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This thesis studies from a perspective of
comparative education the Chinese-English simultaneous
interpretation programmes 'offered by the Monterey
Institute of International Studies in California, U.S.A.,
the Beijing Foreign Studies University and the .City
Polytechnic of Hong Kong. It is a study which seeks to
,borrow concepts and methods from the discipline of
education to help research on the training aspects of the
field of simultaneous interpretation.
The thesis starts by introducing the nature and
history. of simultaneous interpretation and defining the
objectives, objects and methodology of the research.
The objective of the research is to seek
enlightenment on simultaneous interpretation education,
to contribute to the pool of literature on it, and to
suggest future-directions of research.
The thesis then starts to review the literature on
the subjects concerned and discovers that there have been
very few investigations into the training in simultaneous
interpretation.-. It then purports to-contribute to that
area.
3The methodology of research is basically Philip
Coombs' `Systems Analysis' and George Bereday's Four
Steps of Comparative Education. Given the vast territory
covered by the two models, an adaptation has to be made.
Though not a perfect adoption, the application of these
two models to a research on the training aspects of
simultaneous interpretation is, nevertheless, a new-
attempt.
Field visits to the three institutions* have been
made to collect the necessary information and materials.
.Three chapters of this thesis are devoted to reporting
the findings from the field visits. These findings are
compared and analysed, and certain similarities and
differences among the Chinese-English simultaneous
interpretation programmes of the three institutions are
singled out for discussion. Some factors desired of a
training programme in simultaneous interpretation are
stated, and some issues which call for further research
are brought up.
It is believed that by looking at the programmes
offered by different institutions, some discoveries which
are beneficial- to the training in simultaneous
interpretation can be obtained. Where discrepancies
arise, there usually exist gaps to be filled by further
4investigations.
By conducting, reporting on and discussing. the.,
present study, it is hoped that the objectives of this
thesis can be fulfilled.
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1.1 What is Simultaneous Interpretation?
Simultaneous interpretation (hereinafter referred to
as 'SI' as appropriate), is the oral conversion of spoken
messages from the original language of delivery (known as
the 'source language') into another language (known as
the 'target language') at the same time when the messages
are being delivered. The person who delivers the
original messages is known as the 'speaker' and the
person who performs the oral conversion is known as the
'interpreter' or 'simultaneous interpreter'. The
interpreter, while interpreting, may have available for
reference written materials such as scripts of speeches
and conference documents, or may take quick and simple
notes to help with interpretation.
Simultaneous interpretation differs from consecutive
interpretation (hereinafter referred to as 'CI' as
appropriate) in that the speaker does not stop to allow
the interpreter to convert the messages. The interpreter
interprets as the speaker continues to speak. (1)
The standard form of simultaneous interpretation
involves at least two interpreters working as a team.
The speaker speaks over a microphone while the
interpreters sit in a soundproof booth and listen to the
speaker through individual headphones. The interpreters
take turns to interpret over their individual microphone,
.and those who listen to the interpretation do so by using
headphones. It is also a standard requirement that the
booth be designed and located in such a way that the
interpreters are able to see all the speakers and display
facilities (such as blackboard and screen) directly from
the booth.
Deviations from the standard form of SI may occur
sometimes for various reasons. For instance, the
interpreter may be asked to stay by the side of a
participant or a few participants of a meeting or
function and whisper to the participant(s) what the
speaker is saying. At other times, the interpreter may
be provided with some very simple equipment but no sound
proof booth. In this case, the interpreter has to work
in an environment disturbed by all sorts of noises,
including the noises in the meeting venue, or may also be
located in such a way as to be unable to have a whole
view of all the speakers, even when a closed circuit
television is provided. (2)
As far as is known, SI training programmes always
take the standard form as the basis for training. Thus,
for the purpose of this thesis, the standard form will be
taken as the basis of study.
Apart from the process of conversion, the term
1 simultaneous interpretation' is also taken to mean the
profession of providing SI service or the skills
involved.
1.2 Development of the Profession
Simultaneous interpretation was first used in the
years 1945 and 1946 in Nuremberg during the trials of
Nazi prisoners-of-war when English, French, Russian and
German were used and the interpreters tried to use
microphones and earphones. It was discovered that this
sort of interpretation was not only feasible but also
much more time-saving than the traditional, consecutive
type of interpretation. Thereafter, SI underwent rapid
development. Starting from 1947, simultaneous
interpretation has been used in all meetings of the
United Nations (UN) except those of the Security Council.
Today, even the Security Council is using simultaneous
rather than consecutive interpretation for most o.f its
meetings. (3) Other international organisations such as
the European Economic Community (EEC) and the North
Atlantic Treaty Organisation (NATO) also require SI
service. Moreover, with increased communication among
people of different languages in political, commercial,
industrial, academic and other fields of activity, there
is an ever-increasing demand for interpretation not only
by the public and governmental sector but also by the
private sector. And, according to the statistics of the
International Association of Conference Interpreters
(AIIC), only 1% of interpretation in the world was still
done in the consecutive mode (4), and practically 98% of
the assignments of conference interpreters in a survey
are in the SI mode (5). These figures reflect the
importance of SI in the field of interpretation.
1.3 Objective of this Thesis
As a result of the development of the SI profession,
some institutions started to conduct SI training
programmes to meet the demand. However, although SI has
been serving the world for over 40 years and a number of
institutions have been offering SI training, it seems
that there is not much monographic literature on SI,
especially on research on SI training. From the
discussion in Chapter 2, it will be seen that very little
of the published literature analyse exactly how and
under what setting SI training is or should be provided.
This thesis intends to contribute in this regard. It is
considered that training is a kind of education and that
concepts and methods in the discipline of education
should be of value to the field of SI training.
Therefore, a study of SI training from an educational
approach should be meaningful and worthy of pursuing. It
is with this belief that the present research attempts to
borrow concepts and methods from the discipline of
education to help in the collection and analysis of data.
This thesis has chosen to examine how certain
institutions provide SI training. As the author of this
thesis is a teacher (at tertiary level) and practitioner
of SI permanently based in Hong Kong, it is intended that
this attempt be made as pertinent as possible to her
commitment as such, so that the result of the study will
be of particular relevance to the SI education in that
region. As a natural phenomenon resulting from the
historical, political, social and cultural setting, the
working languages of simultaneous interpretation and its
• training in Hong Kong are predominantly, if not almost
exclusively, Chinese and English. Therefore, this thesis
chooses to discuss those SI programmes which are run by
tertiary institutions and which take Chinese and English
as the working languages.
A comparative education approach will be adopted for
the study. It is intended to analyse from a perspective
of comparative education certain samples of SI education
offered by academic institutions in different parts of
the world. George Bereday says in his classic volume
Comparative Method in Education,
Comparative education seeks to make sense out
of the similarities and differences among
educational systems. It catalogues educational
methods across national frontiers; and in this
catalogue each country appears as one variant
of the total store of mankind's educational
experience. If well set off, the like and the
contrasting colors of the world perspective
will make each country a potential beneficiary
of the lessons thus received.... Men study
foreign educational systems simply because they
want to know,. because men must forever stir in
quest of enlightenment.' (6)
Therefore, although this thesis seeks to compare
different programmes, its objective is not to determine
which programme is better. Rather, it is to seek
enlightenment on SI education, to contribute to the pool
of literature on it, and to suggest future directions of
research.
1.4 Object of Research
Before any further explanation on the objectives, it
is necessary to define in more detailed terms what is and
what is not considered to be 'Chinese-English
simultaneous interpretation programmes in tertiary
institutions' for the purpose of this thesis.
First of all, there are SI programmes not conducted
by tertiary institutions. Obviously, these are outside
the realm of the present study. Examples of this
category include the SI training provided by the European
Economic Community for those ministries of China which
deal with diplomatic affairs and foreign trade (7), and
an in-service training course arranged by the Secretariat
of the Consultative Committee for the Basic Law of The
Hong Kong Special Administrative Region of The People's
Republic of China for its staff members (8).
Even when SI training is conducted within a
tertiary institution, it may take various forms. It may
be in the form of formal education (offered within the
formal curricula of the institution) or in the form of
non-formal education (offered by the institution as
extension courses, in-service training courses, courses
for special purposes and so forth).
This thesis will confine itself to those SI training
which are in the form of formal education. The reason is
that formal education and non-formal education may differ
greatly in terms of management, teacher, student,
environment, facilities, costs' and other elements of
education. Embracing both types of training in the
present study may blur the focus of study and make the
study undesirably complicated. This thesis chooses to
focus on formal education.• SI training in the form of
non-formal education can be left to another study.
8Examples of SI training excluded by this thesis on
the above premise are:: the SI training provided by the
University of Paris (Sorborine) for those ministries of--
China which deal with diplomatic affairs and foreign
trade (9) an extension course in SI run by the City
Polytechnic of Hong Kong for staff members of the
Secretariat of the Consultative Committee for the Basic
Law. of The Hong Kong Special Administrative Region of The
People's Republic of China (10) (which was different from
that arranged for the same organization and mentioned
earlier in this section) an in-service training course
arranged by The Chinese University of Hong Kong for
those staff members who have served or will serve as
simultaneous interpreters at meetings of the Senate of
the University (11) and some training given to
undergraduate students of the same University to equip,
them for providing SI service at the Sunday service of
the chapel and at the assemblies of Chung Chi College and
United College of the University.
Then, among those SI training in the form of formal
education provided by a tertiary institution (that is,.
offered within the formal curricula of the institution),
this thesis will further confine its area of research to
those in which SI is offered as a required (as against
elective) subject at least at a certain stage of a formal
programme of the institution.
9The last rider is added because it is an important
indicator of whether or. not a certain programme takes SI
as at least one of its objectives of training. With the
same consideration for the difference between formal and-
non--formal education mentioned earlier, it is felt that
for the purpose of this thesis, it may not be appropriate
to put under the same perspective a programme which does
not expect its. students to be trained in SI at least at a
certain stage of their studies and programmes which do
so. This thesis chooses to focus on'the latter.
Therefore, this thesis will exclude such SI training
as that provided by the M.A. programme in translation
(12) offered by The Chinese University of Hong Kong. In
that programme, only less than half of an elective course
known as `Interpretatign' is devoted to SI.
Some tertiary institutions such as the University of
Geneva and the Polytechnic of Central London had at one
time offered Chinese-English SI programmes, but for one
reason or another, they have abandoned such programmes
(13). These institutions can, therefore, no longer be
taken as objects of research in this thesis.
The., Fu Jen Catholic University in Taiwan is planning-
to start a translation programme which includes Chinese-
10
English SI courses. However, the programme will start no
earlier than autumn, 1988 and so cannot be included in
the present study.
Having defined. the area of study as such, a review
of such publications as Graduate and Professional
Programs: An Overview 1987 and Higher Education in the
United Kingdom 1987-89 plus confirmation by various
sources (including speakers at conferences) indicate that-
at the time of writing this thesis, the only tertiary
institutions' in the world that have begun and are still
offering formal programmes with required courses in SI
between Chinese and English (14) in the academic year
1987-88 are: the Beijing Foreign Studies University, City
Polytechnic of Hong Kong and the Monterey Institute of
International Studies (in California, U.S.A.)
(hereinafter referred to as 'BFSU', 'CPHK' and `MIIS'
respectively as appropriate). `Chinese' is taken to mean
`Putonghua' or `Cantonese'.
The present study will, therefore, take these three
tertiary institutions as its objects of field research.
The thesis will desOribe them in fuller° details in
Chapter 3 to Chapter 5, but a brief note on their
background at this stage may be in order.
At the international level, the demand for SI from
and into Chinese-started to grow tremendously when The
People's Republic of China (hereinafter referred to as
1 China') took up her seat at the UN in 1971 and gradually
assumed an active role in international affairs. In
1979, the then Beijing Foreign Languages Institute
(II now known as 'Beijing Foreign Studies
University' with no change in the Chinese name, started
to run a 'United Nations Training Programme for
Interpreters and Translators'
( 难 岭 國 譯 羞 詞 珠 班 〉
under the commission of the United Nations and the
Chinese government, and SI training is one of the basic
objectives of the Course. (15)
In Hong Kong, there has also been a growing demand
for SI service in recent years in Government as a result
of the implementation of district administration, the
increasing demand for bilingualism at meetings from
members of councils and committees, and also because of
the increase in number and variety of conferences and
consultative meetings held in the territory. To meet
local demand, the CPHK started to offer programmes in
translation and interpretation in the year 198586, and
these programmes include training in SI.
The Monterey Institute of International Studies,
with both teachers and students coming from all over the
world, has always seen international exchange and
communication as one of its major objectives. It has
12
been running translation and interpretation programmes in
other languages, with Chinese introduced as a language
choice in the year 1986/87. Its translation and
interpretation programmes include SI training.
1.5 Methodology of Research
1.5.1 Field Studies
In order to analyse the Chinese-English simultaneous
interpretation programmes of the three institutions•under
study, field research was conducted at the MIIS from 30th
November, 1987 to 9th December, 1987, at the BFSU from
23rd December, 1987 to 5th January, 1988, and at the CPHK
from 12th April, 1988 to 7th June, 1988. A related visit
was made to New York.(from 9th December, 1987 to 14th
December, 1987), where the headquaters of the United
Nations- the user of the `products' of the BFSU and
possibly the MIIS- is situated.
During each field visit, interviews were conducted
with the head of programme, the teachers, the students,
and other personnel involved in the programme. As many
persons from each category as possible were interviewed
in order to-obtain objective results. Classes of the
programmes were observed and features relevant to the
present analysis were noted.- Facilities of the
13
institutions, including libraries, reading rooms,
language laboratories, classrooms and auditorium, were
looked into. The author also joined'in the activities of
the students and of the teaching staff (Christmas
parties, for instance) as 'far as possible to gain a
deeper insight into the life at each institution and in
the cities where they are located. It should also be
pointed out here that the author has taught full-time at
the CPHK for.two years and is.teaching part-time while
writing this thesis. Therefore, apart from formal class
observations and interviews with persons concerned,
information about the CPHK was also gained from direct
experience of teaching.
The list of major activities undertaken during the
field visits will be appended to this thesis.
1.5.2 Coomb's `Systems Analysis'
This thesis will make use of Philip Coombs' `Systems
Analysis' (16) in the field research to analyse and
compare the SI education provided by the three
institutions under study.
Coombs'.`Systems Analysis' is a method for examining
an educational system as a whole. The parts of the
system interact instead of function independently. The
method is outlined by the following three charts:-
Chart I. The major components of an educational system
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Charts 1 and 2 allow the system to be seen in its
entirety, including the relationships among its parts and
the relationships between the system and its environment.
The strategy of analysis is to select some components of
the system, some relationships within the system, and
some relationships between the system and its
environment, and then concentrate on the analysis of
them. The system is subject to a process which turns
certain inputs into outputs according to the objectives
•
of the system. (18)
Chart 1 shows some components of the system..
t«
However, these components should not be viewed as
detached from the environment of the system, and a change
in one component may result in changes in the other
components. For instance, in 1987, when the United
Nations made it an additional requirement that BFSU
graduates must be able to do written translation from
French into Chinese in order to get recruited into the
United Nations, BFSU had to modify its curriculum by
adding French as a subject. Thus, an additional aim
derived from a demand made on the output, was input into
the programme (Item 1 of the Chart was. subject to
change). As a result, the BFSU department concerned had
to change the curriculum (Items 3, 4 and 5 were
affected), French teachers had to be called in (Item 6
was affected), the students had one additional subject to
learn (Item 2 was affected), relevant teaching materials
18
had to be prepared (Item 7 was affected), and higher
costs might be incurred (Item 12 was affected).
Moreover, the inputs and outputs of education are
influenced by the relationships between education and
society. Resource constraints may limit the system. For
instance, if an institution does not have funds to
install a language laboratory or comparable equipment, it
will not be able to provide SI education at all. Other
factors may also determine the productivity of the
system.
Chart 2, an illustration of the external linkage
of the system, shows a set of inpl4ts from society into
the system and a set of outputs from the system into
society. The outputs will have diverse impacts upon
society. (19) Coombs points out, in particular,
`that there need be no rigid pattern of
internal responses to which an educational
system must adhere in meeting external
stringencies.... the system is in a position to
choose its own response, and the choice it
actually makes can have a considerable
influence on the quantity and quality of its
output, and on its internal efficiency and
external productivity.' (20)
Chart 3 is what Coombs calls the `circuit of
international educational trade', along which imported
.components into a certain system from foreign systems may
result in outputs from the system to foreign systems
19
(21). A very good example can be drawn from the MIIS.
The teachers and students there come from and go to
different parts of the world.
In this thesis, Coombs' model will be applied to
analyse the Chinese-English SI education provided by the
institutions under study. Here the three charts will be
dealt with one by one to see what some of the factors may
mean in this context.
Chart 1 The Major Components of an Educational stem
1. Aims and Priorities
In very broad terms, this would mean to train
students in simultaneous interpretation. However,
different institutions may have different requirements as
to what level of proficiency the students have to attain.
Often, this is governed by the career expectations the
institution has on the students. For instance, the BFSU
will require its students to attain a proficiency level
acceptable to the United Nations.- Besides, the emphasis
placed' by individual institutions on SI education as
compared to other training within the same, institution
may vary, even when SI training is one of the basic
objectives of the entire programme. For example, it will
be seen in Chapters 5 and 6 that the CPHK is, in actual
fact, placing very little emphasis on SI training.
20
2. Students
This would mean the students who receive SI
training. The institutions may set their own criteria in
selecting students.
3. Management
This may be controlled by different people or organs
at different levels. The government, the person-in-
charge of the whole institution, or the person-in-charge
of the programme may each have a role to play in co-
ordinating, directing and evaluating the training. In
more concrete terms, they will be the government'
department which takes charge of education, the
president or director of the academic institution, or the
dean or the head of the department or division which runs
the programme.
4. Structure and Time Schedule
This would essentially be the determination of the
amount of class/tutorial/coaching hours and the
arrangement of timetables. As for the former, some
institutions may have more freedom while some
institutions may be bound by course documents. As for the
latter, some divisional heads may have- a free hand while
some may have to follow a centralized time schedule.
5. Content
21
This is simply the SI training that the students
receive. It includes all the knowledge and skills taught
to the students, the method of training, and the teaching
materials used.
6. Teachers
These are the teachers who teach those knowledge and
skills, and occasionally demonstrate to the students.
Their background and personality may also have some
influence on the students. For instance, a teacher with
rich 'experience in SI will be able to share his or her
actual experience with the students, and students are
more ready to share their difficulties with a liberal-
minded teacher.
7. Learning Aids, 8. Facilities, and 9. Technology
In SI training, sometimes it is difficult to
separate these three components. Language laboratories
and simulated conference rooms suitable for SI training
are the most important items under these components.
Audio-visual aids such-as cassette tapes, television and
radio, teaching materials, reference materials on the
subject of training, library facilities and-photocopying
service should also be provided. Teachers should get




This would involve the setting of criteria of
admission to the programme and the assessment of
performance after admission. The latter often involves
the determination of examination contents and grading
systems, as well as the actual marking of examinations.
For SI training, continuous assessment is a very
important means of testing. the proficiency of the
students. In some cases, assessment by external examiners
(the CPHK, for example) or by the sponsoring body (the
BFSr3, for example) is also required.
11. Research
It has to be seen whether or not the teachers and
the students get themselves involved in research work to
improve their knowledge and skills in SI and in teaching
or learning SI. Since SI is different from* other
academic disciplines in that it depends very much on
actual practice for improvement, perhaps practice in SI
outside campus should also be given credits as far as
research is concerned.
12. Costs
This will have to do with the questions of whether
the final performance of the students is worth the
investment and whether society has enough job
opportunities to absorb all the graduates.
23
Chart 2 Interactions between an Educational System
and its Environment
Applying this chart to SI education in terms of
input' of knowledge and values, it can be seen that first
of all, there have established a body of knowledge about
SI, some codes of practice for the professionals which
the students are expected to abide by when they practise
after graduation, and what the institution wants the-
students to achieve'on their graduation.
Then, there have to be qualified teachers to teach
and qualified students to learn,. as well as all the
necessary supportive personnel to help. Usually, this
would mean that the teachers have to be SI professionals
themselves and that the students have to pass an entrance
examination.
Finally, it is to be seen how much resources are
available in terms of money, equipment and facilities
required by SI education.
All the above three groups of inputs from society
are then invested into the tertiary institution or, more
specifically, the programme concerned.
At the end of the training, the output of
graduates from SI programmes should be able to serve as
24
competent simultaneous interpreters who contribute to
cross-cultural communication and start building a career
for themselves. They may gradually earn large incomes
and become leading interpreters in their field. The
students are able to arrive at these
achievements, because the institution in which they study
SI is able to provide them with the basic knowledge and_
intellectual and manual skills in SI. They have improved
on their reasoning powers, creativity and innovative
powers and the powers to appreciate different cultures.
They have also gained a deeper insight'into the modern
world. All these are definitely beneficial to their
performance in SI. And, with the right set of values,
attitudes and motivation and a sense of social
responsibility, they will be appreciated by their
employers and eventually follow a bright career.
Chart 3 The Interdependence of Educational Systems
of the World
Chart 3 is very simple and can also-be applied to
SI education. Basically, it signifies an exchange of
experts, knowledge, techniques and culture, all being
important elements of SI education Of the three
tertiary institutions selected for field studies, the
MILS -is the best example of this sort of exchange,
because its teachers and students keep coming from and
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going to practically every part-of the world.
1.5.3 Adaptation of Coomb' s 'Systems Analysis' _
The size of this thesis makes it unrealistic to use
the entire Coombs' `Systems Analysis', and an adaptation
is in order. Therefore, this thesis will single out some
components for study. On the input side, the `aims and
priorities', `students', `teachers', `learning aids',-
'facilities' and `technology' of the institutions will be
discussed. `Aims and Priorities' will. be renamed as
`educational aims'. `Learning aids', `facilities' and
`technology' will be grouped into a broad category of
`teaching and learning facilities'. In terms of
educational process, emphasis will be on `structure, and
time schedule', ''content' and `quality controls', which
will be grouped together into a broad category of
`Curriculum, Instruction and Assessment'. These
categories will be the main emphasis of this thesis. On
the output side,. discussion will be on the likely or
expected employment of the graduates. Thus, this thesis
will examine these input and output factors and
components of the educational process in `the C-E SI
programmes of the three institutions under study.
In accordance with the chronological order of the.
field.visits made to the three institutions, Chapter 3 to
Chapter 5 will present the findings from the interviews
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and class observations conducted and the materials
collected during the field visits, with reference to the
above adapted framework of Coombs' `Systems Analysis',
which can be summarized.by the following chart:













1.5.4 From Field studies to Comperison
After an individual analysis on each of the three
institutions, a comparative study will be carried out,
with appropriate reference to George Bereday's Four Steps
of Comparative. Analysis.
In the field of comparative education, it is
universally accepted that the field can be divided into
two major parts, the area studies and the comparative
studies. The area-studies deal with one country or one
region while the comparative studies deal with many
countries or regions simultaneously. (22)
Bereday subdivided each of the two parts into two
items, thus formulating his Four Steps of Comparative
Analysis: description and interpretation (area studies),
juxtaposition and comparison (comparative studies). (23)
The step `description' is data collection through
reading and school visitation. (24) In this regard,
publications on professional education, higher education
and comparative education and'on SI and SI training have
been consulted, and field visits to the institutions
under study have been made to collect the necesary
information. The second step of Bereday's method of
comparative analysis, interpretation, .is to relate the
data collected to society, in order to show `the wider
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meanings' of those data 'in terms of society at large'.
It is to find out the causes and connections of the data
collected. (25) This thesis will examine briefly how, the
C-E SI programmes of the institutions under study are
influenced by the factors mentioned in Section 1.5.3.
The third step, juxtaposition, is to find a
`unifying concept and hypothesis' for the data. Then the
data must be reviewed in connection with the theme of the
comparison and a' hypothesis that summarizes the
comparison has to be drawn up. (26) It should be
.recalled that in Section 1.3 above, the objectives of the
present study are stated to be `to seek enlightenment on
SI education, to contribute to enlarging the pool of
literature on it, and to suggest future directions of
investigation.' Here in this thesis, the hypothesis is
that similarities and differences exist among the C-E SI
programmes offered by the three institutions under study.
No doubt these similarities and differences will shed
light on C-E SI education by serving as a reference for
other programmes. This thesis will, therefore, pick out
some aspects which should be considered in running such
programmes, that is, in the course of building up the
students' competency in SI and achieving.effectiveness in
teaching and learning. It is also hoped, of course, that
by conducting and presenting this study, this thesis will
add to the pool of literature on SI education.- But it is
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furthermore hypothesized here by this thesis that some of
the similarities and differences will lead to questions
which call for further research.
Finally, the step `comparison' will try to deal with
all the systems studied simultaneously in order to prove
the hypothesis drawn up in the step of juxtaposition. In
this step, issues will be highlighted instead of just set
out one by one. Therefore, this step is what Bereday
calls `an ordering process'. (27) To fulfill its third
objective-quoted above, this thesis will highlight those
similarities or differences which apparenty suggest a
lack of scientific bases in certain aspects of the
training and which call for further research in future.
Such further research will be necessary if a
scientifically supported model of SI training is to be
developed.
Before going on to the following chapters, a few
points must be noted. Firstly, given the approach'adopted
by the present study, this thesis will be a highly
descriptive report. Secondly, the three institutions
called their teachers in different ways: `instructors' or
`professors' for the MIIS, `teachers' for the BFStJ, and
`lecturers' for the CPHK. To avoid confusion, the general
term `teachers' is used in this thesis. Thirdly, in order
to protect the identity of the .interviewees, each
interviewee is represented by a code which consists of
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two letters followed by a number. The first letter
denotes the institution to which he or she belongs: for
this purpose, `B' represents the BFSU, `M' represents the
MIIS, and `C' represents' the CPHK. The second letter
indicates whether the interviewee is a staff member (such
as the dean, the programme.director, the head of the
academic department, a teacher, or a member of the
supporting staff) or a student: 'T' denotes a staff
member, and 'S' denotes a student. The number is assigned
at random to identify the interviewee concerned. To give
some examples, 'a BT' means `a staff member of the BFSU',
`an MS' means 'a student of the MIIS', and `CT5' denotes
a particular staff member of the CPHK. The above coding
system also applies to the Director of the United Nations
Training Programme for Interpreters and Translators of
the BFSU, the Dean of the Division of Translation and
Interpretation of the MIIS, and the Head of the
Department of Languages of the CPHK. Nevertheless, these
three interviewees are given a second code, namely, BD,
MD and CD respectively, to be used where appropriate.
Fourthly, the order in which the SI programme of the
three institutions 'under study is presented in this
thesis follows the chronological order of the field
studies conducted and bears no significance. Finally, the
scope of inquiries made during the field visits was much
wider than what will be presented. Considering the size
of this thesis, only those findings related to the items
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of the adapted framework of Coombs' `Systems Analysis'
described in-Section 1.5.3 will be reported and analysed.
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2.1 General Lack of Research on Simultaneous
Interpretation and the Training in It
Nearly 20 years ago, Barik said in his Ph.D. thesis
A Studv of Simultaneous Interpretation.
`There is a body of literature on the subject
of interpretation, which, however, deals
principally with general discussions and
expositions of conference interpreting, and.,
with questions pertaining to the profession of
interpreter, rather than with specific
investigations of the interpretation process.'
(1)
Two years later, Paul Hendrickx echoed in. his book
Simultaneous Inter retina: A Practice Book with an
emphasis on the teaching of SI,
A fully warranted and really satisfactory
technique of teaching translation does not seem
to be available yet. This is certainly true
when simultaneous translation is concerned.
Very little investigation has been done in this
matter, and those very few who claim an opinion
on the subject will in most cases just agree to
differ.? (2)
In 1976,. when David Gerver reviewed the empirical studies
of simultaneous interpretation, he said..
Although a few books and a number of papers on
practical and theoretical aspects of
simultaneous interpretation have appeared over
the years... there has in fact been
disappointingly little actual research carried
out on the subject by either psychologists,
linguists, or teachers of simultaneous
interpretation... The reviewer's task, then,
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has been more one of sifting through the mass
of data presented by some of the authors rather
than through some of the data presented by a
mass of authors!' (3)
Two years later, David Gerver and H. Wallace Sinaiko
repeated the same feeling in their introduction to the
Conference Lanauaae Interpretation and Communication,
`In spite of the importance of the contribution
made by conference interpreters to
communication and-understanding in the world
today, relatively little research has been
carried out in this field.' (4)
More recently, in 1985, Wang Ruojin still pointed out in
her article The Skills of Simultaneous Interpretation,
and their Training that we had not had-enough knowledge
of SI as a science and that the process of SI had not
been scientifically described and experimented, thus
inevitably causing a certain degree of blindness in the
teaching of SI (5).
Today,. the situation remains quite the same.
Literature searches indicate that the amount of
literature on scientific and systematic researches on SI
is still very limited. There is even fewer, if any,
literature on researches on SI education. It also seems
that SI practitioners and teachers are not as interested
in such researches as linguists and psychologists. Even
where there are relevant researches, SI practitioners and
teachers seem not to have known, considered or made use
of the findings of such researches.
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Here, the word.`research' must be emphasized. There
have been a number of works on interpretation or its
training in general, or on a type of interpretation or
its training in particular. But they are not necessarily
`investigations' and `research' `scientifically described
and experimented' as per Barik, Hendrickx, Gerver,
Sinaiko and Wang.
In the process. of writing this thesis, searches for
literature on research on SI education have been made in
the libraries or reading rooms of The Chinese University
of Hong Kong, the University of Hong Kong, the Hong Kong
Polytechnic, the City Polytechnic of Hong Kong, the
Beijing Foreign Studies University and the Monterey
Institute of International Studies. The databases ERIC
and LLBA have also been searched. The result is not
encouraging at all. There are a number of works on
interpretation in general, on SI in general, on the
translation and interpretation professions and training
world, or evenprogrammes in various, parts of the'
specifically on the training in SI. There are also
handbooks and manuals on translation and interpretation
in general. Very often, a piece of work concerns more
than one of the above aspects. However, even those works
specifically written on SI training are mostly not based
on research..
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2.2 General Works on Translation or Interpretation or
Both
Quite an amount of literature writes on translation
or interpretation or both in general terms. They include
discussions or information on simultaneous
interpretation. The' following paragraphs will give some
examples of these.
There have been a few excellent classics on
interpretation in general. Examples are Jean Herbert's
The Interpreter's Handbook (1974) (6) and Danica
Seleskovitch's Interpreting for International
Conferences: Problems of Language and Communication
(1968) (7), which describe the different types of
interpretation and the processes involved,' the qualities
of the interpreter, what the interpreter should do to
succeed in his job, the life, of the interpreter and so
forth. Simon Chau and Alex Chan's recent work The Theory
and Practice of Interpreting (1988) attempts to cover a
wide range of areas, with special reference to Hong Kong.
Areas covered include the types, history, scope of
.employment,, equipment, problems, and theories and
principles of interpretation.
There 'have also been articles of a similar nature.
Examples are Seleskovitch's Interpretation, A
Psychological Approach to Translating (1976) and Why
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Interpreting is not Tantamount-to Translating Languages
(1977), Liu, Liyuan- s Conference Interpretation at the
United Nations (1987), Zhong Shukong's On
Interpretation (n.d.), Qi Zonghua's A Brief Discussion
on Interpretation (1983), and Hilde Watson's Conference
Interpreting (1982).
There are also articles which introduce to their
readers the translation-and interpretation professions or
training programmes of a certain part of the world. An
example of this category is Maximilian Brandle's article
Testing Interpreters and Translators in a Multicultural
Society (1984), which discusses, general isses in
Australia, introduces the testing scheme of an
accreditation authority, and describes the nation-wide
tests in German-English and English-German translation
and interpretation. Another example-is Nayef N. Kharma' s
Designing a Postgraduate Course in
Translation/Interpretation (1984), which discusses the
need for and the features of translation and
interpretation programmes in the Arab world. Liu,'s paper
Conference Interpretation at the United Nations (1987)
mentioned above can be included in this category also,
although a substantial part of it is devoted to the
background, nature and techniques of conference
interpretation. Other examples are Antonia Hewitt's
article Interpreter/Translator Training Courses in
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Europe (1985), and J. Coveney' s The Training of
Translators and Interpreters in the United Kingdom
(1982) and Royal Tinsley's Translators' and
Interpreters' Programs.
There are also a few handbooks which supply various
information about translation and interpretation. An
example is Stefan Congrat-Butlar's Translation and
Translators: An International Directory and Guide (1979),
which supplies valuable information on such matters as
the history of the translation and interpretation
professions, the job opportunities, associations, awards,
training.- and publications for. translators and
interpreters, and the codes of practice and legal matters
related to. translators and interpreters. A similar
example is Deeney and Chau's ECCE Translator's Manual
(1980).
2.3 General Works on Simultaneous Interpretation
There are also articles which deal specifically
with aspects of simultaneous interpretation. Examples
are: John Henderson's Some Psychological Aspects of
Simultaneous Interpreting (1982), which discusses in
very general terms the various features of the different
stages of the SI process, and the qualities required of a
simultaneous interpreter P. A. Jensen's SI: A Note on
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Error Typologies and the Possibility of Gaining Insight
in Mental Processes (1985), which briefly analyses the
role of syntax in the SI process Alex Chan's Some
Special Features of Simultaneous Interpreting' in Hong.
Kong (1987), Pong Lam Shuk-lin's Profile of a
Simultaneous Interpreter (1987) and Zhang Zailiang's A
Preliminary Enquiry into Simultaneous Interpretation
(n.d.).
2.4 Training in Simultaneous Interpretation
Literature on' the training in simultaneous
interpretation are of particular relevance to. this
thesis. However, not all of these literature are
monographic works. This Section will discuss separately
those general works which, include discussion on SI
training and those monographic works which deal specially
with SI training.
2.4.1 Within General Work
More recently, Wilhelm Weber's Training Translators
and Conference Interpreters (1984), an excellent,
comprehensive book on training, was published. It deals
with topics such-as the selection of students, resources,
curriculum, instruction, testing, career' issues and
professionalism..- Chau and Chan's The Theory and Practice
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of Interpreting mentioned above also includes discussions
on the prerequisites, selection and training of
interpreters.. A special feature of this work is that the
authors explain, for adoption in training programmes and
self-learning, thirteen methods of learning the different
techniques that build up the final interpretation
process. Some of the methods are related to SI training.
.Articles which discuss the training of interpreters in
general include R. Applebee's Notes on the creation of a
short course in conference interpreting (n.d.), Y. P.
Cheng's The Selection and Training of Conference
Interpreters (1987), Walter Keiser's Selection and
Training of Conference-Interpretes (1987), and Patricia
Longley's An 'Integrated Programme for Training
Interpreters (1987). Some articles describes
interpretation courses. Examples are Short Courses-for
Student Interpreters published by the Joint Service
Interpretation-conferences of the Commission of the
European Communities and the Course Outline of the
interpretation programme of the University of Paris
(Sarbonne).
2.4.2 Monographic Works
Paul Hendrickx, Ine Mary van Dam and Zhang Zailiang
present some methods of teaching SI through the
Practising of component skills. In his. workbook
Simultaneous Interpreting: A Practice Book mentioned in
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Section 2.1, Hendrickx analyses the process of SI and
suggests that students can first master the fundamental
technique of simultaneity, that is, to listen,
comprehend, translate and phonate at the same time,.
before going on to other elements of SI. He then
presents a series of graded drills to train simultaneity.
Heridrickx's drills will be introduced in fuller details
in Chapter 5. In her article Strategies of
Simultaneous Interpretation, van Dam also advocates the
accumulation of skills, but her focus is on training the
students to fall behind the speaker at an 'optimum
distance, to abstract the original when necessary, and to.,
anticipate the particulars of the speaker and the logic
and structure of the speaker's message. Van Dam's ideas
will be introduced in detail in Chapter 3. In .his
article The Skill of Sentence Segmentation in
Simultaneous Interpretation, Zhang Zailiang recognizes
that the simultaneous interpreter is interpreting the
sentences of the original segment by segment and so
sentence segmentation is one of the basic training items
in SI training. He further presents a series of methods
to deal with different types of linguistic situations
occurring in the original of EC SI. Marianne Lederer's
article Simultaneous Interpretation- Units of Meaning
and Other Features (1978) discusses units of meaning but
does not relate them to skill training in SI. Another
work which discusses SI training in general is Wang
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Ruojin's The Skills of Simultaneous Interpretation and
their Training (1985) mentioned above. Nancy Schweda-
Nicholson introduces an intensive training programme in
her short article Intensive Summer Training in
Simultaneous Interpretation at the University of
Delaware (1986).
2.4.3 Workbooks
It is widely accepted that simultaneous
interpretation is a profession which requires plenty of
practice for perfection. However, few have given
concrete examples as to exactly what exercises the
students. should do. Hendrickx and Zhong Shukong have
each presented a workbook on*interpretation. Hendrickx's
workbook, introduced above, aims specifically at
tackling one aspect of simultaneous interpretation, while
Zhong's A Practical Handbook of Interpretation (1984)
deals with consecutive interpretation as well. Hendrickx
has developed a series of words and sentences for the
purpose, while Zhong. has chosen a large number of
speeches.
2.5 Works based on Research
However, the works mentioned above are, in essence,
descriptions of experience and thoughts only. Although
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they present facts, discuss problems and suggest valuable
advice, there is no proof of the validity of their
arguments, even though the arguments themselves may
actually be very sound. For instance, it is almost
universally accepted that the training of simulataneous
interpretation should start with consecutive
interpretation and sight translation first. Yet, there
never seems to be any experiments and researches to check
the validity of such a belief. No literature seems to
have reported such experiments and researches, if there
is any. In fact, attention should be paid to the
concluding remarks of John Long and Edith Harding-Esch in
their article Summary and Recall of Text in First and
Second Languages: Some Factors Contributing to
Performance Differences that some research findings may
be the basis for the belief that `a good consecutive
interpreter. is able to function as a simultaneous
interpreter, but not necessarily the reverse.' (8)
The problem lies mainly in the lack of research and
experiments within the field. While due respect should
be paid to the experience, expertise and learning of our
honourable and hardworking practitioners, more
scientific backup is necessary in order to wipe out the
`blindness' so appropriately pointed out'by Wang.
Having said the above, it must be. realized that there
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have been some enlightening research on interpretation,
some of which are specifically on SI.
2.5.1 Interpretation in General
The first lengthy, research-based discussion, and
analysis of interpretation training was Eva Paneth's M.A.
thesis submitted in 1957. Apart from a historical
introduction of conference interpreting and an analysis
of* the technical and personal problems involved.. in the
process of interpreting,* the thesis reports on an
experimental training course conducted by Paneth and on a
research conducted by Paneth in the methods of training
interpreters on continental Europe. The methods employed
by a number of interpreter schools in Switzerland, France
and Germany were analysed and evaluated.
In his paper Contributions of Cross-Cultural
Orientation Programs and Power Analysis to
Translation/Interpretation (1978), Richard Brislin
reports his experiment on the American, English and
Philipino languages to study the possible contribution of
cross-cultural orientation programmes and power analysis
to the training of translators and interpreters. Cross-
cultural orientation programmes are programmes which aim
at preparing people from one culture to adjust to and
interact in another culture. In social psychology, power
refers to the influence of-one person on another person.
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An analysis of this power in language can give clues as
to how a message should be translated in order to produce
a similar response in the receiver who speaks a different
language. Brislin tries to advocate that power analysis
should be made part of the content of cross-cultural
orientation programmes. The limitation of Brislin's
experiment was that due to a lack of facilities for the
analysis of oral translation, reference was made to
written translations only. Nevertheless, the experiment
can have an inspiring effect on researches on
interpretation.
R. Bruce Anderson conducted a research on the roles
of interpreters-arid the situations of interpretation in
order to discover, for more systematic investigation in
.future, the variables in interpretation and the
relationships among these variables. He describes this
research in his article Interpreter Roles and
Interpretation Situations: Cross-Cutting Typologies
(1978). He had in-depth interviews with 17. interpreters
and informal converstions with about a dozen other
interpreters, and personally observed and simulated
interpreters in action. He concludes his-article with
suggestions of possible directions for future research
into interpretation. To some extent, the approach of the
research presented in this thesis is similar to
that of Anderson's research. But the focus of this
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thesis is on training, and a comparative method is
adopted.
Some authors have written about certain qualities
which may be related to the ability of simultaneous
interpretation. John Carroll reviews in his article
Linguistic Abilities in Translators and Interpreters
(1978) researches on linguistic abilities, which may have
relevance to the selection and training of translators
and interpreters. In his article The Bilingual's
Performance: Language Dominance, Stress, and Individual
Differences (1978), Stanislav Dornic mentions the speed
of decoding and encoding, the ability to keep languages
distinct, the ability to withstand uncontrolled
interference from a language system, the tolerance for
stress, extraversion, and neuroticism, which may all
affect the performance of the simultaneous interpreter.
Such literature are useful in pointing out the direction
for identifying the appropriate candidates for jobs and
training in simultnaeous interpretation.
The recent work of Henry and Henry, International
Bibliogtaphy of Interpretation (1987) is a very valuable
reference which gives English and French sources on




Henri C. Barik, a psychologist, has contributed a
lot as far as research on SI is concerned. He has
conducted a number of experiments to study different
aspects of the SI process. This Section does not intend
to introduce each and every work by him, but his Ph.D.
dissertation, written as early as 1969, is a very
valuable publication based on an experimental research
and is worth special mention. (9) It examines the
temporal characteristics of SI, the time lag between the
spoken message and the interpretation, and the content of
the original message, and studies the relationship
between these factors and SI. On the whole, it is a
research to find out how SI works and how SI is affected
by various factors.
David Gerver is another psychologist who has
contributed to the field of SI by conducting a number of
experiments.. Above all, he has drawn up a model for the
complex process of. simultaneous interpretation, which was
first published in 1976 in his article Empirical Studies
of Simultaneous Interpretation: A Review and a Model and
has become a valuable guide for researches on SI.
Cooperating, with G. Dineley, Gerver has even developed a
set of computer programmes, to -monitor .patterns' of
speaking and pausing from dual-track tape-recorder
output. (10) These programmes are useful to researches on
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SI. Other authors who have conducted and reported on
researches on SI included Barbara Moser (1978), Claude
Namy (1978), and Mcllvaine Parsons (1978).
Similar experiments are needed in order to discover
more convincing findings about SI. Moreover, the
findings resulted from such researches will contribute a
great deal to SI education, because until what is
actually involved in the SI process is known, it cannot
be properly established how SI can be taught effectively.
Unfortunately, it seems that these researches
concentrated in the late 1970's. After that period,
publications on similar researches seemed to be rare.'
Thus, it is not surprising that Wang concluded in her
article of 1985 that the theoretical research on SI was
lagging far behind the practice on it and that there were
plenty of gaps to fill (11).
2.6 Lack of Research on the Training of Simultaneous
Interpretation
One of the gaps lies in research on the aspect of
training.. The previous Section introduces a number of
research works, but they focus mainly*on the SI process
rather than on SI training. Their authors, predominantly
Psychologists with a few linguists, have not related
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their research findings to the training aspect either.
The emphasis of Paneth' s. M. A. thesis is on conference
interpretation as a whole rather than on -SI training.
Therefore, this thesis intends to contribute to
filling that gap by conducting a research on SI training.
2.7 Literature on Professional Education and Higher
Education
In the course of doing so, it is considering that
training is a kind of education (as mentioned in Section
1.3), that simultaneous interpretation is a profession,
and that the training in simultaneous interpretation is a
kind of professional education. Since this thesis deals
with SI programmes of- tertiary institutions, it is
dealing with professional education at the tertiary
level. Therefore, some literature on professional
education and higher education have been consulted to see
whether any information and concepts can be of use to the
present study.
From the publications reviewed, the fields of
professional education and higher education have
apparently not paid particular attention to SI education.
Nevertheless, some notions put forward by these
publications do shed light on SI training and are worth
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consideration by individuals or institutions which are
concerned about SI training. This Section will give a few
examples.
P. Jarvis, in his book Professional Education,
makes some encouraging remarks which are relevant. to SI
training, `Aiding those who learn to grow and develop as
human beings,-so that they may offer a service to others,
is sufficient reason for the existence of professional
education.' (12) SI training helps its trainees grow and
develop into a competent simultaneous interpreter who can
offer to bridge communication. gaps among people speaking
different languages, and so it has every reason to exist.
However, he also reminds educators in the field of
professional education of a great deal of items to pay
attention to, including such factors as curriculum,
teaching methodology and criteria of assessment.
Ambrose King emphasizes in his book
(The Concept of Universit) that
大 學 之 理 奪
research should be one of the important missions of
university. Considering the general lack of research in
the field of SI and SI education mentioned above, this is
a point on which tertiary.' institutions offering SI
training should' reflect. In the book Higher Education at
the Cross Roads edited by R.' Oxtoby, Smithers says that
if polytechnics fail to serve industry well, it is
probably because no one has seriously worked out a theory
（ 令 耀 基 >
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of integrating the academic and the practical. (13) For
the field of SI training, this remark is a hint not only
to polytechnics but also to other tertiary institutions
offering SI training. In the case of SI training where
research and theories are rare, the situation may be that
there is no academic to be integrated to the practical
and the result may be equally-unsatisfactory as far as
serving the community is concerned. C. Argyris and D. A.
Schon say something to the same effect in their work
Theory- in Practice: Increasing Professional
Effectiveness. They say that one of the obstacles -in
increasing professional effectiveness is that the
problems of relating theory to practice are often.
ignored. (14) Moreover, Argyris and Schon maintain that
professional education should be designed on the basis of
effective practice and that clinical experience is
important. To SI training, this means that the objective
of the training is to produce competency in the students
and practicum is necessary in order to achieve this.
J. Clarke's work Resource-based Learning for Higher
and Continuing Education (1982) is of particular
relevance to SI training, which relies heavily on
educational technology. It sets out in fine details what
should be paid attention to in the process of purchase,
installation and use of various types of teaching and
learning. facilities. Hence, it serves as a good
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memorandum for tertiary institutions offering SI
training.
2.8 Literature on Comparative Education
As this thesis has chosen to adopt the methods of
comparative education as its methodology of research,
some literature on comparative education have also been
examined, mainly to obtain a wider horizon on the
subject. The works looked into are mainly general and
comprehensive works which discuss the history,
methodology research, trends and crises of the
discipline. Examples are Philip Altbach's Comparative
Higher Education: Research Trends and Bibliography, A. R.
Trethewey's Introducing Comparative Education and New
Approaches to Comparative Education edited by Philip
Altback and Gail Kelly. Other works looked into include
George Beauchamp and Kathryn Beauchamp's Comparative
Analysis of Curriculum Systems and Comparative Research
o_n Education Overview Strategy and Applications in
Eastern and Western Europe edited by Manfred Niessen and
Jules Peschar, which discuss educational systems in the
United States, Western Europe, Eastern Europe and the
U.S.S.R..
As the basis of the research methodology of this
thesis, Philip Coombs' The World Educational Crisis: A
53
System_ Analysis and George Bereday's Comparative Method
in Education are of course studied, and their methods
are adopted.
2. 9 Conclusion
In view of the phenomenon that there have-been few
monographic literature on research on SI training, this
thesis attempts to contribute to the pool of literature
as such and to introduce into the field of SI training
methods of research in the discipline of education.
Note,
(1) Henri C. Barik, A Study- of Simultaneous
Interpretation (Ph.D. dissertation, University of North
Carolina at Chapel Hill, 1969) (Michigan: University'
Microfilms Internation, 1986), p: 3.
. (2) Paul V. Hendrickx, Simultaneous Interpreting A
Practice Book (London: Longman, 1971), p. vii.
(3) David Gerver, Empirical Studies of Simultaneous
Interpretation: A Review and a Model, in Translation:
Applications and Research, ed. Richard W. Brislin (New
York: Gardner Press, 1976), p. 165.
(4)' David Gerver and H. Wallace Sinaiko., Language
Interpretation and Communication: Introduction to the
Proceedings," in NATO Conference Series III Vol. 6
Language Interpretation and Communication, eds. D. Gerver
and' H. W. Sinaiko (New York: Plenum Press, 1978), p. 1.
(5) Wang Ruojin, "The Skills of Simultaneous
Interpretation and their Training, Translators' Notes
no. 8 (1985), p. 12.
(6) It was originally written in French there have
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been at least three versions of Chinese translation, the
latest being that by Sun Huishuang in 1982.
(7) It was originally written in French English
translation with adaptation by Dailey,* McMillan and
Norman in 1978.
(8) John Long-and Edith Harding-Esch, Summary and
Recall of Text in First and Second Languages: Some
Factors -Contributing to Performance Differences. In D.
Gerver and H. W. *SinaikoI ,Language Interpretation and
Communication: Introduction to the Proceedings, in NATO
Conference Series III Vol. 6 Language Interpretation and
Communication, eds. D. Gerver and H. W. Sinaiko (New
York: Plenum Press, 1978), p. 286.
(9) H. C. Barik, op. cit.
(10) D. Gerver and G. Dineley, ASPA: Automatic
Speech-pause Analyzer, Behavior Research Methods and
Instrumentation 4, no. 5 (1972).
(11) Wang Ruo jin, op_ cit., p. 16.
(12) P. Jarvis, Professional Education (Kent: Croom
Helm, 1983), p. 136.
(13) R. Oxtoby, ed., Higher Education at the Cross
Roada (Surrey: The Society for Research into Higher
Education, 1981, p. 37.
(14) C. Argyris, and D. A. Schon, Theory in
Practice: Increaeing Erofpssional Effective (San





AT THE MONTEREY INSTITUTE OF INTERNATIONAL STUDIES
3.1 Introduction
The Monterey Institute of International Studies
(MIIS) is a private tertiary institution in the city of
Monterey, which is situated on the Monterey Peninsula
halfway down the coast of the state of California of the
U.S.A.. Known as `the most historic city in California'
and with the many natural and historic attraction of the
Monterey Peninsula, Monterey is essentially a tourist
resort. The Monterey Peninsula on which it is situated
is a quiet, small peninsula (A drive along its coastline
takes *less than half a day.) with a magnificent Pacific
coast and some natural and historic attraction. Monterey
is not a political, commercial or industrial centre and
does not have an international airport. The nearest
major city is San Francisco (in the north), which takes
about 40 minutes to reach by air and about two and a half
hours to reach by car. Los Angeles is about three times
as far away in the south.(1) Such a setting makes daily
travel to and from major cities impractical. Therefore,
Monterey is not a cosmopolitan city where there are a
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great deal of international activities and exchanges. It
can even be said that international events are usually
not easily accessible in the physical sense.
The MIIS was founded in 1955. To quote its
catalogue of 1986-88, The founder's desire was to
establish an American institution of higher learning
dedicated to the study'of foreign languages and civili-
zation. and the Institute's mission is to provide
international education for a changing world. (2) But it
is doubtful if the geographical and social setting
described above are to the advantage of the fulfilment of
the desire of the founder and the mission of the
institution. Chapter 6 of this thesis will discuss
whether or not the location of Monterey is an advantage
to the simultaneous interpretation training offered by
the MIIS.
This Chapter will present the result of the field
study conducted at the MIIS from 30th November, 1987 to
9th December, 1987 on the basis of class observations,
interviews and materials collected.
The MIIS is small as far-as the campus size and
.student number are concerned. It comprises about 20
adobes and small houses (3) situated at the edge of
downtown Monterey. The total number of students is
around 500. Yet, a very distinct feature of the MIIS is
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its international atmosphere. The students come from
about forty countries and a wide variety of educational
and professional backgrounds. About one-fifth of the
students are foreign students. Similarly, the full-time
and adjunct. members of the teaching staff come from many
parts of the world and have extensive experience in their
specialities. (4)
The MIIS, a private tertiary institution as
mentioned earlier, is fully accredited by the Western
Association of Schools and Colleges. It has four
academic divisions, 'namely, the Division of Translation
and Interpretation, the Division of International
Management, the Division of International Policy Studies,
and the Division of Languages and Humanities. At the
time of the field visit, the first two of these Divisions
offered only graduate programmes, while the last two
offered undergraduate programmes as well. Students of
one division often take electives in another division to
broaden their horizons. (5)
The Division of Translation and Interpretation and
the other three academic departments of the MIIS are
equivalent in status. They are practically autonomous:
free to set their own curricula and do not need to go
through red tapes when they want to change them. This is
considered as an advantage because in this way, there can
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be constant improvement in the curriculum, teaching
methods and content and so forth. (6)
It is the Division of Translation and Interpretation
which provide training in simultaneous interpretation.
The Division of Translation and Interpretation grew out
of the Division of-Languages and Humanities twenty years
ago. The idea at that time was to create new programmes
to attract more students. Although little was known then
about the difficulties in teaching translation and
interpretation and about the fact that it was impossible
to run a translation and interpretation programme without
practising professionals, at the time of the field study,
the Division was running translation and interpretation
programmes in French, English,. Spanish, German, Russian,
Japanese and Chinese, and its faculty was exclusively
professionals. (7)
The Division of Translation and Interpretation of
the MI IS runs four M. A. programmes: in Translation, in
Translation and Interpretation, in Conference
Interpretation, and in Terminology. Training in SI is
offered -in the curricula of the M. A. Programme in
Translation and Interpretation and the M.A. Programme in
Conference Interpretation. (8) Therefore, for the purpose
of this thesis, only the M.A. Programme in Translation
and Interpretation and the M.A. Programme in Conference
interpretation need be discussed.
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Chinese was introduced as one of the choices of
language in 1986 (9). This means that in 1988, MI IS will
have its first batch of graduates with Chinese as one of
the working languages. This batch of students were in
the second year of their programme of study during the
field study. All students of this batch were in the M. A.
Programme in Translation and Interpretation and none was
in the M. A. Programme, in Conference Interpretation.
Hence, this thesis will only discuss the M.A. Programme
in Translation and Interpetation. All information in
this thesis are with reference to the Programme
undertaken by students whose working languages were
Chinese and English.
As a result, the target of research in this thesis
is the training in Chinese-English simultaneous
interpretation provided by the Division of Translation
and Interpretation under its M.A. Programme in
Translation and Interpretation.
3.2 Students
The students of the Division of Translation and
Interpretation of the MIIS were all graduate. students.
The typical American students were enrolled at the age of
at least 24. They usually obtained their bachelor's
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degree at the age of 22 and then worked or studied abroad
for 2 years before starting their M. A. programme at the
MIIS. Therefore, most students had working experience
before studying at the MIIS. (10)
In order to present a clearer picture of the
students receiving Chinese-English SI training and at the
same time protect the identity of these students, this
section will give a summary description of the students
who were interviewed. during the field visit. In fact,
practically all the first year and second year students
who were taking the M.A. Programme in Translation and
Interpretation with Chinese and English as their working
languages and who were on residence at MIIS during the
field study had been interviewed. (11)
3.2. 1 Second Year Students
Among- the six students interviewed, five were
female. All six were Chinese:.two from Taiwan, one from
Malaysia, two from Hong Kong, and one from the United
States. All had obtained a bachelor's degree before
entering the MIIS except one, who had also received some
tertiary education. On top of that, one student had
obtained a master's degree in geography. The
undergraduate majors of the students included English,
German, geography, and education.. Places where the
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students received their tertiary education included Hong
Kong, New Zealand, Taiwan, and the United States. Five
of the students were furthering their studies at the
MIIS, while the remaining one was a civil servant
undergoing in-service training for one year only. Four
of the students had working experience in teaching,
secretarial service, or the civil service. Two of the
students were married with children. (12)
3.2.2 First Year Students
Among the six students interviewed, five were
female. There were four Chinese, one American, and one
Italian. Of the four Chinese, two were from Singapore
and two were from Taiwan. The American was from the
United States and the Italian was from Italy. All six
students held bachelor's degrees from their homeland.
The undergraduate majors of the students included social
psychology, English, economics, biology'and Chinese. All
the students had working experience except one, who was a
fresh graduate. The students' working experience was in
translation, teaching, arid medical technology. They were
all furthering their studies at the MIIS.. Only one
student was married. (13)
3.2.3 Prospects of Graduates
At the time of the field study, the MIIS had not had
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its first batch of translation and interpretation
graduates with Chinese as a working language. Therefore,
there is no information on the actual. output. However,
the Dean of the Division was optimistic about future
employment of the graduates. He remarked that according
to 1984 statistics, only 150 B.A. degrees in Chinese were
awarded each year in the U.S.A.. Hence, graduates of the
Chinese-English. programme should be able to obtain jobs
easily. It was expected that the students, if pursuing a
career in interpretation, would start off as free-lancers
before gradually gaining experience and becoming full-
time interpreters in international organizations.(14)
Interviews with students indicated that most of the
students had no fixed idea of their future career yet.
However, most of them intended to go back to their
homeland to work. The students from Taiwan were
optimistic, about the market for translators and
interpreters in Taiwan. (15)
3.3 Teachers
Although at the time of establishing the Division in
the late 1960's, At had not been sufficiently realized
that it was impossible to run a translation and
interpretation programme without practising
professionals, members of the teachinbg staff of the
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Division were exclusively practising professionals at the
time of the field visit. These practising professionals
had contributed to the gradual uplifting of the
programmes to an international level. (16)
It was thought that it was more important for the
Division to find people who are both practising
professionals and good teachers than to find persons who
possess a doctoral degree. The Dean of the Division
remarked, `Our professional experience is judged
equivalent to an academic degree in our salary
scale, in our status at the Institute
for promotions and so on and so forth.' (17) Some
teachers of the Division happened to possess the doctoral
degree, which the Dean described as a `fortunate
coincidence'. (18) It was also deemed important for the
.teachers to be visible in and constantly connected with
the. profession of translation and interpretation. The
Dean further exnli_ned.
`We cannot just sit here and teach and not
translate or interpret. We're expected to do
that. That in our case replaces what in a
more academic setting would be the obligation
to publish, to do research, or perish.' (19)
One reason for the teachers to continue practising was
that through practising, recordings and written materials
could be brought back to the institution for teaching
purposes. In this way, the students were prepared for
the professional reality on graduation. The Dean pointed
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out that some of the teachers tried-to do some research
as well and the researches, though not scientific, had
immediate effects on the teaching methodology.' (20)
This section intended to describe in brief the
background of the teachers involved in the teaching of
Chinese-English simultaneous interpretation. But since
there was only one teacher involved in this at the time
of the. field visit, this section will extend the
description to include other teachers interviewed, some
of which working with other languages, in order to
protect the identity of that teacher and to present a
fuller picture of the teaching staff. Seven teachers were
formally interviewed, while casual conversations were
exchanged with a few more.
A significant feature of the teaching staff of the
Division of Translation and Interpretation of the MIIS
was internationality. The teachers came from different
parts of the world, including China, Hong Kong, Japan,
Switzerland,. the United States, and the United Kingdom.
till the teachers contacted were freelance practising
professionals in the field of translation or
interpretation at the time of the field visit. But they
were previously involved in different fields, including
l iterature, language studies, law, economics, and
broadcasting. Some of the teachers had previously worked
as full-time translators or interpreters in regions such
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as Europe, Australia and Asia. Most of the teachers held
the bachelor's degree. One of the teachers interviewed
held a doctorate in literature. Most teachers switched
to full-time teaching as a natural development of their
career. However, one important point to note was that
quite a few teachers remarked that many of the teachers
did, not intend to stay at the MIIS for long. Many
teachers just stayed for one or two years. The reason
given was that perhaps the Institute as well as the city
of Monterey did not seem to be providing. much career
development. (21)
3.4 Teaching and Learning Facilities
As far as SI training is concerned,. the relevant
facilities at the MIIS were the SI laboratory, three new
interpreter booths, the language laboratory, the Media
Centre, and the library. (22)
SI classes were conducted in the SI laboratory.
There were, altogether eight student booths. All the
booths faced the teacher's table. Behind the teacher's
table.was a white board. On the teacher's table, there
was a stereo cassette deck (Hitachi Model No. D-E11) from
which the teacher could play the exercise tape. There
were also a headphone (Sennheiser HD400) and a small
earphone (Sony), the latter being for one ear only. In
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each student booth, there were an interpreter's unit
(Sony SX-6600), a microphone (Unidyne B Dynamic Model
515SB) and a headphone (Sennheiser HD400). Besides, in
front of the student booths, there were five more stereo
cassette decks (Hitachi Model No. D-E11) and a,conference
system control unit (Sony SK-5000). (23) Appendix 18
contains photographs taken during the field visit of such
facilities.
During- SI classes, the teacher used the stereo
cassette deck on the'teacher's table to play the exercise
tape. The students listened. to the exercise through the
headphones provided in their booths and interpret over
the microphones.' The teacher could use his* or her
headphone to listen to the original and at the same time
use the small earphone to monitor the students'
performance. In other words,. the teacher listened to the
original through one ear and monitored the interpretation
through another. (24)
The student booths were covered at the back by
curtains. However, the booths were not perfectly
soundproof in this way. The students might use the
stereo cassette decks outside the front of their booths
to. record their interpretation, but there were not enough
decks for all the booths. At any one time, only five
students could make a recording. There was no equipment
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for dual-track recording. (25) Dual-track recording
allows the original and the interpretation to be recorded
at the same time on the same tape. In other words, what
is actually said by the speaker and the interpreter at
the same moment can. be recorded. In this way, elements
such as how far away the interpreter has lagged behind
the speaker, at exactly which moment the interpreter is
stuck and how the interpreter has segmented the original
as he interprets can be assessed more easily and
accurately. When the script of the original is not
available, the dual-track recording device will be very
useful in assessing the accuracy and completeness of the
interpretation.
When the teacher discussed the exercise with the
whole class, the students could hear the teacher's
comments over their headphones, but if they wanted to
hear any one of their classmates, they would have to
switch to that classmate's channel and stop listening to
the teacher fora moment. In other words, there was
nothing like a conference system through which the
teacher and the whole class could communicate with one
another at the same time.- (26)
Three new booths had been purchased and temporarily
put in the Media Centre of the Institute, but at the time
of the field study, they had not been permanently
installed yet. The three new booths were set up in the
Media Centre, facing the teacher's table. The
arrangement was similar to that in the SI laboratory.
But each booth could accommodate a pair of interpreters
instead of a single interpreter, and each booth was
soundproof. The intention was to simulate the real-life
situation of team work. It was intended that these
booths be moved to the Defence Language Institute, which
belonged to the Ministry of Defence and took an uphill
walk of about twenty minutes to reach, because there was
no suitable room for them on campus. (27)
Apart from these teaching facilities, there were
some facilities to help students practise outside class
hours. There was a language laboratory with fourteen
booths. Each booth was equipped with a recorder (Sony
Educational Recorder ER-100), which the students could
use to practise interpretation. Besides, there was the
Media Centre where a number of audio and video tapes were
stored for use by the teaching staff and the students.
After each lesson, the teacher would usually deposit the
tape used in class in the Center. The students could
ask the Centre to dub copies of the tape for repeated
practice. The Media Centre also provided videotape
dubbing service for teachers and students. The dubbing
was usually done by a high-speed dubbing-machine. (28)
Another establishment that can usually render heir
to students was the library. At the MI IS, library
searches and interviews with the teachers and students of
the MIIS indicated that the MIIS library was too small
and limited in its collection of materials to benefit SI
training to a large extent. There were only a few books
that were related to simultaneous interpretation,
although inter-library loan arrangements had been made to
allow teachers and students to have access to quite a
number of libraries elsewhere in the region.
Nevertheless, the collection of periodicals was thought
to be very helpful, because it consisted of quite a
number of major publications on language and translation.
The library also offered other routine library services
such as photocopying service and the provision of reading
rooms. (29)
3.5 Curriculum Instruction and Assessment
3.5.1 Curriculum
This section will describe briefly the curriculum of
the whole M.A. Programme in Translation and
Interpretation. so as to show the package which contained
the training in simultaneous interpetation. It will also
outline the curriculum of the training- in simultaneous
interpretation.
In fact, students were not immediately admitted to
those M.A. programmes which included the SI component
(that is, the M.A. Programme in Translation and
Interpretation and the M.A. Programme in Conference
Interpretation). All students took the same set of
courses during the first semester of their studies. The
students were tested during the whole of the first
semester for their aptitude for interpretation. During
this period, students were counselled almost on a weekly
basis, and at the end of each month, the students were
informed about their progress. At the end of the first
semester, recommendation would be given to students about
their aptitude for interpretation. Those who obtained a
recommendation for interpretation would be allowed to
take consecutive interpretation or simultaneous
interpretation in the second semester, which meant that
they could study for either of the two M.A.' s which
included interpretation. Furthermore, at the end of the
first year, these students had to pass the Qualifying
Examination in interpretation before they could continue
to take interpretation courses in their second year and
study for an M.A. which included interpretation. Hence,
it was not until the second year that the translation and
interpretation students were actually streamed into a
programme which led to a specific degree. (30)
3.5.1.1 Curriculum of the MiAs. Programme in
Translation and Interpretation
The curriculum of the M.A. in Translation and
Interpretation included a series of courses (31) which
could be classified roughly into two categories, firstly,
those which involved the actual practice of translation
and interpretation by the students, and secondly, those
supporting courses which aimed at facilitating the
students' translation and interpretation. But it must be
noted that this is a rough categorisation made on the
basis of the emphases of the courses, in order to
facilitate the analysis of the curriculum. Sometimes, a
course can belong to both categories. In a course which
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emphasized actual practice, students might learn some
background knowledge at the same time; the course
'Simultaneous Interpretation of Speeches from
International Organisations' is an example. In a
supporting course, students might have to do exercises as
well; the course 'Principles of Translation' is an
example.- The supporting courses were basically
preparatory or introductory courses, or courses which
dealt with knowledge and theories. These included
courses on public speaking, on the basic knowledge about
the professions of translation and interpretation, on the
theories and principles of translation, and on
terminology research and computer aids' to translation.
The courses which involved actual practice were those in
which students had to learn the skills of translation and
interpretation and actually translate or interpret
different kinds of subject matter. (32)
It can be seen from the list of courses in Appendix
5 that on the whole, the Programme placed much emphasis
on the actual practice of translation and interpretation
by the students. This category of courses took up more
than three-quarters of the Programme. The curriculum of
the first year included courses of both categories while
the curriculum of the second year was basically made up
of courses of the first category. (33)
In the first semester, students of all language
groups took the same introductory courses, all taught in
English. They had to learn public speaking, principles
of translation and basic knowledge about the profession
of interpretation, and received some basic training in
written translation, sight translation and consecutive
interpretation. In the second semester, students had to
take courses about the profession of translation,
terminology research and computer aids to translation;
they had to learn to handle written translation of
economic texts and scientific and technological texts and
at the same time learn some concepts of economics,
science and technology; for interpretation, they had to
learn sight translation of political texts, and
consecutive interpretation of extemporaneous speeches.
Furthermore, the students had to take the course
'Strategies in Simultaneous Interpretation', the course
which was most related to this thesis in this semester.
There will be a more detailed description of this
particular course under Section 3.5.2.1. (34)
Starting from the third semester, which is the first
semester of the second year, all courses involved actual
practice in written translation, sight translation,
consecutive interpretation and simultaneous
interpretation. For written translation, students had to
translate legal or political texts and, at the same time,
learn some concepts of law or politics, depending on
which course they chose. For interpretation, the
students had to learn sight translation of econimic
texts, consecutive interpretation of commercial and
technical topics, and simultaneous interpretation of
general speeches and speeches from international
organisations. In this semester, simulated conferences
were to be organised for students to practise
simultaneous interpretation. During the semester in
which the field study was conducted, one such conference
had been organised. In the fourth semester, which is
the second semester of the second year, although the
students had to learn some translation theories, the main
emphasis was on actual practice. The students had to do
advanced written translation, which meant that they had
to present translated texts in a professional manner.
They had another course on the translation of scientific
and technical texts (a preliminary one was placed in the
second semester). For sight translation, students had to
sight translate scientific and technical texts and also
review other types of subject matter previously
encountered in sight translation in preparation for their
professional examination. For consecutive
interpretation, students had to interpret political
speeches and for multilateral negotiations. For
simultaneous interpretation, they had to interpret
political speeches, economic speeches and technical
speeches, and for simulated conferences. (35)
Apart from coursework, each student had to write a
thesis. There were three types of theses that students
could choose to work on: a written translation of an
original work of 20,000 words, a glossary of 400-500
terms, or a research project. (36) But during the field
study, all the second year students said that they would
translate a work and give an exposition on the
translation, which had been the usual format of the
theses submitted in the other language groups of the
Programme. (37) Students started their thesis in the
third semester in order to finish in time to obtain the.
degree. (38)
In the courses which involved actual practice in
written translation, sight translation, consecutive
interpretation and simultaneous interpretation, the
students had to deal with the subject matters of
economics, politics and science and technology. Other
subject matters included lav; for written translation,
extemporaneous speeches and multilateral negotiations for
consecutive interpretation, and speeches of international
organisations for simultaneous interpretation. (39)
3.5.1.2. Curriculum of Training in Simultaneous
Interpretation
The foregoing paragraphs describe the curriculum of
the whole M.A. programme in which the training in
simultaneous interpretation was contained. An important
point to remember is that training in simultaneous
interpretation did not start until the second semester.
Even in the second semester, students were only learning
the basic skills in a course titled Strategies in
Simultaneous Interpretation'. (40) The programme
planners apparently believed that students should learn
sight translation and consecutive interpretation first,
before learning simultaneous interpretation. This also
falls in line with the policy that students had to be
tested in their first semester of studies on whether or
not they had the aptitude for interpretation, before they
were permitted to go into interpretation. (41)
Such was the package in which simultaneous
interpretation was taught. From the overall curriculum,
it can be seen that the training in simultaneous
interpretation started with the course 'Strategies in
Simultaneous Interpretation', which took SI as a
combination of skills and sought to train those skills
separately before students were asked to combine those
skills to perform the task of simultaneous
interpretation. After mastering the basic skills of
simultaneous interpretation, the students had to
consolidate their skills by practising with different
kinds of subject matter: general speeches and speeches
from international organizations in the third semester;
and political speeches, economic speeches and technical
speeches in the fourth semester. In addition to the
formal curriculum, the teachers would try to arrange
opportunities for the students to interpret or watch the
teachers interpret in real life or simulated situations.
In the formal curriculum, this was done by arranging
simulated conferences. Some teachers tried to bring
students with them when they themselves had freelance
interpretation assignments. (42) In addition, students
were given homework in simultaneous interpretation. (43)
The next section will explain in detail these four parts
of the instruction: skill training, exercises on
different types of material, interpretation practice, and
homework.
3.5.2 Ins true t i or
3.5.2.1 Strategies in Simultaneous Interpretation
The training of basic SI skills was conducted by
means of the course 1 Strategies in Simultaneous
Interpretation', which presented a set of methods
developed and found effective by Ine Mary van Dam, one of
the staff members of the Division of Translation and
Interpretation of the MIIS, for the French-English and
German-English SI classes. (44)
As for the English-Chinese SI classes, at the time
of the field study, the teacher to be in charge of the
course 1 Strategies in Simultaneous Interpretation' in the
following semester (second semester) said that he would
use the methods developed by van Dam. (45)
The Strategies had four features. Firstly, the
Strategies treated SI as a skill which could be reduced
to various tasks to be learned and mastered by the
students one at a time. A new task might combine with or
build on previously mastered tasks. The tasks were then
practised under controlled conditions until they were
internalised by the students, which meant that the
students could perform the tasks automatically without
conscious effort and thought. All the tasks were then
integrated and the students had to perform SI as if under
real situations. Secondly, the Strategies also emphasized
constructive feedback from the teacher, which meant that
the teacher should let students know their merits and
shortcomings for subsequent reinforcement or improvement.
Thirdly, the Strategies required the teacher to
demonstrate to the students what would actually happen
when professionals performed SI. Students would then be
invited to give feedback to the teacher as well.
Fourthly, at the request of the students, the Strategies
had started to assign homework regularly to students.
The students had to interpret a pre-recorded, assigned
speech for five to ten times and had each interpretation t«
recorded. When the student was satisfied with his
interpretation, he prepared a written analysis of this
last performance and handed it in together with the taped
interpretation. The rationale behind these homework
assignments was that by repeatedly interpreting the same
speech, the student finally knew the speech thoroughly
and could relax and concentrate on producing a
professional interpretation, which should be clear,
accurate and easy to understand. (46) These four aspects
were featured in all the exercises of the Strategies.
The first part of the Strategies was a lecture on
the professional behaviour to be maintained when doing
simultaneous interpretation. Students were taught, for
example, that they should never make inappropriate
comments or noises over an open microphone, backtrack
excessively, or leave sentences unfinished. Then, in the
following class sessions, the students would proceed to
the exercises of the Strategies. The materials to be used
for the exercises were speeches deliverd atnormal speed.
The topics of the speeches should be of a general nature
so that little preparation was required. The speeches
might be extemporaneous or formal speeches, either live
or taped. The length of the speeches were to increase
gradually from a short time to fifteen to twenty minutes
at the end of the semester. At the beginning of each
class session, students were given background information
about the speech. They were then asked to write down
what they expected the speaker to say, and what
vocabulary would be used. These were checked after the
speech had been interpreted to see how accurate the
expectation was. Students were also asked to do deep
breathing exercises for three minutes to relax themselves
before actually starting the exercises. (47)
There were three groups of exercises: firstly, the
distance exercises' that aimed at training students to
listen for the source message; secondly, the abstracting
exercises' that aimed at training students to understand
the message; and thirdly, the anticipation exercises'
that aimed at training students to aniticipate the
message. Each group of exercises built on the preceding
one and took several weeks to complete. (48)
The 'distance exercises' were divided into three
phases. In the first phase, a full-sentence gap was
provided after each sentence of the original for the
students to do consecutive interpretation. In the second
phase, this gap was reduced to a half-sentence gap so
that the students would be put in a half-consecutive,
half-simultaneous mode of interpretation. In the third
phase, no gaps were provided and the students would have
to do simultaneous interpretation. The purpose of these
'distance exercises' was to force the students to stay
at a distance behind the speaker so that they could not •«
reproduce the original blindly but had to listen to and
really understand the message. (49)
i
The 'abstracting exercises' were divided into four
phases. In the first phase, a gap was provided after
each sentence of the original for the students to make a
summary interpretation. The students were not allowed to
take notes when listening. In the second phase, the
students were to do simultaneous interpretation but had
to stay behind the original for one meaning unit (50)
throughout. Again, the students only needed to give a
summary interpretation. In the third phase, the students
had to do simultaneous interpretation in full. In the
fourth phase, the students had to do simultaneous
interpretation for a quick speaker; in principle, they
had to interpret as much as possible, but when they fell
too far behind the speaker, they had to give a summary
interpretation. On the whole, the purpose of these
'abstracting exercises' was to train students to cope
with situations when they could not catch up with the
speaker. (51)
The 'anticipation exercises' were designed on the
basis of the belief that the more accurately the
interpreter could anticipate the original, the easier the
interpretation became. The students had to learn to
anticipate the speaker, the logic of the message, and the
structure of the message. To train the students to
anticipate the speaker, the original was interrupted and
the students were asked to guess the upcoming content.
The students were asked to give as many possibilities as
they could think of, and the teacher would discuss the
suggestions with the students. To train the students to
anticipate the logic of the original, the exercises would
be prepared in such a way that the students would not be
able to hear certain words and had to supply the missing
information. To train the students to anticipate the
structure of the message, initially the students would be
asked to reduce each sentence of the original into as
many sentences as possible in their interpretation, so
that they would be recognizing and anticipating speech
patterns (52); then the students would be asked to
interpret as usual, reducing sentences into shorter
sentences only when necessary, so that they would be
anticipating speech patterns without being choppy in
their interpretation. (53)
These training methods aimed at laying a foundation
for the students to go on to the specialised SI subjects
in the following semesters.
3.5.2.2 Simultaneous Interpretation of Different
Kinds of Subject Matter
After finishing the skill training in the second
semester, the students had to embark on simultaneous
interpretation of materials of a varied nature. As can
be seen from Section 3.5.1.1, students had to interpret
general speeches, political speeches, economic speeches,
technical speeches, and speeches from international
organisations in the SI courses of the third and fourth
semesters. The class procedures of each of these courses
were similar to one another. The only difference lay in
the nature of teaching materials used. (54) In these
courses, the features of the Strategies in Simultaneous
Interpretation were basically retained except that the
skill of SI was no longer reduced to its components. The
students had to perform SI in simulated situations.
Furthermore, the subject matter of the speeches became
more complicated and varied in nature. (55)
Classes were conducted in the language laboratory,
which was equipped basically with eight student booths.
(56) Details of such teaching equipment have been given
in Section 3.4 of this Chapter.
The core ingredient of these courses was repeated
practice by the students. But apart from just.
practising, the students would be given guidance on
background knowledge, and on the principles and
techniques of SI. This was done by the teacher through
monitoring the individual student's performance, giving
comments, holding discussions with the students, relating
personal experience, and occasional demonstration. The
following is a description of what would happen in a
typical class. (57)
When the class began, the teacher would first brief
the students on what exercise they would be doing. He
would tell them the background of the speech that they
would have to interpret, draw their attention to some
special vocabulary used in the speech, and remind them of
some of their weaknesses. The teacher would then play
the cassette tape which contained the speech, and the
students would interpret. As the students interpreted,
the teacher would monitor their performance through an
earphone and note the strengths and weaknesses of the
individual student. Usually, the exercise would be 10-15
minutes long. After the exercise, the teacher would
explain the background of specific terms in the speech
and point out the strengths and weaknesses of each of the
students. The comments would be on such matters as
pronunciation, fluency, and accuracy. The teacher would
also clarify certain sections of the speech, but
sometimes, he would ask the students to say what the
speech was actually saying before he himself explained.
The students would then be asked to repeat the exercise.
Then, the teacher would give more comments on the
strengths and weaknesses of the students. The students
would then be asked to repeat the exercise for a third
time, and the teacher would again give some further
comments. It was a usual practice to do the exercise
thrice in class. (58)
There would also be free discussion among the
teacher and the students. Apart from discussing the
exercise, sometimes the teacher and the students would
discuss other topics such as a certain television
interview with interpretation. For example, in one of
the classes observed, there was a discussion on a recent
television interview of Mikhail Gorbachev, with special
emphasis on the performance of the interpreter who
interpreted for Gorbachev in the programme. (59)
Relatively speaking, the teacher seldom asked the
students to comment on their own performance. Since it
was felt that the main difficulty of the students was the
comprehension of the original, even if the teacher asked
the students to comment, he would usually ask about the
more subtle and tricky parts or the key points of the
original which the students failed to interpret
correctly and accurately, so that the students could
discuss among themselves and work out the actual meaning
of the original. Usually, there would be a break, during
which there could be more discussion among the teacher
and the students. Apart from class exercises, the
students had to do homework. They were required to
repeat the class exercise once every day in the language
laboratory and record and hand in the last attempt. The
teacher would listen to the interpretation and write
comments for the students. (60)
The teaching materials used in these courses were
speeches, which were read out by the teacher and recorded
on tapes, or were life recordings of the original
speaker. The nature of the speeches depended on the
course in which they were used. For example, for the
course 'Simultaneous Interpretation of Speeches from
International Organisations', speeches from international
organisations such as the European Economic Community
(EEC), the United Nations (UN) (the General Assembly) and
the United Nations Industrial Development Organisation
(UNIDO) would be used. The MIIS had a collection of
these speeches. Although the speeches were quite old,
one teacher thought that it did not matter, because after
all, the recordings of the UN speeches were only
available one year after the meetings. Another example
was the course 1 Simultaneous Interpretation of General
Speeches', the materials of which varied in their nature
and source. Examples were the speeches released by the
Information Services Department of the Hong Kong
Government and speeches given by visitors to the MIIS.
In one of the classes observed, the speech used was one
titled Stop, Look and Listen, given by the Chairman of
the Board and Chief Executive Officer of the Florida
Steel Company at the Harvard Business School Club of
Florida on 6 May, 1987 about the reasons for his success.
The speech was in English and the students were to
interpret it simultaneously into Chinese. (61)
Generally, the students would not be provided with
reference materials on the class exercises. Occasionally,
the teacher might have previously collected the reference
materials for a certain recording. In this case, he
might let the students have a look at the papers prior to
doing the SI exercise, but such an arrangement was
relatively rare. In any case, the script of the speech
was not supplied. The students were not provided with any
bibliography on SI for reference. The teacher's comments
on the students' performance varied in nature.
Comprehension was one of the most difficult areas for the
students. Another area where students had to be
frequently reminded was delivery: students very often
stammered or failed to speak fluently. Language
proficiency was another area, but this varied from person
to person. Some students' English might be better than
their Chinese or vice versa, but some students were good
at or weak in both. (62)
3.5.2.3 Supporting Courses
From the earlier description in this Chapter, it can
be seen that before and apart from the training i'h
simultaneous interpretation, there were other courses
which the students had to take. Although these courses
were not the main concern of this thesis, courses on
public speaking, sight translation and consecutive
interpretation were generally regarded as useful
foundation courses for SI training. (63) This thesis will
not go into the details of these courses, but basically,
the students were taught the principles, the skills as
well as the background knowledge required to do the job
well. Practice was emphasised. Comments by the teacher
and discussions among the teacher and the students were
common features in class. The teaching materials varied
in nature, depending on the subject matter of the course
concerned. (64)
One point, which needs to be mentioned is that the
Division encouraged students to spend some time abroad
during the summer between their first year and second
year of studies so as to have themselves better equipped
in their foreign language(s). Some students spent a
whole year abroad between the first and the second year
of their studies at the MIIS. This period of stay abroad
could be counted as equivalent to one semester of studies
on campus. Experience had shown that those students who
only went off for one semester during the third semester
of their studies were not ready and failed their
professional examination when they came back. Therefore,
the Division was increasingly recommending students to go
abroad for a full year before coming back for their third
and fourth semesters. But this was not compulsory. Some
students finished the whole programme in two years. (65)
3.5.2.4 Practicum
To provide the students with opportunities to
interpret in real life situations, simulated conferences
were to be arranged. In these simulated, conferences,
the students would act as participants and interpreters
of a meeting. After the meeting, the teachers would give
comments on the performance of the students. The meeting
would be videotaped. (66) During the field study, it was
learned that only one mock conference had been arranged
during that semester, although it had been hoped that
more could be arranged. Simulated conferences took place
in the auditorium, which had a number of interpreter
booths at the back. A photograph of the auditorium is
included in Appendix 18. During the field study, a visit
to the Monterey Bay Acquarium was arranged for students
to practise interpretation. One student acted as a
member of the acquarium staff to give explanatory talks.
in front of a tank. Another student served as the
consecutive interpreter. Students of other language
groups then performed whispering interpretation on the
basis of the original or by relay from the consecutive
interpretation. Whispering interpretation is a form of
SI without the use of equipment. (67)
The teachers also tried to arrange for the students
to interpret at real conferences or be observers at
conferences where their teachers were serving as
interpreters. But this was often not feasible. The
organisers of conferences might not be willing to let
students be their interpreters. Besides, there were very
few international conferences held in Monterey. If the
teachers had to travel outside Monterey to fulfil their
interpretation assignments, it would be difficult to
arrange for the students to be observers due to such
factors as travelling expenses. (68)
3.5.2.5 Homework
It was a general principle that for every hour of
class, students were expected to do two hours of
homework. The students had 16 class hours per week,
which means that they could have up to 32 hours of
homework, making a classwork and homework total of 48
hours. In other words, the students were expected to
work 8 hours a day for 6 days a week, which the Division
deemed quite a reasonable requirement. (69)
3.5.3 Assessment
3.5.3.1 Admission Assessment
The first assessment that students had to pass was
the admission assessment. To be admitted to the M. A.
Programme in Translation and Interpretation, students
must first possess a bachelor''s degree with a certain
minimum grade point. Besides, they must have spent at
least six months in a country where each of their foreign
languages is spoken as a native language, unless they
spoke those languages at home. For certain languages, in
particular Chinese, Japanese and German, the Division
recommended at least one year of such study. Students
whose native language was not English had to take the
TOEFL (Test of English as a Foreign Language) arid obtain
a minimum score of 600. (70)
Apart from satisfying the above requirements, the
students had to take an Entrance Aptitude Test. The
Entrance Aptitude Test consisted of two sections, the
written section and the oral section. The written
section also consisted of two parts, the essay part and
the translation part. The students had to write two
essays, one in Language A and another in Language B, and-
do two pieces of translation, one from Language A into
Language B and another from Language B into Language A.
The questions of the written section was usually sent to
the applicant before they arrived in Monterey. When the
answers were returned, they would be evaluated by the
teachers of the Division to determine whether the
applicant was qualified for the programme or not. The
oral section was an interview normally held in Monterey.
Conditional admission might be granted to those who had
not taken and passed the Entrance Aptitude Test, but if
the student failed to show satisfactory progress in the
first semester, he or she would be subject to dismissal.
The students had to take a qualifying examination at
the end of the second semester (second semester of the
first year) and a professional examination at the end of
the fourth semester (second semester of the second year).
They must pass the qualifying examination in order to
proceed to the second year of studies. About eight weeks
before the end of the respective semesters, sign-up
sheets for the two examinations would be posted up, and
sign-up announcements would be made in all classes.
Students who wanted to take any of the examinations would
have to sign up for it. Students who were studying
abroad (see Section 3.5.2.3 of this Chapter) and wanted
to take the examinations would have to give written
notice to the Division six weeks before the examinations.
Both the qualifying examination and the professional
examination of the M.A. Programme in Translation and
Interpretation for students with Chinese and English as
the working languages consisted of four sections: written •«
translation, sight translation, consecutive
interpretation, and simultaneous interpretation. Again,
for the purpose of this thesis, the SI section will be
highlighted. However, it will be noted in the following
paragraphs that the MIIS required students of the M.A.
Programme in Translation and Interpretation to pass in
all the four sections. (72)
3.5.3.2 Qualifying Examination
The Qualifying Examination was to assess whether the
students were eligible to proceed to the second year of
studies. For simultaneous interpretation, the students
had to interpret for five minutes from their second
language into their native language only. For sight
translation, the students had to sight translate a
passage from English into Chinese and a passage from
Chinese into English. The time allowed for each passage
was five minutes. As for consecutive interpretation, the
students had to interpret from English into Chinese and
vice versa, each for three minutes. (73)
To pass the Qualifying Examination, the students
must pass in each of the four sections of the
examination. The full score for each section was 600,
while the passing score was 450. The final score of each
section was the average of the score of the EC part and
the score of the CE part, if the section consisted of
these two parts. However, it was stipulated that the
students must pass in an examination of translation or
interpretation from the second language into the native
language. In other words, in any of the sections, a high
score in the part involving translation or interpretation
from the native language into the second language could
not counterbalance a fail in the part involving
translation or interpretation from the second language
into the native language. This reflects the importance
the MIIS attached to translation and interpretation into
the native language. Students could only take the
qualifying examination twice. If a student failed twice,
he or she would be disqualified for the M.A. Programme in
Translation and Interpretation. (74)
Under this system of assessment, if the students
wished to be further trained in simultaneous
interpretation in the second year, they had to pass the
Qualifying Examination by satisfying the above
requirements.
3.5.3.3 Professional Examination
The Professional Examination was held to determine
whether the students could graduate. Again, the
Examination consisted of four sections: written
translation, sight translation, consecutive
interpretation, and simultaneous interpretation. Except
for simultaneous interpretation, for each of the four
sections, the students had to do four pieces of
translation or interpretation: a general text from
Language B into Language A, a technical text from
Language B into Language A, a general text from Language
A into Language B, and a technical text from Language A
into Language B. For written translation, each piece of
original contained 1,000 words and the time allowed for
translation for each piece was three hours., For sight
translation, the time alloted for each text would be five
minutes. For consecutive interpretation, the time
alloted for the two pieces from Language B into Language
A was six minutes each, while the time alloted for the
two pieces from Language A into Language B was four
minutes each. As for simultaneous interpretation, the
students had to do two pieces of interpretation from
Language B into Language A, one general piece and one
technical piece. (75)
Other details of the Professional Examination were
similar to those of the Qualifying Examination. The
maximum score and passing score were still 600 and 450
respectively. The students had to pass every section in
order to graduate, but they could attempt the
Professional Examination for an unlimited number of
times. Besides, for each section, the scores for those
parts which belonged to the same language direction (from
which language into which language) could be averaged,
but the scores belonging to different language directions
could not. For example, the CI scores on the general
text and the technical text from Language B into Language
A could be averaged, but the CI scores on the general
text from Language B into Language A and the general text
from Language A into Language B could not be averaged.
This, again, reflects the importance the MIIS attached to
the language direction. (76)
3.5.3.4 Coursework Assessment
Apart from the Qualifying and Professional
Examinations which had a direct bearing on the success of
the students in obtaining the degree, there were also
mid-term and final examinations. Whether or not and how
to conduct these examinations were usually up to the
teacher concerned. The teacher could determine the
content, duration and form and so forth of the
examination. (77) For example, during the field visit,
there was no official schedule for the final examination
of the second year students. In fact, one student
volunteered to print out a timetable and had it copied to
the teachers and students concerned. These mid-term and
final examinations included all the courses in the
Programme and not just those four areas of the Qualifying
and Professional Examinations. (78) Students were also,
expected to attend class and complete assignments. Some
teachers chose to assess the students' coursework solely
on the basis of classwork and homework, while some
teachers preferred to conduct examinations as well.
However, good performance in coursework did not
guarantee success in the Qualifying and Professional
Examinations, which were essential for promotion and
graduation. (79)
3.5.3.5 Thesis Assessment
Whether a thesis was to be rejected, approved, or
approved with honours was determined by a committee
composed of three members, who must all had a Master's
degree. The Division had printed a Thesis Manual which
contained stipulations related to the production and
assessment of theses. This thesis does not intend to go
into the details in this regard. (80)
3.5.3.6 Criteria of Assessment
An 'Oral Examination Evaluation Form' obtained from
the Dean of the Division during the field study indicated
that the criteria of assessment in the Qualifying
Examination and the Professional Examination consisted of
the items 'Meaning and Clarity', 'Style' and
'Presentation', which carried score weighting in the
ratio of 5:3:2 respectively. The total score could be a
maximum of 100 points. To make allowance for the
difficulty of the question, an adjustment of up to five
points could be made to the total score. A total score
of 90 to 100 was regarded as 'Excellent to Good', 75 to
89 as 'Good to Fair', and 0 to 74 as 'Unacceptable'. A
sample of the 'Oral Examination Evaluation Form' can be
seen in Appendix 4. While there were criteria of
assessment for the Qualifying and Professional
Examinations, there was no rigid assessment criteria for
the mid-term and final examinations. The teacher who
taught SI between English and Chinese at the time of the
field study had not devised any assessment scheme of his
own either. The final grade that a student would get was
given on the basis of his or her performance throughout
the semester and in the examination. (81)
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AT THE BEIJING FOREIGN STUDIES UNIVERSITY
4. 1 Introduct i on
The Beijing Foreign Studies University (BFSU) is a
state-run tertiary institution in Beijing (1), the
capital of the People's Republic of China (hereinafter
referred to as 1 China'). Beijing is a historic city as
well as the political, cultural and economic centre of
the whole country. It is also one of the most popular
attractions to Chinese people as well as to foreigners
visiting China. Apart from those foreigners who stay in
or visit China for various business purposes, such as
diplomats and executives, Beijing is now attracting a
huge number of tourists from all over the world every
year. As far as traffic and communication are concerned,
it is a large city well connected with the other parts of
the country and with other parts of the world. As China
becomes more and more open to the outside world, a great
deal of international activities and exchanges are taking
Place in Beijing. Conferences, exhibitions, negotiations
and so forth at the international level are frequently
taking place in Beijing today.
The BFSU, founded in 1941, was originally a
department of the Chinese People's Anti-Japanese Military
and Political Academy ( 逆 皂 抗 大 落 三 大 樣
It was
later renamed the 'Yan'an Foreign Language School' ( 延
耍 外 國 語 舉 校 〉
and the Beijing Foreign Languages
Institute'
《 北 京 外 國 語 摩 险 〕
respectively. (2) In
the mid-1980's, its English name was changed to 'Beijing
Foreign Studies University' to uplift its status in
exchanges with foreign academic institutions. (3) The
Chinese name
〈 北 : 外 圆 终 學 陶 》
remains unchanged.
Today, the BFSU is one of the key-point universities ( 重
5
under the State Education Commission
“I
of China. The duty of the BFSU is to
train, for the Chinese Communist Party and the Chinese
nation, personnel for foreign affairs and cultural
exchanges, and teachers for institutions of higher
learning, who have to be proficient in foreign languages
and be well developed morally, intellectually and
physically. (4) With the great variety of diplomatic
activities and cultural exchanges going on in Beijing,
the BFSU is no doubt put in a physical and social setting
which is beneficial to the achievement of its aims and
apparently to the training in simultaneous interpretation
also.
The BFSU is located in the Haidian Area
the northwestern suburb of Beijing where many
institutions of higher learning are located. It is quite
a large university as far as the campus size and the
number of students are concerned. It comprises the East
Campus and the West Campus which, including student
hostels and staff quarters, consist of over a hundred
houses and buildings. (5) According to the latest
available handbook of the University, which was probably
published between the early- or mid-1980's (6), the
number of students is over 3,300; in addition, more than
70,000 students are enrolled in correspondence- courses.
Although most of the students are Chinese, there are a
few hundred foreign students from various countries. The
Chinese students are from many different provinces of
China. Hence, the student body represents a divergent
mix. The teaching staff consists of about 700 members,
some of whom are foreigners or overseas Chinese from
various parts of the world. The BFSU has over ten
departments and is teaching about thirty foreign
languages. The major languages taught have been English
and Russian. Chinese is also taught to foreign students.
Both undergraduate and postgraduate programmes are
offered. Apart from bachelor's degrees, some departments
of the University are authorized to confer master's
degrees and doctorates. (7)
The United Nations Training Programme for
Interpreters and Translators
《 聯 厶 國 譯 夏 到 铼 取 》
(hereinafter referred to as 'the Programme' in this
Chapter), a graduate programme, was started in 1979 under
the commission of the United Nations and the Chinese
government, with SI training as one of its basic
objectives. (8) The purpose of the Programme is to train
translators and simultaneous interpreters for the United
Nations and its subsidiary organs in New York, Geneva and
other places of the world. At the time of the field
study, the Programme was administered by the Department
of the United Nations Training Programme for
Interpreters and Translators
(hereinafter referred to as 'the Department' in this
Chapter) of the BFSU. The Department enjoys equal status
with other departments of the BFSU, but it only offers
graduate training. However, as the Department is part of
the BFSU and the Programme is funded by the UN in part
(see below), the curriculum of the Programme has to be
approved by the authority of the BFSU and the UN. In
other words, the Department is not totally free in
designing the Programme. Besides, matters such as the
number of teachers and students to be employed and
enrolled, which classrooms to be used and so forth have
to be approved by the BFSU. Nevertheless, the Programme
Director pointed out that usually the BFSU would accept
the views of the Department, as such views were from
professionals. In 1986, the Department obtained
authority from the State Education Commission to confer
the Master of Arts degree. (9)
Originally, the working languages of the Programme
were Chinese and English only. The usual practice in the
profession of interpretation is that the interpreter is
able to work with three languages and the target language
is the native language. This is different in the case of
the interpreter whose native language is Chinese. As not
many international interpreters are proficient enough in
Chinese to use it as a working language, very often the
interpreter whose native language is Chinese has to
interpret from a foreign language into Chinese as well as
from Chinese into a foreign language, which is generally
regarded as more difficult. Consequently, the
interpreter who works with Chinese is allowed to be
proficient in two languages only, Chinese and one foreign
language. But at the time of the field visit, the
Department had been under pressure from the UN to include
a third language in the Programme and it had been
temporarily settled to require students to be able to do
written translation, but not interpretation, from French
into Chinese. Hence, SI training would still be between
English and Chinese only. (10)
This Chapter will present the result of the field
study conducted at the BFSU from 23rd December, 1987 to
5th January, 1988 on the basis of class observations,
interviews and materials collected.
4.2 Students
Students of the Programme were all graduate
students. Usually, they graduated from university at the
age of 22 to 23. At the same time, it was a nation-wide
stipulation that graduate students should not be over 35
in age on admission. Hence, the age of the students was
between 22 or 23 to 35 on admission. (11)
The agreement with the UN stipulated that students
of the Programme must be nationals of The People's
Republic of China. There was no restriction as to which
parts of China the students should come from. Therefore,
students from all over China could apply for admission.
The Programme Director pointed out that in general, the
English standard of students from the coastal regions was
better than that of students from the inland provinces
and so the majority of the students were from the coastal
regions. However, there was no fixed pattern as to the
source of the students. For a certain year, there were
more students from Beijing; for another year, there could
be more students from Shanghai. During the field visit,
one student interviewed was from Shaanxi Province.(12)
BT4 pointed out that more students had working experience
prior to entering the Programme in the early years of the
Programme than today. (13) The Programme Director
pointed out that the only pattern he could drawn out from
the students was that there were more male students than
female students. Most students were majors in English.
Only very rarely did the students had a third language.
Some of those who had working experience had had the
opportunity of going abroad as a member of a delegation
or of receiving foreign visitors to China. But in any
case, the students did not have SI experience before
taking the Programme. (14)
On graduation, the students would wait for
assignment to the UN. However, the students had no idea
what they would do when they came back from the UN. All-
of them said that they had to see what assigment would be
given to them by the government. The majority of them had
no intention of making interpretation a lifelong career.
They said that translation or interpretation was not
treated as a profession in China and was usually only
ancillary to the regular duties of a person. (15)
4.3 Teachers
Nine teachers, including the Programme Director,
were formally interviewed, while casual conversations
Were exchanged with a few more.
To see how the background of the teachers might hav«
affected the Programme, this section intends to describe
in brief the background of the teachers involved in the
teaching of Chinese-English simultaneous interpretation.
At the time of the field visit, all the three
teachers, two male and one female, involved in SI
training were graduates of the Programme who had worked
for three to five years at the UN after graduation. Two
of them majored in English in their undergraduate
studies, while the third one was a Eurasian brought up
in Switzerland, with Chinese and English as the native
languages and French as the foreign language, and majored
in Chinese when attending university back in China. The.
work experience of these three teachers, apart from
interpreting for the UN, included military service,
teaching and translating for a journal. The teacher in
charge of the coaching sessions was working part-time for
the Department. The teachers were still practising to
keep up their skills and the Programme Director fully
supported this. (16)
The Programme Director pointed out that sometimes,
t-he UN would send teachers over for a short time to
assist in the teaching. (17)
4.4 Teaching and Learning Facilities
As far as SI training is concerned, the relevant
facilities at the BFSU were the SI laboratory, the
simulated conference room, the reading room, the audio¬
visual room, and the BFSU library. (18)
SI classes were conducted in the SI laboratory.
There were altogether twenty-one student booths arranged
in three rows of seven. All the booths faced the'
teacher's console. Behind the teacher's console was a
blackboard. A language laboratory system of the model
Tandberg IS-9 was installed in the teacher's console,
while a cassette recorder of the model Tandberg TCR 5600
was installed in each of the student booths. (19)
Appendix 19 contains some photographs of the equipment
mentioned above.
During SI classes, the teacher used either of the
recorders of the teacher's console to play the exercise
tape. The students listened to the exercise through the
headphones provided in their booths and interpreted over
the microphones which were attached to their headphones.
The teacher could use his headphone to monitor the
students' performance, and would be able to hear the
original at the background. (20)
The student booths were partitioned but not
perfectly soundproof. The recorder in each student booth
would record the interpretation of the student using the
booth, and the original would also be recorded. When the
student played back the tape after the interpretation,
the master volume switch and the student volume switch of
the student recorder would allow the student to adjust
the volume of the original and the volume of the
interpretation separately. The student might turn on
both the master and the interpretation with a balanced
volume ratio of his choice, or shut off the master or the
interpretation completely and listen to the
interpretation or the master only. In other words, the
system was a dual-track recording system. (21) Dual-track
recording allows the original and the interpretation to-
be recorded at the same time on the same tape. In this
way, elements such as how far away the interpreter has
lagged behind the speaker, at exactly which moment the
interpreter is stuck and how the interpreter has
segmented the original as he interprets can be assessed
more easily and accurately. When the script of the
original is not available, the dual-track recording
device will be very useful in assessing the accuracy and
completeness of the interpretation.
If the students were asked to listen to their own
interpretation in their booths, when they were listening,
the teacher could monitor the individual student's
Performance and communicate with the student through the
system and give comments and suggestions to the student
monitored. For discussion, the teacher could also play a
tape in a student booth over the loud speaker or have the
tape broadcast to all the other student booths. Besides,
the teacher could use the all-call system to speak to the
whole class, or use the conference system to hold a class
discussion with the whole class. (22) It was learned
during the field visit that the Department had ordered
two new Tandberg laboratories, which would be of a newer-
model. (23)
The Department had a simulated conference room,
which consisted of eight interpreter booths, although two
of which had been used to store equipment. One of the
booths was used to store equipment to receive and record
television programmes from the United States through the
satellite. There was a conference table in the middle of
the room, with four booths on each of the two sides.
Each of the seats around the conference table was
provided with a microphone (DIS Congress Service
Copenhagen CM 3000), a receiver (CSC Denmark) for eight
channels, and a headphone (DIS Congress Service
Copenhagen). A television set was provided in the
conference room. Each of the interpreter booths was
provided with a microphone (DIS Congress Service
Copenhagen IS 8000) and a headphone (AKG K 158). When a
simulated meeting was held in the conference room,
students could interpret for the meeting in the
interpreter booths, each of which was a soundproof small
room separated from the other booths. (24) Appendix 19
contains some photographs of the equipment.
The Department had two 'audio-visual rooms'
( 裼 聽 、
1 one for the first year students and another for
the second year students. Each student had a booth of
his own in these rooms and could use the booth for his
private use. Each of the second year students was also
provided with a language laboratory cassette recorder
(National Panasonic RQ-495) with headset (National QZW-
0007) for individual practice outside class hours. There
were not enough of these machines to provide for each of
the first year students, who were greater in number, but
there were enough for them to share. These machines were
of the same model as the one used by the teacher in the
coaching sessions. A television set was provided in each
of the rooms for students to watch television programmes
recorded through the satellite as mentioned above. The
keys of the audio-visual rooms were lodged with the
students themselves, so the rooms could be open all day,
even on Sundays. (25) Appendix 19 contains a photograph
of the audio-visual room for the second year students.
The reading room of the Department was a small
library which supplied books, journals, dictionaries, and
encyclopaedias related to the students' studies. Major
periodicals on language studies, translation and
interpretation could be found in the room. Besides, the
reading room had a collection of printed and audio
materials from the UN. These included agendas,
glossaries, staff lists, recordings of UN speeches,
programmes of the UN Radio and so forth. There were also
some tapes for language learning. Except for reference
materials such as the dictionaries and encyclopaedias,
all items could be loaned to students, including the
tapes. (26) The students could make copies of the tapes
in the General Office of the Department. It should also
be pointed out here that at the beginning of every
academic year, the Department provided each student with
ten blank cassette tapes, and the students could ask for
more if necessary. These tapes, together with the
portable language laboratories mentioned in the above
paragraph, had to be returned to the Department at the
end of the academic year. (27)
The library of the BFSU had a collection of over
500,000 volumes in twenty-eight languages. More than
300,000 volumes were in foreign languages, of which
volumes in the English language and the Russian language
each accounted for about 100,000 volumes. The library
had subscribed to over 1,000 Chinese and foreign
newspapers, journals and magazines. There were not many
books on translation and interpretation, but some
journals on language and interpretation contained useful
articles on interpretation. (28)
4•5 Curriculum, Instruction and Assessment
4.5.1 Curriculum
On the basis of the findings of the field study,
this Section will describe briefly the whole curriculum
of the United Nations Training Programme for Interpreters
and Translators.
Basically, the Programme was for a duration of two
years. No SI courses were offered in the first year,
which offered what was referred to by the Programme
Director and BT1 as the lPrep Course'
only. All students had to take the Prep Course, which
consisted of courses on UN knowledge and terminology,
world economics, politics, French, studies on translated
works, written translation, sight translation, and
consecutive interpretation. In the second year, the
students were streamed into two groups and took their
own specialism' i. Thfire two Rriftci ft 1 i sms_
written translation and simultaneous interpretation. On
satisfactory completion of the two years of studies, the
students would be awarded diplomas in written
translation or simultaneous interpretation. Some
students were able to obtain both diplomas. These
diplomas were issued by the BFSU. At the end of the two-
year programme, the UN would also send examiners to
assess the students. Those students who satisfied the
examiners in the examination would be awarded a
certificate by the UN. In addition, a student who so
wished could write a dissertation and, after successfully
defending it, could be awarded the master's degree by the
BFSU. (29)
As regards the streaming of students into the two
specialized streams in the second year, students were
allowed to state their choice on admission to the
Programme. After their first year of study, the students
are requested to state their choice again, and the
teachers would make a final decision on the basis of the
performance of the students in the first year and taking
into consideration the choice of the students. (30)
It has to be pointed out that the UN is only
financing the second year of the Programme. Every June,
the UN sends examiners to the BFSU to assess both the
students finishing the first year and the students
finishing the second year. The examination for the
former is known as the 'Entrance Examination', the
passing of which is required for entrance into the second
year. The examination for the latter is the 'Graduation
Examination' (31), which determines whether of not the
individual student is eligible for a job at the UN.
Those students who pass the Graduation Examination will
wait for assignment to the UN. (32)
For the purpose of this thesis, this Chapter will
discuss the Programme followed by the students who
specialize in simultaneous interpretation, hereinafter
referred to as 'the Programme in Simultaneous
Interpretation' or 'the Programme'.
4.5.1.1 Curriculum of the Programme in Simultaneous
Interpretation
The curriculum of the Programme in Simultaneous'
Interpretation included a series of courses (33) which
could be classified roughly into two categories, firstly,
those which involved the actual practice of translation
and interpretation by the students, and secondly, those
supporting courses which aimed at facilitating the
students' translation and interpretation. But it must be
noted that this is only a rough categorization made on
the basis of the emphases of the courses, in order to
facilitate the analysis of the curriculum. Sometimes, a
course can belong to both categories. In a course which
involved actual practice, students might learn some
background knowledge at the same time;• examples are the
courses 'Simultaneous Interpretation (CE)' and
'Simultaneous Interpretation (EC)' in which the teacher
would teach the students some background knowledge about
the exercise. In a supporting course, students might have
to do exercises as well; an example is the course
'Translation Studies', in which the students had to write
commentaries and so on.
The supporting courses included courses on knowledge
and terminology of the UN, world economics, politics,
studies on translation works, and French. The courses
which involved actual practice were those in which
students actually had to translate or interpret. It can
be seen from the list of courses in Appendix 11 that on
the whole, the Programme placed much emphasis on the
actual practice of interpretation, especially
simultaneous interpretation. The interpretation courses,
including the 'coaching' sessions (which were tutorials
for a few students at any one time), took up more than
half of the total class hours. The curriculum of the
first year included courses of both categories while the
curriculum of the second year was basically made up of SI
courses only. (34)
In the first year, which was the Prep Course year,
all students learned some knowledge and terminology of
the UN, world economics and French, did some comparative
studies and commentaries on published translation works
(first semester), and were trained in written translation
(EC) (second semester), sight translation (both EC and
CE), and consecutive interpretation (both EC and CE).
In the second year, students had to take courses and
attend coaching sessions on simultaneous interpretation
(both EC and CE). Besides, they continued to attend
French classes. In the last two weeks of the first
semester, ordinary classes were suspended to allow
students to attend classes on political ideology. (35)
It has been mentioned earlier that the first year of
the Programme is intended to be preparatory. Hence,
another way of categorizing the courses is to look upon
all the first year courses as a preparation for the
training in simultaneous interpretation in the second
year. In fact, the Programme Director pointed out in the
interview that there was a difference in opinion within
the profession of interpretation in the world on the
relation between consecutive interpretation and
simultaneous interpretation. The interpreters in Europe
tended to think that CI was the foundation of SI, whereas
the interpreters in New York, such as the Chief of the
English Interpretation Section of the United Nations,
were of the opinion that CI and SI called for different
ways of thinking and that learning CI before SI was
counterproductive. The Programme Director recalled that
when the Department started its Programme, consideration
was also given to this issue. After some years of
experience, it was decided to keep CI in the Programme.
(It should be remembered here that the aim of the
Programme is specifically to produce simultaneous
interpreters, not conference interpreters in general, for
the UN.) The considerations were twofold. First,
according to the situation in the country, CI would
continue for some time to be the main type of
interpretation required in China, which meant that when
graduates of the Department returned from their
assignment in the UN, they would be doing CI for most of
the time. Secondly, both CI and SI require the analysis
of the message of the original before an accurate and
complete interpretation can be produced; hence, training
in CI will still benefit the training in SI. The •«
Programme Director further remarked that training in
sight translation was also an essential foundation for SI
training because it could train students to interpret
quickly; furthermore, one-third of the interpretation
done at the UN was sight translation, so training in this
regard was warranted. The training in written
translation was necessary, because some students would
specialize only in written translation in the second
year. (36)
At the end of each academic year, a simulated
Meeting would be arranged for students to practise
simultaneous interpretation in a more realistic
situation. (37)
Apart from coursework, the students had to write a
thesis, if they would like to obtain a master's degree.
The students could choose to translate a work and give an
exposition on the translation, or conduct research and
report on it. The latter was not confined to
translation; students could conduct research on
interpretation also. Theoretically, the students could
write their thesis during their two years of study at the-
BFSU, but during the field visit, both teachers and
students pointed out that normally there would not be
enough time to do so, so it was expected that most
students would write their thesis after the completion of
0
the coursework. (38)
As the target of service of the Programme was
clearly defined to be the UN and the UN is concerned with
a great variety of international affairs, the curriculum
of the whole Programme was almost entirely oriented
towards the activities of the UN and international
affairs. The course 'Knowledge and Terminology of the
United Nations'
〈 聯 么 國 知 識 與 術 語 ) taught
students the history, organization and activities of the
UN; the objectives of the course 'World Economics'
were to provide the students with a
background in economics so as to benefit their future
work at the UN and 'to consider the nature of the
economic issues one must understand to comprehend UN
developments' (39). Even in the courses on sight
translation, consecutive interpretation and simultaneous
interpretation, the teaching materials used were almost
exclusively UN materials or materials related to
international affairs. The courses on French aimed
mainly at raising the standard of the students in the
comprehension of written texts in French. The 'political
classes' (known as
the teachers and students), according to the teachers and
students, aimed at introducing students to the basic
political ideologies. (40)
4.5.1.2 Curriculum of Training in Simultaneous
Interpretation
The foregoing paragraphs describe the curriculum of
the whole Programme in which the training in simultaneous
interpretation was the central part. An important point
to remember is that training in simultaneous
interpretation did not start until the second year. As
mentioned earlier, the programme planners, after some
years of experimenting, believed that it would be to the
benefit of the students to learn sight translation and
consecutive interpretation as a preparation for the
training in simultaneous interpretation.
Once the students entered the second year of study,
they concentrated on the study of SI. There were eight
hours of SI classes each week, four for Chinese into
English and four for English into Chinese. At this
stage, the students had already been trained to do sight
translation fairly competently, and were able to handle
large segments of a sentence one by one in the sequence
they emerged in the original without making any major
reconstructuring to the sentence. It should be noted here
that the skill of segmentation of sentences had been.
regarded as an important skill in SI (41), which could be
preliminarily dealt with in the training of sight
translation. However, it was also recognised by the
Department that the transition from sight translation to
simultaneous interpretation was not an easy one and
required a drastic adjustment. Therefore, the teaching
materials for the SI courses in the second year would
start with the easier materials. The difficulty of the
materials used would be gradually raised until a variety
of subject matter, speed, accent and so forth were
included. (42)
The teaching materials used were exclusively
speeches of the representatives of different countries to
the UN at different assemblies. The speeches were very
often prepared in advance and so were actually presented
in the written style, which was usually more difficult
to interpret than the colloquial form. This factor,
coupled with the heavy accent of the speaker and the
great speed at which the speaker spoke, could pose great
difficulty to the simultaneous interpreter. Although the
BFSU did not classify the SI courses under different
types of topics as the MIIS did, in actual fact, the
arrangement of the teaching materials was still topical.
BT2, BT3 and BT4 said in the interview with them that the
topics related to the UN would be dealt with one at a
time. For example, the students would work on the topic
of disarmament for a few weeks and then switch to human
rights for another couple of weeks. According to the
teachers involved in SI teaching, the topics covered
included disarmament, human rights, the Middle East,
South Africa, Cambodia, Afghanistan and world economy in
terms of development, food and energy. (43)
In addition to ordinary classes, students were
required to attend coaching sessions. These were group
tutorials during which the teacher could give more
individual guidance to the students. There were four
hours of coaching each week. The students were divided
into groups, which took turns to attend these coaching
sessions. The topics of the coaching sessions followed
the topics of the regular classes. At the end of each
year, a simulated meeting would be arranged for the
students to practise in a more realistic situation.
Moreover, the students were expected to practise outside
class hours. (44)
The next Section will explain in detail the
following four parts of the instruction: classes,
coaching sessions, practicum and homework.
4.5.2 Instruction
4.5.2.1 Classes
After finishing the preparatory courses in the first
year of their studies, the students started doing the SI
courses. The SI courses formed the major part of the
Programme. As mentioned earlier, there were four hours
of EC class and four hours of CE class each week.
Class observations and interviews showed that these two
types of classes, although taught by two different
teachers, were conducted in a similar manner with some
basic features.
The core ingredient of these courses was practice by
the students. But apart from just practising, the
students would be given guidance on background knowledge,
and principles and techniques of SI. This was done by
the teacher through monitoring the individual student's
performance, playing back the interpretation of the
individual student, giving comments, holding class
discussions, relating personal experience, and occasional
demonstration. The following is a description of what
would happen in a -typical class.
When the class began, the teacher would first brief
the students on what exercise they would be doing. He
would tell them the background of the speech that they
would have to interpret, draw their attention to some
special vocabulary used in the speech, and remind them of
the stand of the country concerned. After reminding the
students of some of their weaknesses, the teacher played
the cassette tape which contained the speech, and the
students would interpret. As the students interpreted,
the teacher would monitor their performance through a
headphone and note the strengths and weaknesses of the
individual student. Usually, the speech would be ten to
fifteen minutes long. There could be more than one
speech each lesson. (45)
After the exercise, the teacher might ask the
students whether they still remembered the content of the
speech. For example, in one of the classes observed, the
teacher asked this question and emphasized that the
students might initially find themselves passively led by
the speaker, but should gradually be able to actively
recognize the messages and follow the arguments, and that
being able to recall the content of the original was good
evidence of being able to recognize the messages and
follow the arguments actively. Then, the teacher would
distribute the script of the speech to the students. The
teacher would pick some students and play back their
interpretation one by one over the loudspeaker or a
recorder. The teacher stopped the playback every couple
of sentences or whenever it was appropriate or necessary
to comment. The comments would be on such matters as
accuracy, completeness, the translation of certain terms
and expressions, choice of words, pronunciation, and
fluency. He often asked the student being listened to to.
sight translate from the script any unsatisfactory
sentence caught in the interpretation. The teacher would
also clarify certain sections of the speech, but
sometimes, he would ask the students to say what the
speaker was actually saying before he himself explained.
Such clarifications included the explanation of the
historical background of certain international issues and
the stand of certain countries on such issues. For
example, in one of the classes observed, the speeches
concerned the Afghanistan issue and the background and
development of the issue were discussed. The teacher also
invited comments and suggestions from the whole class.
There could be free discussions among the teacher and the
students. This teaching method of analysing the
interpretation and the original sentence by sentence was
a time-consuming method, so there was not enough time to
go through all parts of the speeches.- The students were
to listen to their own interpretation during the coaching
sessions or outside class hours. (46)
The teachers would occasionally demonstrated to the
students to show what actually would happen when
professionals interpreted. They also taught the students
the professional behaviour to be maintained when doing
simultaneous interpretation. For example, students were
taught never to make inappropriate comments or noises
over an open microphone, backtrack excesively, or leave
sentences unfinished. Such teaching was integrated into
the usual class activities instead of being taught in
courses or lectures specifically devoted for such
purpose. The teacher would bring out in class what
should be done as and when appropriate. (47) t•
It should be noted here that as the recording system
of the SI laboratory could record both the original and
the interpretation at the same time, during the playback,
the interpretation could be checked against the original
as when listening to the original and the interpretation
simultaneously at the time when the original and the
interpretation were produced. (48)
Usually, there would be a break, during which there
could be more discussion among the teacher and the
students. (49)
Apart from class exercises, the students were
expected to do homework on their own. They were expected
to go to the reading room to borrow tapes to practise.
(50)
As mentioned earlier, the teaching materials used in
these SI courses were UN speeches, which were read out
from the script by a member of the teaching staff of the
BFSU (51) and recorded on tapes, or were life recordings
of the original speaker. The BFSU had a collection of
life recordings of these speeches. Generally, the
students would not be provided with reference materials
on the class exercises. Sometimes, the teacher would
inform the students in advance what topics they would be
encountering in the coming lessons, and the students
could collect reference materials on their own. In the
classes observed, some students did bring along for
reference some newspaper cuttings and articles from
journals. In fact, since the kind of subject matter to be
handled when they worked in the UN in future was very
clearly defined, the students were all the time making an
effort to collect information and learn about the issues
involved, such as disarmament, human rights and regional
disputes. (52)
The students were not provided with any bibliography
on SI for reference. One of the teachers remarked that
teachers, rather than students, needed to obtain such
literature. (53)
4.5.2.2 Coaching Sessions
These sessions were tutorials to allow for more
individual, in-depth and intensive instruction. As
mentioned earlier, there were two two-hour coaching
sessions each week. The students were divided into
groups and each group took turns to attend these
sessions. Normally, a group would consist of four to
five students. During the field visit, eight second-year
students were in the SI Programme, which means that there
were two groups of students, each attending one coaching
session (two hours) per week. The coaching sessions
resembled the SI classes in some ways. The major
activity in these sessions was the analysis of and
discussion on the students' interpretation done in class.
The students' tapes were played back and commented on by
the teacher. The teacher would listen to those
interpretation which had not been listened to in class.
A typical coaching session is described below. (54)
The session took place in the simulated conference
room. The equipment used was a language laboratory
cassette recorder, which has already been introduced in
more details in the section on facilities. Basically,
this cassette recorder had a dual-track system (See
Section 3.4 of this thesis) which could separate the
sound track of the original and the sound track of the
interpretation. The teacher first did an interpretation
demonstration on a portion of the original, using the
above cassette recorder but without using a headphone.
Then, the interpretation of a student was played back,
commented on by the teacher and discussed among the
group. The type of comments and discussions was similar
to that in the SI classes. The teacher also commented on
her own interpretation and pointed out the causes of the
errors. At times, the teacher would ask the student
concerned to sight translate some sentences which the
student did not interpret satisfactorily in class. The
teacher also explained those concepts essential for the
comprehension of the original and reminded students' of
certain pitfalls in the original. At the end of the
coaching for the student, the teacher would discuss the
overall performance of the student, analyse the factors
affecting such performance, and suggest ways for
improvement. Both the teacher and the students referred
to the scripts in the course of the session. The teacher
repeated the process with the other students of the
group. Every time she started with a demonstration. (55)
4.5.2.3 Supporting Courses
From the earlier description in- this Chapter, it can
be seen that before and apart from the training in
simultaneous interpretation, there were other courses
which the students had to take. Although these courses
were not the main concern of this thesis, courses on
sight translation and consecutive interpretation were
generally regarded as useful foundation courses for SI
training. (56) As mentioned earlier, the Programme
Director confirmed that this was the presupposition of
the programme planners of the present SI programme. This
thesis will not go into the details of these courses, but
basically, the students were taught principles, skills as
well as background knowledge in these courses. Practice
was emphasised. Teacher's comments and discussions among
the teacher and the students were common features in
class. The teaching materials were mainly UN speeches, •«
but in CI courses in particular, other materials such as
articles related to the UN or materials collected in
China might also be used. (57)
4.5.2.4 Practicum
To provide the students with opportunities to
interpret in real life situations, one simulated meeting
was arranged at the end of each academic year. In these
simulated meetings, the students would act as
participants and interpreters of a meeting interpreters.
Afterwards, the teachers would give comments on the
performance of the students. (58)
The Department had previously arranged for students
to interpret at actual conferences abroad to gain
practical experience. However, as the Department
produced more and more graduates, the graduates rather
than the students were preferred for such assignments.
Besides, the Programme Director pointed out that although
more and more conferences were held in Beijing in recent
years, these conferences concentrated in autumn, because
that was the season when Beijing had its best weather.
Unfortunately, at that time of the year, the students had
just started their SI courses and were not yet ready for
the booth. April should be the best time for practicum
as far as the students were concerned, but there were not
many conferences in Beijing then. Therefore, such
arrangement for practicum was no longer made. (59)
4.5.2.5 Homework
There were no formal assignments for the students.
However, the students were expected to practise a great
deal outside class hours. It has been mentioned earlier
in this Chapter that there were eight hours of classes
each week. The general idea was that the students should
work a total of eight hours a day for six days a week.
Therefore, the theoretical time ratio between classwork
and homework was 1:5, but it also depended on how
diligent and physically sound the individual student was.
In fact, BT2, BT3 and BT4 opined that two full hours at
twenty-minute to thirty-minute intervals everyday would
be quite enough, provided that the students kept
practising everyday, even during holidays. The students
could borrow tapes from the reading room for practice.
Sometimes, the teachers might suggest certain speeches
for practice. However, the teachers would not check on




The first assessment that students had to pass was
the admission assessment. To be admitted to the
Programme, students must first possess a Bachelor of Arts
degree or equivalent. This is a strict prerequisite laid
down by the UN. But there was no stipulation on the
nature of the major of the degree. Apart from satisfying
the above requirement, the students had to take an
entrance examination, the entrance examination to the
Preparatory Course, which was unrelated to the UN. The
examination, which could be taken in Beijing, Shanghai,
Guangzhou, Nanjing, Hangzhou, or Xi'an, consisted of two
sections, the written section and the oral section. The
written section consisted of five parts: international
relations, the Chinese language, written translation from
Chinese into English, written translation from English
into Chinese, and Marxism and Leninism. The last part on
political ideology was a nation-wide requirement for
entrance to master's degree programmes. The oral section
consisted of two parts. In the first part, the candidate
had to listen to an English excerpt, such as a portion of
a speech by Ronald Reagan or Margaret Thatcher, and then
repeat it in English. This part served to test the
ability of the candidates to comprehend and express
themselves in English. The second part was sight
translation. The candidate would be asked to sight
translate a short passage. The main criteria were
accuracy and speed. This part was to test whether the
response of the candidates was quick enough. The
examination tapes would be brought to Beijing for
selection. (61)
As far as the selection of students was concerned,
the Department had always preferred interviewing
candidates to listening to their performance in the
entrance examination on tapes. (62) A letter from BT1,
the new Programme Director, to the author just before the
completion of this thesis points out that the Department
will not hold any independent entrance examination in
1988. All candidates have to attend the nation-wide
general admission examination for postgraduate programmes
Afterwards, all the candidates
have to go to Beijing to attend a re-exarnination ( 枚 試
), which will consist of an oral examination and an
interview. (63)
4.5.3.2 Admission to the Regular Programme
It was mentioned earlier in Section 4.5.1 that
students had to pass the Entrance Examination before they
could be admitted to the second year.
This examination was conducted by an examination
board from the UN. It consisted of three parts: written
translation from English into Chinese of a general text
(two hours) and an economic text (two hours); second
foreign language test (theoretically, the second language
could be any language, but at the time of the field
visit, it was French) in written form lasting for two
hours; and an interview. The interview was conducted by
a board of five to six members and would last for half an
hour; it was a western-style interview with no specified
topics, which might include knowledge about the UN and
personal particulars. (64)
4.5.3.3 Graduation Examination of the BFSU
At the end of the second year, the Department would
conduct a Graduation Examination. Students who passed
this examination would be awarded a diploma by the BFSU,
irrespective of whether they passed the UN recruitment
examination or not. This examination was basically a mock
examination for the subsequent Recruitment Examination of
the UN. Hence, it imitated the UN Examination in all
respects, including the duration and nature of questions,
but with a higher degree of difficulty. (See Section
4.5.3.4 for the UN Recruitment Examination). The
performance of the students in this examination was
decisive, but the teachers would also take into
consideration a student's performance in coursework. An
overall impression mark was given. Usually, the three
teachers involved in SI teaching listened to the
examination tapes together. The passing mark was 70. Not
many students scored more than 80 or failed. The majority
of students scored between 70 and 80. (65)
4.5.3.4 Recruitment Examination of the UN
In June every year, the UN would send a recruitment
board to assess the graduating students. Those students
who passed the examination would be eligible for
employment at the UN. The examination lasted for one
hour. The first section of the examination consisted of
four passages of sight translation from Chinese into
English. The length of the first passage was about one
and a half pages of A4 paper. Students were given ten
minutes to prepare and then they had to follow the
recording of the original and sight translate. The next
three passages were about one page of A4 paper each and
concerned three different topics. Then there would be a
break of about ten minutes. After that, students had to
do SI from English into Chinese for two speeches, each
r
lasting for ten minutes. No scripts were given to the
students. The BFSU teachers involved in the teaching were
not allowed to be present at the Examination. (66)
4.5.3.5 Coursework Assessment
Students were assessed regularly throughout the
Programme. There were monthly tests, and mid-term and
end-of-term tests for each semester. The teacher could••
determine the content, duration and form and so forth of
these tests. (67)
4.5.3.6 Format of SI Examination
For simultaneous interpretation, the students would
be examined in the SI laboratory in the same way as they
did an exercise in class. The question tape would be
played at the teacher's console and the students would
interpret at their booths. The students' tapes would be
collected for assessment by the teacher.
4.5.3.7 Criteria of Assessment
An 'Evaluation Sheet' obtained from the Programme
Director during the field study indicated that the
criteria of assessment of the UN and their respective
weights were: Accuracy (20%), Completeness (20%),
Understanding (20%), Grammar and Syntax of the Active
Language (10%), Vocabulary and Style of the Active
Language (10%), Delivery (10%), and Resourcefulness
(10%). A sample Evaluation Sheet is appended at Appendix
10. However, the teachers of SI said that they had tried
these criteria but had decided not to use them, because
it was often not possible to determine which category a
mistake should belong. They preferred to give an overall
impression score. (68)
Notes
(1) Beijing Foreign Studies University, Beijing





(5) Campus map and observation by author.
(6) The handbook does not bear a publishing date.
However, it says, inter alia, that the UN Training
Programme for Interpreters and Translators was founded 'a
few years' ago. Since it is known that the programme
started in 1979, it can be estimated that the handbook
was published between the early- or mid- 1980's.
(7) Beijing Foreign Studies University,'op. cit.
(8) Zhang Zailiang, The Training of Simultaneous
Interpreters, Language Learning and Communication
(Zhongying Yuwen Jiaoxue) 1, 3 (1982): 296.
(9) Interview with BD.
(10) Interview with BD.
(11) Interview with BD.
(12) Interviews with BD and BS14.
(13) Interviews with BS8 and BT4.
(14) Interview with BD.
(15) Intervievs with BS6, BS7, BS8, BS9, BS10 and
BS11.
(16) Intervievs with BT2, BT3, BT4, and BD.
(17) Interview with BD.
(18) Observation by author.
(19) Observation by author.
(20) Observation by author.
(21) Observation by author.
(22) Observation by author.
(23) Observation by author; information by officer
in charge of the General Office of the Department.
(24) Observation by author.
(25) Interview with BD; conversation with students
in the audio-visual room of second year students;
observation by author.
(26) Conversation with teacher in charge of reading
room; observation by author.
(27) Interview with BD; conversation with students
in audio-visual room of second year students.
(28) Conversation with Librarian; Library tour;
Beijing Foreign Studies University, op. cit.
(29) Interview with BD.
(30) Interview with BD.
(31) The names of these two examinations were quoted
by BD in English; the Chinese names are not known.
(32) Interview with BD.
(33) See Appendix 11 for the details of the courses.
(34) Appendix 11.
(35) A more detailed description of the SI courses
will be presented in Section 4.5.1.2.
(36) Interview with BD.
(37) Interviews with BD, BT2, BT3 and BT4.
(38) Interviews with BD, BT2, BT3, BT4, BS6, BS7,
BS8, BS9, BS10, and BS11.
(39) Course outlines for the fall and spring
semesters of the Course.
(40) Information from BS10; interview with BT2, BT3
and BT4.
(41) Zhang Zailiang, A Preliminary Enquiry into
Simultaneous Interpretation, Xerox, n.d.; Zhang
Zailiang, The Skill of Sentence Segmentation in
Simultaneous Interpretation, Translators! Motes (1982):
(42) Interviews with BT6 and BS1.
(43) Interview with BT2, BT3 and BT4.
(44) Interview with BT2, BT3 and BT4.
(45) Observation by author; interview with BT2, BT3
and BT4.
(46) Observation by author.
(47) Interview with BT2, BT3 and BT4.
(48) Observation by author.
(49) Observation by author.
(50) This will be further discussed in Section
4.5.2.5.
(51) In order to let students listen to native
speakers of English and Chinese of different accents,
the teacher would sometimes ask teachers' from other
departments of the BFSU to read the speeches.
(52) Observation by author.
(53) Interview with BT2, BT3 and BT4.
(54) Observation by author.
(55) Observation by author.
(56) Cheng Yang-ping, The Selection and Training of
Conference Interpreters (Paper presented at the
Conference on Translation Today, Hong Kong, 19 December
1987), pp. 5-6; Wang Ruojin, Consecutive Interpretation
and Its Training, (Paper presented at the Conference on
Translation Today, Hong Kong, 19 December 1987), p. 2;
Wilhelm K. Weber, Training Translators and Conference
Interpreters (Orlando: Harcourt Brace Jovanovich, Inc.,
1984), pp. 28, 33 and 38.
(57) Interview with BT5.
(58) Interview with BT2, BT3 and BT4.
(59) Interview with BD.
(60) Interviews with BD, BT2, BT3 and BT4.
(61) Interview with BD.
(62) Interview with BD.
(63) Letter from BT1 to the author, dated 19th May,
1988.
(64) Interview with BT2, BT3 and BT4.
(65) Interview with BT2, BT3 and BT4.
(66) Interview with BT2, BT3 and BT4.
(67) Interview with BT2, BT3 and BT4.




AT THE CITY POLYTECHNIC OF HONG KONG
5.1 Introduction
The City Polytechnic of Hong Kong (CPHK) is one of
the government-funded tertiary institutions'in Hong Kong.
Situated on the southern coast of China, Hong Kong is a
British colony due to be returned to China in 1997. Known
as 'The Pearl of the Orient', it is a highly developed
city with a dense population of over 5.5 million.
Although lacking in natural resources, it has been
growing rapidly in the areas of commerce, finance and
industry. Well connected with all parts of the world in
terms of communication and traffic, it is now a
cosmopolitan city which attracts millions of businessmen
and tourists every year. Since China started to adopt an
open policy in the late 1970's, Hong Kong has assumed an
even more important position in that it has often become
a stopover or bridgehead for visitors to and from China.
Internally, Hong Kong is in a state of political
transition as well as rapid development in its
infrastructure. Consultation has become a very common
activity. Against this background, a great deal of
international and local activities and exchanges, such as
conferences and negotiations, are taking place in Hong
Kong frequently.
One feature of Hong Kong that is of particular
relevance to this thesis is that simultaneous
interpretation service is provided in one way or another
virtually on every working day in Hong Kong. Hong Kong
has two official languages, namely, English and Chinese.
In the public sector, simultaneous interpretation service
is provided by the Government at meetings of the
legislature, the two municipal councils, the district
••
boards, and various advisory and consultative bodies. In
fact, the Government is the largest user of simultaneous
interpretation in Hong Kong. In the year ending 31st
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Jan., 1988, the simultaneous interpreters of the
Government provided SI service to meetings of 215
councils, boards and government departments. (1) In the
private sector, SI service is also needed at conferences
and consultative meetings. In the public sector,
simultaneous interpretation is almost exclusively between
English and Cantonese. In the private sector, the
language requirement is more varied. In recent years,
due to the increasingly close relationship between Hong
Kong and China and between China and other parts of the
world, the demand for SI between English and Putonghua
has considerably increased. SI from and into other
languages is required from time to time.
The CPHK was founded in 1984. It was established, to
quote its Prospectus of 1987-88, 'because of the need to
provide more opportunities for tertiary education in Hong
Kong.' (2)
This Chapter will present the result of the field
study conducted at the CPHK from 12th April, 1988 to 7th
June, 1988 on the basis of class observation, interviews
and materials collected.
At the time of the writing of this thesis, the CPHK
is temporarily accommodated in a purchased office
building in Mong Kok District, a highly busy and densely
populated area on the Kowloon Peninsula. But starting-
from 1988-89, it will be moved to its permanent campus in
Yau Yat Tsuen in phases. The permanent campus will be on
a site of 12.2 hectares planned for an initial capacity
of 8,000 full-time equivalent students which is capable
of expansion to 13,500. At present, the student body is
essentially made up of local students, but the teaching
and administrative staff consists of locals as well as
expatriates from various parts of the world as well. (3)
In the year 1987-88, the CPHK has eleven academic
departments, namely, the Department of Accountancy, the
Department of Building and Construction, the Department
of Business and Management, the Department of Computer-
Studies, the Department of Electronic Engineering, the
Department of Languages, the Department of Mathematics
and Science, the Department of Social Administration, the
Department of Applied Science, the Department of Law, and
the Department of Manufacturing Engineering. (4) All
academic departments are equal in status within the CPHK.
Types of programmes offered by the CPHK are Diploma (D)
courses, Higher Diploma (HD) courses, Higher Certificate
•
(HC) courses, Professional Diploma (PD) courses,
Bachelor's Degree courses, and Postgraduate Diploma (PGD)
courses. (5) It should be noted here that what the CPHK
terms 'course' is equivalent to what the MIIS and BFSU
term 'programme'. The MIIS and BFSU call those component
subjects of a programme 'courses', while it will be seen
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later that the CPEiK calls these 'modules'. For the
purpose of this Chapter, the terminology used by the CPHK
will be adopted. The modes of attendance that CPHK
students may choose are the full-time (FT) mode, the
part-time evening (PTE) mode, the part-time day and
evening mode and the sandwich (SAND) mode. (6)
As the institution is funded by the Government, the
curricula of the courses it offers are subject to
validation by the University and Polytechnic Grants
Committee.
It is the Department of Languages (hereinafter
referred to as 'the Department' in this Chapter) which
offers training in simultaneous interpretation. The
Department of Languages runs a PGD course, an HD course
and an HC course in translation and interpretation in the
PTE mode, and an HD course in translation and
interpretation in the FT mode. (7) Simultaneous
interpretation is offered in the last two terms of the
last year of studies of the HD and HC courses. At the
time of the field studies, the PGD course was in its
first year of operation and did not have any SI students
yet. Therefore, this thesis will focus on the SI training
offered by the HD and HC courses.
The Head of the Department gave three reasons for
offering SI training in the courses: firstly, Hong Kong-
had not been offering enough training in this regard;
secondly, when there was such training, it lacked depth;
thirdly, the society of Hong Kong was in great need of
this sort of training at the moment. As Cantonese is
spoken by 98% of the population in Hong Kong, the SI
training offered by the Department is between English and
Cantonese. But the Department offers training in
Putonghua to cater for future needs. (8)
This Chapter will present the findings of the
interviews and class observations conducted and collected
during the field study, with reference to the adapted
framework of Coombs' 'systems analysis' outlined in
Chapter 1. As expounded in Chapter 1 of this thesis, the
findings will be presented under three major headings,
namely, 'Students', 'Teachers' and 'Curriculum,
Instruction and Assessment', with emphasis on
'Curriculum, Instruction and Assessment'. Observations
beyond these four areas will be presented as appropriate.
The interviews and class observations conducted and the
materials collected during the field study are listed in
Appendices 13-15.
5.2 Students
There vere two broad categories of students, those
who took the part-time evening mode (hereinafter referred
to as the 'PTE students') and those who took the full-
time mode (hereinafter referred to as the 'FT' students).
On the average, the total number of PTE students admitted
to the HD course or the HC course each year was forty to
sixty respectively, and the total number of FT students
admitted to the HD course each year was forty to fifty.
(9)
5.2.1 The PTE Students
The PTE students were working adults who worked in
the day and attended class at night. Their average age on
admission was around 27 to 29. At least one-third to half
of these students were already graduates of tertiary
institutions. (10) At the time of the field study, eleven
i
HD and HC students were being trained in SI. Of these
eleven students, seven were female and four were male. As
regards their profession, three were translators who
mainly did written translation, six were teachers, one
was a court interpreter, who did consecutive
interpretation, and the remaining one was a writer in the
publicity department of a television. broadcasting
company. The majority of them were language majors,
although two were science majors and one was a social
science major. The students spoke Cantonese and English.
The HD students had learned Putonghua as a subject of
their studies at the CPHK. (11)
5.2.2 The FT Students
The FT students were mostly fresh graduates from
secondary schools with no working experience. Their
average age was around 18 on admission. (12) At the time
of the field study, eleven HD students were being trained
in SI. All these eleven students were female except one.
Only two of these students had working experience prior
to studying at the CPHK: one had been a nurse and another
had worked in a bank. The majority of the students were
Arts students when they vere in senior secondary school.
The students spoke Cantonese and English. All of them had
learned Putong'hua as a subject in their studies at the
CPHK. (13)
5.2.3 Career Development of Students after Graduation
The CPEIK will have its first batch of full-time
graduates in summer, 1988. Therefore, at the time of the
field study, no data was available to discuss the future
careers of the FT students. Nevertheless, it was expected
that the majority of the FT students would become
translators or interpreters but not immediately
simultaneous interpreters due to insufficient academic
qualifications. All the PTE students were already
working, and the majority of them would not contemplate a
change in career. But it is expected that some FT and PTE
students might further their studies locally or abroad.
In fact, some graduating PTE students had already applied
for admission to postgraduate studies either locally or
abroad. Subjects pursued included translation and
language studies.
5.3 Teachers
At the time of the field study, only two teachers,
one full-time and one part-time, were involved in SI
training. The full-time teacher was the coordinator of
such training. Under the CPHK system, each module
(equivalent to a course in the cases of the MIIS and the
BFSU as mentioned above) was administered by a module
coordinator, who was to be a full-time member of the
teaching staff. The module coordinator was responsible
for determining the curriculum, the method of
instruction, the teaching materials to be used, the
method of assessment and so forth, although suggestions
might be made by the full-time or part-time teachers
involved in the teaching of the module. (14)
Both teachers were Chinese, brought up in Hong
Kong. Though not a professional simultaneous
t«
interpreter, the coordinator of the SI modules at the
time of the field study had worked as a court interpreter
in Hong Kong and taught English for an oil company in
•
China prior to joining the CPHK. The other teacher- the
author- had been and was still practising as a
professional simultaneous interpreter in Hong Kong and
had worked as a translator and interpreter for the Hong
Kong Government before joining the CPHK. Both teachers
received their tertiary education in Hong Kong, majoring
in philosophy and in translation and interpretation
respectively. The coordinator held a doctoral degree in
Philosophy from the United States, while the other
teacher was working on a master's degree in education in
Hong Kong. (15)
5. 4 Teaching; and Learning Facilities
All the SI classes were conducted in the SI
laboratories. There were two of these. Each laboratory
had a small neighbouring classroom, which could be
monitored from the laboratory through a large, double-
glassed window and which was equipped as a small
conference room. This was the simulated conference room
for real life practice by the students. Appendix 20
contains photographs of the equipment in these
laboratories. The equipment in these two SI laboratories
were the same. (16)
Each SI laboratory had twelve student seats and a
teacher console. The word 'seats' rather than 'booths'
is used here, because there was only one partition
separating the four (two pairs) seats nearest to the
simulated conference room, so that when students acted as
simultaneous interpreters for the meeting in the
simulated conference room, they could pair up as in real
life situations.. In other words, there could be two
Pairs of interpreters interpreting for the meeting. The
remaining eight student seats were in the form of
independent booths. (17) For the sake of easy narration,
this Section will refer to all of these as 'booths',
including the two pairs of 'seats'.
The teacher's console was a Sony LL Control Console
(Model LLC-5510) with two Sony Master Recorders (Model
ER-5062) and a Sony Thermal Dot Printer (Model RN-550).
The control console was the central operating unit which
controlled the different functions of the laboratory.
The master recorders could be used to broadcast cassette
tapes to the student booths or over the loudspeakers in
the laboratory and the simulated conference room. The
thermal dot printer was a device to print out the grades
given to the students. The student booths were arranged
in such a way that all the students had to turn their
back towards the teacher when doing exercises. At the
CPHK, the reason for such an arrangement was that there
was not enough space. But there also exists a theory
that it is better for the student booths to face the wall
rather than the teacher. (18)
During SI classes, the teacher could use either of
the recorders of the teacher's console to play the
exercise tape. The students could listen to the exercise
tape through the headphones 'provided in their booths and
interpret over the microphones attached to their
headphones. The teacher could use his or her headphone
to monitor the students' performance and would be able to
hear the original in the background.- (19)
Each student booth was installed with a Sony
Educational Recorder (Model ER-5060) and an additional
switch to separate or mix the original and interpretation
sound tracks. The original design of the laboratory was
not suitable for SI training, because as the students
interpreted, their own voice would also come through
their headphones and thus interfere with the original.
Additional devices were later installed to remedy the
situation and this additional switch was one of them.
The students could then choose to listen to the original
alone, their interpretation alone, or a mix of both, when
they played back their own tapes after an exercise.
However, when they listened to a mix of both, they could
not adjust the volume of the original and the volume of
the interpretation separately. The student booths were
not perfectly soundproof. (20)
If the students were asked to play back and listen
to their interpretation, the teacher could monitor the
individual student's performance and communicate with the
student through the system and give comments and
suggestions to the student monitored. (21)
The two pairs of student seats nearest to the
simulated conference room were also meant for
interpreters for meetings held in the conference room.
Therefore, apart from the educational recorder and the
additional switch mentioned above, each of these seats
was provided with a Sony Interpreter's Unit (Model SX-
6600) and a goose-neck microphone (National Cardioid
Dynamic Microphone). A closed-circuit television was
also provided for one of the two pairs of seats. This
was also a simulation of the real situation when the
interpreters could only rely on the television to watch
the meeting venue, or the speaker only. One handicap of
these four interpreter seats was that they were not
soundproof booths, unlike the design in the BFSU, so the
two pairs of interpreters would be disturbing each other,
unless only one pair of interpreters was to interpret at
any one time, but this would reduce the opportunities for
the students to interpret. (22)
For discussion during class, the teacher could also
broadcast a student's tape from a student's booth over
the loudspeaker. The teacher could also use the all-call
system to speak to the whole class through the students'
headphones. The teacher's console could also be
connected to the video and television system and
broadcast the sound track of a video to the student
booths or over the loudspeaker. A television set was
installed in the simulated conference room. The students
could watch a video and do SI for it at the same time.
But in the academic year of the field study, videos had
not been used for SI training. (23).
As regards the simulated conference room attached to
the laboratory, seats around the conference table were
provided with Sony Delegate's Units (Model SX-3600), each
of which had a microphone, and headphones. Participants
of a meeting could listen to the interpreters through the
headphones, and there was a channel switch on the
Delegate's Unit to choose the language channel required.
One of the seats was meant for the chairman of a meeting
and had a Sony Chairman's Unit (Model SX-4600) instead.
The priority switch on the Chairman's Unit allowed the
chairman to cut off all the other microphones and speak
first. (24)
A white board and an overhead projector were
•
also provided in the simulated conference room. There
was also a white board in the laboratory. (25)
The CPHK had also purchased a portable SI booth,
which had not been made use of as a teaching tool. (26)
The SI laboratories were not open outside class
hours, so the students could not practise in these
laboratories. But there were twelve portable Tandberg
Language Laboratories on loan. These had essentially the
same functions as those machines provided to the students
of the BFSU. The students could use these machines to do
SI and play back and listen to their own interpretation,
adjusting the volume of the original arid the
interpretation as they wished. It had been recommended
by the Department that twelve more of these machines
should be purchased. However, as these Portable
Laboratories were not compatible with the SI
laboratories, when the students used the Portable
Laboratories for revision, they could not make use of the
tapes that they had recorded during class, as the
original and the interpretation could not be separated.
The students had to dub a clean copy of the original
before they could use the Portable Laboratories for
practice. The Educational Technology Centre of the CPHK
provided high-speed dubbing machines, which could be used
for this purpose. (27)
The CPHK. library, according to CT1, could not help
much as far as SI training was concerned. It could
provide very few suitable teaching materials. According„
to observations made in the library, there were very few
books on SI, but there were journals which discussed SI
every now and then. (28)
5.5 Curriculum Instruction and Assessment
5.5.1 Curriculum
5.5.1.1 The Higher Diploma and Higher Certificate
Courses in Translation and Interpretation
This Section will describe briefly the curriculum of
the HD (FT and PTE) and HC courses so as to show the
packages in which the SI training was included. It will
also outline the curriculum of the training in
simultaneous interpretation. Since the curricula of the
HD and HC courses of the CPHK in the PTE and FT modes
were quite complicated, the lists of modules set out in
Appendix 16 of this thesis should be referred to when
reading this Section.
As pointed out by the Student Handbook 198788
issued by the Department of Languages, the aim of all the
courses was
'to provide translationinterpretation training
which combines the development of practical
skills with a good foundation knowledge of the
nature of language and of the structure of the
particular languages concerned. Training in..
all three courses encompasses three essential
strands: 1) general language study 2) study
of the particular languages concerned and 3)
translation and interpretation theory and
practice.' (29)
It can be seen from the lists of modules that the HD
courses in the FT mode and in the PTE mode consisted of
the same modules except that the FT mode consisted of one
more year, known as the 'foundation year' at the
beginning of the whole course. The background of this
was that there were two types of admission to the CPHK,
the 'foundation year entry' and the 'direct entry'.
Students admitted on direct entry were exempted from the
modules of the foundation year under certain conditions.
(30) At the time of the field study, for the PTE mode of
the HD Course, students were only admitted by direct
entry. The HC Course was essentially part of the HD(PTE)
Course as far as the modules were concerned. The Student
Handbook 198788 describes the HC Course as containing
'the essentials' of the above three strands. (31)
As the courses involved a large number of modules,
this Section intends not to name the modules one by one,
as this will definitely result in a description which is
unduly complicated and confusing. It will suffice just
to note that the modules could be categorised into the
above three strands. The first two strands of modules
corresponded to what has been termed 'supporting courses'
in the previous two chapters on the MIIS and BFSU. In
other words, they aimed at facilitating the learning and..
practice of translation and interpretation. The third
strand of modules corresponded to those courses which
involved the actual practice of translation and
intepretation mentioned in the previous two chapters on
the MIIS and BFSU. This strand included the modules
'Principles of Translation Interpretation', 'Methods in
Translation, Interpretation I -II', 'Methods in
Translation Interpretation Laboratory', 'Specialised
Translation Interpretation A1- A2 (CorrimerceLaw)',
'Specialised Translation Interpretation T1- T2
(ScienceTechnology)' (electives), 'Specialised
Translation Interpretation LI- L2 (MediaLiterature)'
(electives), 'Approaches to Interpretation' cum
'Interpretation Laboratory', 'Consecutive Interpretation'
cum 'Consecutive Interpretation Laboratory' (a pair of
electives), and 'Simultaneous Interpretation' cum
'Simultaneous Interpretation Laboratory' (a pair of
electives). A feature to note here is that these modules
concentrated in the last two years of studies, especially
the last year. It can also be seen that most of the
modules of the HD courses belonged to the first two
categories, while the HC Course included more modules of
the third strand. (32)
Apparently, many of the modules belonging to the
third strand included both written translation and
interpretation, as the name of the modules always bore
the word 'interpretation'. Although it can be said that
some general theories, principles and methods of
translation (such as the principles of accuracy and
fluency) can be applied to both written translation and
interpretation, in actual fact, many of these third
strand modules dealt almost entirely, if not exclusively,
with written translation only. The modules which really
taught interpretation were 'Methods in Translation
Interpretation Laboratory', which was a module on sight
translation, 'Approaches to Interpretation' cum
'Interpretation Laboratory', and .'Consecutive
Interpretation' cum 'Consecutive Interpretation
Laboratory' or 'Simultaneous Interpretation' cum
'Simultaneous Interpretation Laboratory'. (33)
The module 'Methods in Translation Interpretation
Laboratory' was a so-called 'stretched module', that is,
a single module extended over two terms, fifteen hours
per term, and one and a half hours per week. The
students took this stretched module, a module on sight
translation, at different stages of their studies,
depending on their mode of attendance and• which course
they were following. (34) The HD (FT) students, who had
to study for three years, took the module in the second
and third terms of their second year of studies. The HD
(PTE) students, who had to study for four years, took the
module in the third term of their first year and summer
term of their second year of studies. The HC (PTE)-
students, who had to study for two years, took the module
in the third term of their first year and first term of
their second year of studies. However, all students
started their CI and SI learning in the second last term
of their final year of studies, in the linked modules
'Approaches to Interpretation' cum 'Interpretation
Laboratory'. In other words, the interval between the
learning of sight translation and the learning of CI and
SI varied from course to course. (3-5)
In the second last term of their final year of
studies, all students took the linked modules 1 Approaches
to Interpretation' cum 1 Interpretation Laboratory', which
provided preliminary training in both CI and SI by
devoting half of the time to CI and half of the time to
SI. In other words, it can be considered that one module
in this term was devoted to SI as far as the number of
contact hours was concerned. At the end of this term,
the students were streamed into the CI Stream and the SI
Stream according to their performance in the above linked
modules. Students streamed into the CI Stream would take
the linked modules 'Consecutive Interpretation' cum
'Consecutive Interpretation Laboratory' in the following
term, while students streamed into the SI Stream would
•«
take the linked modules 'Simultaneous Interpretation'
cum 'Simultaneous Interpretaiton Laboratory' in the
following term. (36)
Therefore, the modules which provided actual
training in SI were the SI part of the linked modules
'Approaches to Interpretation' cum 'Interpretation
Laboratory', and the linked modules 'Simultaneous
Interpretation' cum 'Simultaneous Interpretation
Laboratory'. They were, in terms of class hours,
equivalent to three modules. (37)
To put the matter in perspective, it should be noted
from the list of modules of the different courses
(Appendix 16) that as far as the number of modules is
concerned, the SI training provided by these modules only
occupied a very small portion of the entire curricula.
The total number of modules to be taken by the HD(FT),
HD(PTE) and HC students were fifty-four, thirty-five and
eighteen respectively. (38) Even when the CI part of the
linked modules 'Approaches to Interpretation' cum
'Interpretation Laboratory' and the sight translation
module 'Methods in Translation Interpretation
Laboratory' are counted, the number of modules which
provided actual training in interpretation (all types
included) was only five. (39) Moreover, the amount of
actual training in SI was only equivalent to three
modules. (40)
Therefore, it should be noted that interpretation
only formed a very minor part of the CPHK curricula. (41)
Furthermore, training in simultaneous interpretation
did not start until the second last term of the whole
curriculum of any of the courses. Another point to note
is that although the students started their learning of
interpretation with sight translation, as soon as they
came to CI and SI, they started both at the same time.
They had to spend thirty class hours on each of the
preliminary training in CI and SI before being streamed
into the CI Stream and the SI Stream. (42)
5.5.1.2 Curriculum of the Training in Simultaneous
I n t e r p r e t at ion
As explained in the foregoing Section, the training
of SI started in the second last term of the final year
of studies with the modules 'Approaches to
Interpretation' and 'Interpretation Laboratory'. There
were altogether sixty contact hours, thirty devoted to CI
and thirty devoted to SI. The thirty hours devoted to SI
training were arranged in the form of one three-hour
session per week for ten weeks. Then, in the last term
of the final year of studies, those students who had
been streamed into the SI Stream would take the linked
modules 'Simultaneous Interpretation' cum 'Simultaneous
Interpretation Laboratory'. There would be two three-
hour sessions per week for ten weeks. (43)
The curriculum of the SI part of the linked module
1 Approaches to Interpretation' cum 'Interpretation
Laboratory' consisted of exercises in shadowing, sight
translation, SI of single words (including figures) and
sentences, and SI of simple passages in every lesson,
with a view of training short-term memory, sight
translation, active listening, understanding while
speaking, and simultaneous repetition and paraphrasing
skills. (44)
During the field study, for the modules
'Simultaneous Interpretation' and 'Simultaneous
Interpretation Laboratory', van Dam's Strategies in
Simultaneous Interpretation were adopted with slight
variation to train students in the component skills of
SI. Exercises done by the students included mind-setting
exercises, distancing exercises, abstracting exercises
and anticipation exercises. The coordinator of these
modules interviewed during the field study pointed out
that the aim of these two modules was to provide
intensive training in SI. At the same tirne he said that
as the aim was skill training, it did not matter what
the content was. It was intended that teaching materials
of a general and interesting nature would be used for the
first session of each week, and materials related to Hong
Kong would be used for the second session. (45)
Simulated meetings were arranged for students to
practise in a more real situation. (46)
During the period of the field study, a teacher of
the Monterey Institute of International Studies was
invited to observe, demonstrate and give talks on the
teaching of CI and SI. (47)
The coordinator pointed out that visits to meetings
to enable students watch the simultaneous interpreters at
work would not be arranged, because the FT students,
usually not possessing a university deg'ree or equivalent,
would not be elig'ible to become simultaneous interpreters
of the Hong Kong' Government- the largest employer of
full-time and part-time simultaneous interpreters in Hong
Kong. The PTE students already had jobs and would not
contemplate a change in career. (48)
5.5.2 Instruction
5.5.2. 1 The SI Part of the Modules I Approaches to
Interpretation! currj' Interpretation Laboratory'
As mentioned in the previous Section, this part of
the training included sight translation, shadowing, SI of
single words (including figures) and single sentences,
and SI of short passages. All classes were conducted in
the language laboratory. (49)
In the first lesson, the teacher would first
introduce the nature, process and skills of simultaneous
interpretation to the students and let the students do a
trial exercise to give them an initial experience. At
the time of the field study, the material used for the
trial exercise was the real-life recording of a press
conference. (50)
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'Shadowing' refers to the process when the students
had to repeat the original, at the same time when the
speaker was speaking and in the speaker's language,
without interpreting. Usually, the students were asked
to repeat immediately or one sentence after the speaker.
Materials that had been used during the field study
included a conference speech, an inaugural speech, a
speech at the Legislative Council, a speech at an opening
ceremony, the Gettysburg Address by Abraham Lincoln, and
a speech on the race for resources. All materials were
in English except the conference speech. (51)
The sight translation in these modules was similar
to the sight translation done in the stretched module
'Methods in Translation Interpretation Laboratory'-, but
with a slight variation at the end of the term. In the
latter module, the students only interpreted as they
looked at the script. In these modules, the students
did basically the same thing, but starting from the third
last week of the modules, they had to sight interpret as
they looked at the script and at the same time listened
to the audio recording of the script. This was to force
the student to follow the speed of the speaker.
Moreover, in this way, the students were actually doing
SI with a script on hand. The procedure in class was
that the teacher would first allow the students some time
to read through the script for the purpose. Then, the
students would sight translate the script. During the
first half of the term, students were to interpret from
Chinese into English and during the latter half of the
term, they were to interpret from English into Chinese.
For most of the time, the materials used for sight
translation were the same as those used for shadowing,
except the two pieces used at the beginning of the term,
which were an abstracts from written materials, and a
piece of newspaper cutting. (52)
The SI of single words and single sentences
consisted of drills prepared with reference to Paul
Hendrickx's workbook Simultaneous Interpreting! A
Practice Book (1971). In this work, Hendrickx analyses
the process of SI. He assumes that the process of oral
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translation takes place in roughly four stages:
listening, comprehension, translation, and phonation. He
opines that in the process of SI, these four stages do
not occur one after another but overlap one another
instead. In other words, one stage takes place before
another stage is over. Hence, the simultaneous
interpreter has to perform more than one of those
activities at the same time. For example, when he is
still phonating, he has to start listening at the same
time. Hendrickx maintains that
1 It follows that the right technique consists
in performing both activities simultaneously.
Some people may have a natural talent for this
sort of thing but there .is no doubt that the
right teaching technique must consist in
training the learner intensively from the start
to cope with the listening process while doing
the actual translating.... (53)
Hendrickx further proposes that as the simultaneous
listening and translating process goes on, the
simultaneous intepreter has to 1 stay behind the speaker
as much as possible. The interpreter should not start
translating until he has grasped the full meaning of what
has been said.' (54)
It was on such concepts that Hendrickx designed his
workbook. The exercises in his book were devised to
force the learner (the interpreter) to stay behind the
speaker, to allow the teacher to control the time lag
between the speaker and the learner, and to allow the
learner to overcome the difficulties resulting solely
from simultaneity. Hendrickx agrees that 'many other
things will have to be taught at a later stage, including
how to increase the speed, shorten the wording, and make
full use of the intervals between the elements of speech'
(55), but the first and foremost thing to do is to
master the fundamental technique of SI, that is,
interpreting at a time lag behind the speaker while
listening to the upcoming message at the same time.
Deliberately leaving the problems of translation to later
stages, Hendrickx compares his drills to the finger
exercises for instrumentalists. (56)
Apart from helping students overcome the
difficulties resulting from simultaneous reproduction and
reception, Hendrickx maintains that the exercises can
also develop the students' power of concentration,
ability to divide their attention, and confidence.
Confidence can be built up because the students will have
practice in gradually overcoming technical difficulties
before having to tackle a piece of continuous
interpretation. (57)
Nearly all of Hendrickx's drills consist of separate
words and sentences without context. Hendrickx
explains,
'This may seem artificial, but they are
measurable units, which enable the instructor
accurately to assess the progress that has been
made and to control the teahcing process at all
stages. He can gradually increase the
difficulties, and find out whether the dosage
is right, not by increasing the speed of
delivery nor by accumulating problems of
translation, but by increasing the difficulties
resulting exclusively from the simultaneity.
He is also able at all times to see to it that..
translating takes place simultaneously with
listening.' (58)
The basic process of drilling is as follows.
The exercises first consist of single words read
out in series of six to eight. The learner is to
interpret as the words are read out, staying one word
behind the speaker initially. In other words, when the
speaker reads out the first word, the learner remains
silent. The moment when the speaker reads out the second
vord, the learner should interpret the first word. When
the speaker reads out the third word, the learner
interprets the second word. It is important for the
learner to interpret the previous word at the very moment
when the next word is read out and not to interpret
during the gaps, if any, between words. This is to make
sure that the learner is listening and interpreting at
the same time, that is, to make sure that simultaneity is
maintained. When the learner is performing
satisfactorily by staying one word behind, he can start
staying two words behind. After he has performed well by
staying two words behind, he can go on to three words
behind. The maximum requirement of Hendrickx at this
stage is three words behind. Then, the learner can start
with sentences. The sentences are read out in series of
f•
six to eight. The learner starts by staying one sentence
behind, that is, the learner interprets the first
sentence when the speaker is saying the second sentence,
and interprets the second sentence when the speaker is
saying the third sentence. When the learner can perform
satisfactorily by staying one sentence behind, he can
start staying two sentences behind and then three




(1) (2) (3) (4) (5) (6) Wait
Interpretation:
Wait 1) (2) (3) (4) (5) (6)
SQQDd Stage
Items read out:
(1) (2) (3) (4) (5) (6) Wait Wait
Interpretation:
Wait Wait (1) (2) (3) (4) (5) (6)
Thi.rd Stage
Items read out:
(1) (2) (3) (4) (5) (6) Wait Wait Wait
Interpretation:
Wait Wait Wait (1) (2) (3) (4) (5) (6)
(59)
In his workbook, Hendrickx has designed a large
amount of word series and sentence series for the
training described above. The word series and sentence
series are all graded according to their degree of
difficulty. Hendrickx suggests that the learner should-
not attempt the next more difficult exercise until he is
able to do the easier ones well. The sentences used by
Hendrickx are mostly simple sentences, and at one stage,
the sentence series form a coherent short passage. The
words and sentences can be read out as the learner
interprets or pre-recorded on tapes. It is stressed that
the pronunciation of the reader and the learner must be
clear and distinct, and that the pace of reading out the
words should be the same throughout. On the latter
point, Hendrickx suggests a speed of sixty items per
minute for single words, and 120 to 150 words per minute
for the sentences, excluding the pauses between series.
(60)
Since most of the words in the sentence series
correspond to the words used in the word series of the
same stage, Hendrickx suggests that another method is to
do a word series and then immediately do the sentence
series corresponding to that word series. (61)
Hendrickx maintains that at first, some learners may
find it very difficult to speak while listening to
another person speak. In this case, he suggests that the
learner can just repeat the words or sentences without
t«
interpreting them, and that the learner can even
translate the words or sentences in his heart without
phonating the translation. This is to reduce the task
into even simpler forms for the sake of easy mastery.
Step by step, the learner builds up the whole skill. (62)
It may be worried that as the words and sentences
are out of context, ambiguity may arise as to the
correctness of the translation. Hendrickx maintains that
students are not expected to produce the particular
translations in the mind of the teacher. Any acceptable
response from the students will serve the purpose of the
drills well. The important point is to produce an
acceptable translation at the required time the speaker
is speaking. (63)
Basically, the CPHK courses used these drills in the
initial stage of the training. But the workbook of
Hendrickx was written in English, so some of the drills
were changed into Chinese so that the students could
interpret from Chinese into English. Some figures were
also used in lieu of single words. (64)
The last exercise of each lesson was SI of a short
passage of a few minutes long. The passages were of a
general nature. Most of them were taken from recordings
prepared for English teaching. The topics included
research in the U.S.A., assembly lines, company
newspaper, cable television and so on. Three passages
were from Chinese into English, one conference speech,
one prose passage and a Legislative Council speech...
Usually, a 1 gapped' version, in which gaps were created
between sentences, was provided. After the students have
done SI once, the teacher would play the gapped version,
and the students had to interpret during the gaps, which
might not be long enough for the students to finish
interpreting before the next sentence came up. The
duration of the gaps was shortened gradually as the
speaker went on. (65) This is actually an adaptation of
van Dam's 'distancing exercises', which has been
explained in Chapter 3. The students first did the
exercise with the version without gaps. Then they did
the gapped version, and then the version without gaps
again. (68)
Before the students started to do each type of
exercises, the teacher would explain the background of
the material used and provide the translation of some
special terms if necessary. When the students did the
exercises, whether shadowing, sight translation, SI of
single words and sentences, or SI of simple passages, the
teacher would monitor the performance of the students at
the teacher's console. The interpretation of the
students would be recorded by the recorders installed in
the student booths. The teacher would then discuss the
t«
text and the translation with the students and comment on
the students' performance. Students could also give their
views and suggestions. Repetition of the exercises was a
regular activity in class. The students would also be
asked to play back and listen to their own
interpretation. While the students were doing this, the
teacher could monitor the students' performance again as
when the students were doing the exercise, but at this
stage, the teacher could stop a certain student to
discuss his or her performance without disturbing the
other students. Scripts of the shadowing exercises,
sight translation exercises and SI exercises of short
passages were given to students. Every now and then, the
teacher might select some students and play their tapes
over the loudspeaker and discuss with the class about the
interpretation. Sometimes, the passage was played,
through the loudspeaker and the students were asked to
take turn to interpret sentence by sentence. (67)
5.5.2.2 The Linked Modules Simultaneous Interpretation'
cum Simultaneous Interpretation Laboratory'
For these two modules, van Darn's Strategies of
Simultaneous Interpertation were adopted in a slightly
••
different manner. Students were to attempt 1 mind-setting
exercises' (Weeks 1 to 5), 'distancing exercises' (Weeks
1 to 3), 'abstracting exercises' (Weeks 6 and 7),
practice on figures (Weeks 1 and 2), sight translation
(Weeks 3 to 5), and 'anticipation exercises' (Week 3).
The tvo lessons in Week 9 of the term were devoted to
simulated meetings. The last two lessons in Week 10 were
left open. (68)
For the 'mind-setting exercises', students were
first told the topic of the passage which they were going
to interpret. Then, they were asked to write down
f
anything they could, think of about the topic. The
teacher would then play the tape and the students were to
listen, without interpreting, and check the items that
they had anticipated correctly. (69)
For the 'distancing exercises', van Darn's method was
followed closely. In the first phase, a full-sentence
gap was provided after each sentence of the original for
the students to do consecutive interpretation. In the
second phase, this gap was reduced to a half-sentence gap
so that the students would be put in a half-consecutive,
half-simultaneous mode of interpretation. In the third
phase, no gaps were provided and the students would have
I
to do simultaneous interpretation. (70)
The 'abstracting exercises' were divided into four
phases. In the first phase, pauses were put into the
original, and at these pauses, the students were to give
a summary interpretation of what they had just heard.
t«
This was in fact consecutive interpretation. In the
second phase, there were no pauses. Students had to do
SI but should only give a summary interpretation. In the
third phase, the students had to do SI in full. In the
fourth phase, the students had to do SI in the normal way
but should make use of the skill of abstracting whenever
necessary. (71)
For the 'anticipation exercises', the teacher would
interrupt the original suddenly at certain points and the
students had to guess what the speaker was going to say
next. The teacher would then play the original again
0%
without any interruption and the students were to do SI,
bearing in mind that they had to anticipate as they
interpreted. (72)
The students were also given exercises to train
their interpretation of figures. Some figures out of
context (such as those used in the previous term) as well
as passages containing many figures were used. (73)
As for sight translation, the students were asked to
look at the script as they did SI. The sight translation
at this stage was different from the sight translation
done in the module 'Methods in Translation,
Interpretation Laboratory' in that the script was meant
to be an aid for the SI process only. (74)
%
The materials used in these exercises included
passages of a general nature taken from ready made
materials. Examples of these were a talk on the topic of..
'dictionaries', a talk on 'suggestions', a report on the
production of a factory, a report on the business of a
magazine, abstracts from a book written by a judge on the
topic 'the tools of trade', an article on economics, and
an interview on the differences between a British company
and a French company. These materials were used in the
first lesson of each week for the first six weeks. The
other type of materials used was the speeches delivered
at the meetings of the Legislative Council of Hong Kong.
Apart from one valedictory, one speech on the
registration of persons, and one speech on the budget,
all speeches were ori the appointment of an ombudsman.
The speeches of the Legislative Council were all real-
life recordings, but the general materials were sometimes
read by the teacher and pre-recorded. (75)
The methods of instruction were similar to those
employed in the previous terra. An exercise was usually
done more than once in class. Sometimes, the teacher
would demonstrate how to do the exercise. For example,
in one of the classes observed during the field study,
the teacher demonstrated how to do summary consecutive
interpretation in an 'abstracting exercise-' (76). The
teacher would also hold class discussions, give comments
••
on the students' performance, and monitor the students'
performance and give individual guidance. The scripts of
the exercises were given to the students, usually after
»•
the exercises, whenever available, and were usually
analysed. But no reference materials were given to the
students before the exercises. (77) In Hong Kong, it is a
usual practice that interpreters interpret both from
English into Chinese and from Chinese into English.
Hence, the training in these linked modules included SI
from English into Chinese and from Chinese into English.
5.5.2.3 Supporting Courses
From the earlier description in this Chapter, it can
be seen that before and apart from the training in
simultaneous interpretation, there were other courses
which the students had to take. Although these courses
were not the main concern of this thesis, courses on
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public speaking, sight translation and consecutive
interpretation were generally regarded as useful
foundation courses for SI training. (73) The triple
modules 'English Communication Skills for Translation
Interpretation I- III' and 'Chinese Communication Skills
for Translation Interpretation I- III' taken by the FT
(but not PTE) students during their foundation year were
to provide training in the four skills of communication,
namely, writing, speaking, reading and listening. The
•«
components of speaking and listening could be useful to
SI training. Training in reading could also be useful to
training in sight translation, which is often used to
assist SI. This thesis will not go into the details of
these supporting courses, but basically, the students
were taught the principles, skills as well as background
knowledge required to do the job well. Practice was
emphasised. Teacher's comments and discussions among the
teacher and the students were common features in class.
The teaching materials varied in nature, depending on the
m
subject matter of the course concerned. (79)
However, it should be noted that among the
supporting courses, there were only. thirty hours
specially devoted to the training in sight translation by
way of the stretched module 'Methods in Translation
Interpretation Laboratory'; and as far as the SI students
were concerned, the only CI training they received was
the thirty hours of CI training in the CI part of the
linked modules 'Approaches to Interpretation' cum
'Interpretation Laboratory'. Besides, only the FT
students received training in communication skills, and
not all the skills were directly related to SI training.
(80)
5.5.2.4 Practicum
To provide the students with opportunities to
interpret in life like situations, simulated conferences
were arranged in the linked modules 'Simultaneous
Interpretation' curn 'Simultaneous Interpretation
Laboratory'. During the field visit, two three-hour
classes were allocated for this purpose. The students
had to choose topics and prepare reference materials for
these meetings, during which the students had to take
turn to act as participants or interpreters. (81)
Apart from simulated conferences, no other
arrangements for the students to practise in real life
situations were made. (82)
5.5.2.5 Homework
There was no formal homework for the students, who
were only asked to go home and practise on the exercises
that they had done in class. The coordinator of the
modules concerned said that there was no fixed classwork:
homework ratio expected of the students, because the PTE
students had to work during the day and would not have
much time for homework. However, the FT students were
expected to practise more and to repeat the class
exercises at least once after class. The best way was to




The first assessment that the students had to pass
was the admission assessment. In general, applicants for
admission had to possess certain minimum qualifications
before they could be considered for admission. (84)
However, it must be pointed out that these were only
minimum requirements for admission. Entrance into
tertiary education is extremely competitive in Hong Kong.
Consequently, many students entered the courses with
higher qualifications than required. The FT students
%
consisted of many matriculants and a couple of post-
secondary graduates. In the years 1984-85 and 1985-86,
36.6% and 37.2% respectively of the PTE students admitted
were university graduates (including post-graduates).
Besides, in the same years 1984-85 and 1985-86, 31.7% and
10.5% respectively of the PTE students admitted had had
'%
working experience in translation and interpretation
before admission. (85)
5.5.3.2 Progression and Award of Qualifications
The assessment scheme of the various courses was a
complex one. To proceed from one part of a course to
another (86), a student had to pass in certain stipulated
modules and obtain a certain average mark, which was
determined by the number of modules that he had failed.
(87)
For the HD courses, whether in the FT mode or in the-
PTE mode, a student could proceed from the foundation
year to Part A only if he had passed the triple modules
'English Communicatin Skills for Translation Sc
Interpretation I-III and 'Chinese Communication Skills
for Translation Interpretation I-III', and the double
module 'Introduction to Translation I-II', and (i) had
failed not more than five foundation year modules, if he
had obtained an average mark of 55% to 54%, or (ii) had
failed not more than six foundation year modules, if he
had obtained an average mark of 55% or above. Then, a
student could proceed from Part A to Part B only if he
had passed the module 'Principles of Translation
Interpretation', the double module 'Methods in
Translation Interpretation I-II' and the stretched
module. 'Methods in Translation Interpretation
Laboratory', and (i) had failed not more than five
modules in Part A, if he had obtained an average mark of
50% to 54%, or (ii) had failed not more than six modules
in Part A, if he had obtained an average mark of 55% or
above. Then, at the end of Part B, a student would be
awarded the Diploma on the basis of his performance in
Part B. He would be recommended for the award if he had
passed the module 'Project', and (i) had failed not more
than three modules in Part B, if he had obtained an
•«
average mark of 50% to 54%, or (ii) had failed not more
than four modules in Part B, if he had obtained an
average mark of 55% or above. (88)
As for the HC Course, the students' performance in
both the first and second years of studies would be taken
into consideration for the award of the Certificate. A
student would be recommended for the award if he had
passed the module 'Principles of Translation
Interpretation', the double module 'Methods in
Translation. Interpretation I-II' and the stretched
module 'Methods in Translation Interpretation
Laboratory', and (i) had failed not more than three
modules in the Course, if he had obtained an average mark
of 50% to 54%, or (ii) had failed not more than four
modules in the Course, if he had obtained an average mark
of 55% or above. (89)
It can be seen that among the modules which actually
taught interpretation, only the module on sight
translation (Methods in Translation. Interpretation
Laboratory) was a requirement for graduation. Therefore,
provided a student satisfied the above requirements,, he
could obtain his Higher Diploma or Higher Certificate in
Translation and Interpretation even if he- failed in all
the modules on consecutive interpretation and
simultaneous interpretation. The same was true for
students of the SI Stream.
5.5.3.3 Assessment on the SI Modules
Although it vas not necessary for the students to
pass in the CI and SI modules in order to be awarded a
diploma or a certificate, the students were required to
take the modules and sit for the examination. Therefore,
this Section will describe how the SI performance of the
students of the SI Stream was assessed.
It should first be noted that for the linked modules
'Approaches to Interpretation-'. cum 'Interpretation
Laboratory-' and 'Simultaneous Interpretation' cum
'Simultaneous Interpretation Laboratory', the assessment
ratio of eoursework to examination was 50:50. (90)
In the academic year when the field study was
conducted, for the SI part of the linked modules
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'Approaches to Interpretation' cum 'Interpretation
Laboratory', the eoursework of the students was assessed
on the basis of the performance of the students during
class throughout the term and on the basis of a test in
Week 7 of the term. The mark for the former was an
overall impression mark given by the teacher. As for the
test, it consisted of three parts: shadowing of a passage
of about 180 words on gas prices (20%), SI of single
words (40%), and SI of the passage for shadowing (40%).
•«
(91) The average of the mark for performance in class and
the mark of the test constituted the eoursework mark in
the overall assessment of the SI part of the linked
modules. The examination for this part took place at the
end of Term 3. In the academic year when the field study
was conducted, the question tape consisted of two
questions of a few minutes each, one for the students to
interpret from English into Chinese and another for the
students to interpret from Chinese into English. The
content consisted of a self-introduction by a popular
singer and a talk on the problems of the hotel business
in China and Hong Kong. (92)
As for the linked modules -'Simultaneous
Interpretation' cum 'Simultaneous Interpretation
Laboratory', the ooursework of the students was assessed
solely on the basis of the performance of the students in
class throughout the term. Again, the mark for this part
was an overall impression mark given by the teacher. The
examination was also conducted at the end of Term 3, with
two questions of three and a half minutes each. One
question was a speech by an official at. a Legislative
Council meeting on the new definition of the right of
abode. The other question was a speech by an unofficial
councillor at the Legislative Council on the appointment
of an ombudsman. (93)
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The objectives of this thesis, as defined in Section
1.3, are 'to seek enlightenment on SI education, to
contribute to the pool of literature on it, and to
suggest future directions of research'. Section 1.5.3
and Section 1.5.4 set out the ways to achieve these
objectives.
••
It is stated in Section 1.5.3 that this thesis will
examine the various components of the adapted framework
of Coombs' 'Systems Analysis' in the context of the three
institutions under study. To this end, Chapters 3 to 5
have reported on the findings of the field studies
conducted at the MIIS, the BFSU and the CPHK.
It is then stated in Section 1.5.4 that the
influence of such components on the C-E SI programmes off
the three institutions will be briefly examined, that
similarities and differences among the institutions in
respect of these components will be picked out to shed
light on C-E SI education to serve as a reference, and
that those similarities and differences which apparently
suggest a lack of scientific bases in certain aspects of
SI training and which call for further research will be
highlighted. To this end, this Chapter will discuss
selected similarities and differences among the three
institutions in respect of those components of the
adapted framework of Coombs' 'Systems Analysis', and
bring out points for attention in the running of SI
training programmes and unanswered issues that call for
further research.
For easy reference to the previous chapters on the
three institutions under study, the discussion in this
chapter will follow the order of the items of comparison
«»
in the previous chapters, namely, 'educational aims',
'students', 'teachers', 'facilities', and 'curriculum,
instruction and assessment'. It must be stressed that
the discussion is based on the findings obtained during
the field study, and it is, at its most, confined to the
academic year during which the field study was carried
out.
6.2 Educational Aims
The three programmes differed in their objectives of
SI training. The BFSU Programme had a very clearly'
defined object of service, which is the United Nations,
while the MIIS and CPHK Programmes did not. The
educational aim of the CPHK. Programme commanded a larger
scope- bo cater for the local need of the society of
Hong Kong; but its focus was still clear. The MI IS
Programme had the broadest objective of the three
programmes. In actual fact, it had not defined the
expected nature of the future career of its graduates in
clear terms. Its graduates might work in any part of the
world for any type of organizations. However, the MIIS
did want their graduates to work at the international
level eventually.
These differences in the educational aims of the
programmes were readily reflected in the curricula of the
programmes. The teaching materials used for SI training
at the BFSU were exclusively materials taken from the
United Nations. Even the teaching materials used for the
supporting courses, such as the sight translation and
consecutive interpretation courses, were predominantly UN
materials. To achieve its well-defined educational aim,
the BFSU Programme offered intensive training in that
direction. The objective of the CPHK Programme, though
not as clear cut as that of the BFSU, was focused on the
need of Hong Kong itself. However, it is quite strange
that its curriculum, -as examined during the field study,
encompassed only a small portion of the materials that a
simultaneous interpreter in Hong Kong may encounter.
Only the speeches at the Legislative Council had been
%
used, and these speeches dealt mainly with one topic,
that is, the appointment of an ombudsman. Although a
•I
valedictory, a speech on the budget and speeches on the
right of abode had also been used, they accounted for
less than two weeks of instruction. Other materials such
as the meeting's of the district boards, the municipal
councils, the advisory bodies and committees, and press
conferences and conferences of the private sector had
not been used. With such a limited exposure to real
situations, it is perhaps worth considering whether the
training was adequate enough to prepare students to meet
the local needs of Hong Kong. The MIIS Programme, not
knowing exactly where their students would work, made use
of a variety of materials. But as it aimed at producing
•«
students at international level, the nature of the
courses was mainly geared towards international issues.
The location of the institutions also had a bearing
on the training provided by the institutions. The CPHK
was clearly in a more advantageous location than the BFSU
and the MIIS if one considers the training aims of their
SI programmes. The SI students of CPHK could observe a
meeting with SI service very easily. Many of the public
sector meeting's, such as those of the Legislative
Council, the municipal councils and the district boards,
were open to the public. Although there were not many
chances for internship, observation of the real situation
would definitely benefit the training. by making the
students aware of what actually happens in real life.
There are many international conferences held in Beijing
now, but it is doubtfful whether the students of the BFSU
were allowed to observe such conferences or meetings as
and when they so wished. Besides, it will be highly
difficult for students to have the opportunity to observe
UN meetings during the period of their studies. But
having said that, theoretically, opportunities exist in
Beijing for field work and observation by the students.
The MIIS, in this regard, is very peculiar. Given the
international perspective that the institution has, it is
not easy to understand why,it has chosen Monterey as the
location of its campus. On the same line of thought, it
is also not easy to understand why an interpreter and
translator training programme which carries an
international aspiration has chosen to start in a place
like Monterey where international activities are rare.
6.3 Students
Although all three institutions under study are
tertiary institutions, a very clear distinction between
their SI programmes is that the MIIS and BFSU Programmes
were graduate programmes and the CPHK Programmes were
post-secondary programmes which, under the education
system of Hong Kong, was only partially up to university
level. However, it must be noted that while the
students of the MIIS and BFSU Programmes were all
university graduates on admission, many of the students
of the CPHK Programmes were also university graduates.
It has also been noted in Chapter 5 that all the PTE
students of the CPHK. Programmes had working experience,
and many had experience in translation and
interpretation. The FT Programme and the PTE Programme
were essentially the same. Hence, the CPHK Programmes
were providing training that was intended for some
graduate students as well. The names 'Higher Diploma'
and 'Higher Certificate', therefore, might not reflect
the actual level of the programmes. But then another
question comes, that is, whether two groups of students
who differ in their educational qualifications on
admission can receive the same level of training.
Apparently, the CPHK Programmes tried to regulate this by
stipulating that FT students had to enter at the
foundation year while PTE students were exempted from
that year of studies. But given that many of the PTE
students were graduates and the FT students were mostly
senior secondary students, an extra year does not seem to
be able to eliminate the difference between the two
groups of students. There have been some contentionsf
within the field of-SI training on whether or not SI
trianing should only be provided at the graduate level,
the reason being that only graduates will have had the
exposure and maturity required of a simultaneous
interpreter. But looking at the students of the three
institutions under study, this argument may not be
universally true. The point is that graduate students
may be fresh graudates from the university, and their
experience and exposure may not be better than those who
have worked for quite some time in society. At least in
the presest study, it may not be justified to say that
the students of the MIIS and BFSU Programmes were more
prepared and better equipped on admission to receive SI
training than their counterparts of the PTE Programmes of
the CPHK. This is definitely a question that is worth
further research. If exposure and maturity are essential
qualities of a succuessful simultaneous interpreter, the
three institutions will have to reconsider their
«•
requirements for admission, especially in regard to the
FT programme of the CPHK.
In any case, there was no indication that the
programmes of the three institutions were greatly
affected by the students whom they enrolled. It seems
that the programmes required the students to adapt
themselves to the training rather than tailoring the
training to suit the students. In this sense, the
educational aims rather than the quality of the students
m
were guiding the curricula. Having said this, there is
one point to note. The CPHK would have liked to offer SI
training with Putonghua as one of the working languages
to cater for future needs. But as most students were not
conversant with Putonghua, such an aspiration would have
to be shelved, at least in the foreseeable future. In
this sense, the qualities of the students can be said to
have an effect on the Programme. However, it must not be
forgotten that the need of the Hong Kong society at large
is still SI between Cantonese and English. If, as the
Head of the Department of Languages of the CPHK pointed
out, the aim of the CPHK Programme was to cater for
local needs, then in this case, the student factor has
not unduly affected the Programme.
6.4 Teachers
For the MIIS and the BFSU, the teachers teaching SI
were all practising professionals, although they came
from a variety of background. The CPHK was the only
institution which assigned non-professionals to teach the9
subject. It is widely accepted that SI should be taught
by professionals of the field. The CPHK did not do so at
the time of the field study because it had not had enough
SI practitioners on its teaching staff to take up all the
class hours in SI. This leads to the issue of whether
there is any difference between a professional and a non-»
professional in SI teaching. This is definitely another
area where research is warranted.
6.5 Teaching and Learning Facilities
The teaching and learning facilities of an
institution affect not so much the curriculum but the
methods of instruction of the institution. Among the
three institutions under study, the teaching facilities
of the BFSfJ and the CPHK were much more versatile than
those of the MIIS. Consequently, there were more
varieties in the teaching methods at the BFSFJ and the
CPHK than at the MIIS.
All the three institutions employed the method of
transmitting the original to the student booths for the
students to interpret. The main differences lay in what
followed after the exercise. One most important point
is that the facilities at both the BFSFJ and the CPHK had
the dual-track recording system which enabled the
original and the interpretation of the students to be9»
recorded on the same tape. This enabled the teacher and
the students to analyse the interpretation with
the original in the background. Thus, the time lag
between the original and the interpretation could be
detected and assessed. Where there was no script, which
often was the case at the MIIS but not at the BFSU or
CPHK, such a system would be particularly useful
(especially to the students, because the teacher might t
have the script) in assessing the accuracy and
completeness of the interpretation. Van Darn discusses
the optimum start-up distance and the distancing
exercises in her article on the Strategies of
Simultaneous Interpretation. A dual-track recording
system should be useful in this regard, or else there
would be nothing to keep track of the students' lagging
distance behind the speaker for subsequent comment and
guidance by the teacher. The BFSU system had another
advantage. It had a separate volume switch for the
master track and the student track, thus enabling the
teacher and the students to adjust the volume of the
original and the interpretation so as to achieve an
optimum balance for a clearer analysis. The CPHK system
could not adjust the volumes of the original and the
interpretation separately. In this case, if the4
f«
student's voice is much softer than the speaker's voice
or vice versa, there would be problem in listening to
both simultaneously. It can be noted from the
description in Chapter 3 that at the MIIS, the students'
tapes were not played back for analysis; there were not
even enough recorders in the language laboratory for each
and every student booth.
None of the SI laboratories had soundproof booths
for the students' in class. In reality, it may be
difficult to have soundproof booths in the laboratory,
when such factors as financial resources and space are
considered. But the disadvantage of having non-
soundproof booths is that the students will be affected
by the interpretation of their classmates and unduly
disturbed. This may have an adverse effect on the
students' performance and tolerance in going through long
exercises. Whether or not a student learns better and
quicker in an undisturbed environment, that is, whether
or not the teaching effectiveness can be enhanced by
an undisturbed environment provided for the students, is
another issue that is worth investigating. Many students
of the CPHCC said that they could perform much better at
home where they were not disturbed by the voice of their
classmates. Of course, their improved performance at
home might also be due to a release from the
psychological pressures resulted from the presence of the
teacher and the other students, but it is still worth
investigating whether soundproof booths help the
students' learning by eliminating many of the undesirable
factors. This is more pertinent to the situation of the
CPHK, because the partitions between booths were low and
at the same time not covered with sound-absorbing
material. Hence, apart from being disturbed by the
voices of their classmates, the students were also
disturbed by their own voice, which would be reflected by
the partition on both sides of the booth.«
When it comes to the simulated conference room, the
interpreter booths should be soundproof from neighbouring
interpreters and from the conference room. This is
%
because the purpose of the simulated conference room is
to provide a learning environment that is as similar as
possible to the situation in real life. Otherwise, only
the language laboratory will suffice and there is no need
to have an extra simulated conference room. In this
respect, both the BFSU and the MIIS had the best design
among the three institutions. The interpreter booths
were completely soundproof from the conference room
(auditorium for the MIIS) so that what the interpreters
would hear was the speaker through the headphones only.
There were enough booths for more than one team of
students to practise. The three new booths purchased by
the MI IS were good for the purpose, but at the time of
the field visit, it was not yet known exactly where and
t«
how they would be installed and so there are not enough
information for further comments in this thesis. The
CPHK design would be sufficient for just one team of
interpreters, because in that case, the team could occupy
the whole laboratory as their booth and would not be
disturbed by other noises. But then the four interpreter
seats would not be fully utilised. If there were more
than one team of interpreters, the two teams would
disturb each other.
The design of the laboratories at the MIIS and the
CPHK also enabled the teacher to communicate freely with
%
the whole class and the students to communicate freely
with one another. The reason is that the student booths
at these two institutions were open booths, whereas the
•s
student booths of the MIIS, though not soundproof, were
covered booths and there was no system to allow something
like a discussion to go on. As observed from different
classes during the field visit, when there was a
discussion in class, the teacher and the students had
first to identify who was speaking from his or her booth
(The voice came through the air.) before they could tune
in to the channel of that student. But by the time they
had tuned in to that channel, some words had already been
missed. If another student spoke, the teacher and the
students had to locate another channel. There was no
such problem at the BFSU and the CPHK. The BFSU system
had one further advantage that the teacher ..and the
students could hold a discussion even with their
headphones on. This could be done by operating the
conference system at the teacher's console. The teacher
and the students could then hear one another.
One interesting point is that the students of the
MIIS and the BFSU faced their teacher in class while the
students of the CPHK faced away from their teacher. It
has already been mentioned in Chapter 5 of this thesisf
that although the CPHK had such an arrangement due to a
lack of space, there exist one school of thought that it
facilitates the students' learning for the students to
face away from the teacher. On the face of it, this seems
%
to be a minor point only, but it may be an interesting
psychological or educational point to look into.
Individual guidance is important as far as skill
training is concerned, and it is generally accepted that
SI is a skill to a certain extent. The language
laboratories of the BFSU and the CPHK allowed the teacher
to give individual guidance to the students with
reference to their actual performance in an exercise and
with reference to the original at the same time. This
could be done when the teacher asked the students to play
back and listen to their own performance. The teacher
could monitor the playback and stop a student's tape when
necessary. That means if the teacher spotted a word, a
•
point, a sentence or anything in the interpretation, he
could grasp it on the spot and tell the students and give
guidance on how the student should deal with the
situation. The teacher could even ask the student to
rewind and play that particular segment again so that the
student knew exactly how he had erred. But with the MIIS
system, the teacher could only give an overall comment on
the individual student's performance after each exercise.
He could not show 'evidence' for his comments. Of
course, he could do so by playing back the student's tape
in the classroom, but in this case, the whole class had
to be interrupted. Whereas in the case of the BFSU and
the CPHK, the teacher could give individual guidance to a
student while the other students could evaluate their own
performance or repeat the exercise on their own.
•
The CPHK could also use videos as teaching
materials, although at the time of the field study, these
were not used. In Chapter 5, it has already been said
that the teacher's console of the CPHK could transmit
the sound track of videos to the student booths. By
watching the video and listening to the sound track, the
students could interpret with visual aid. This is one
step further than interpreting by just listening to a
cassette tape. It is often not easy to arrange simulated
meetings, so if there are video recordings of forums,
interviews and so on, at least a more 'real' situation
can be provided for the students to practise.
Both the BFSO and the CPHK had purchased portable
language laboratories for the students to use. Of•»
course, the students of the BFSfJ were best provided for,
because every second year student (Apart from French, SI
was the only subject in the second year.) was provided
with one of these machines. This enabled the students to
practise as often and as much as they would like to.
The CPHK's situation vas not bad at the time of the field
study. It had twelve -machines and twenty-two SI students
at the time of the field study. With the additional
twelve that the institution might purchase, if the- number
of SI students remains the same, each SI student will be
able to have one. However, the problem at the CPHK was
that the brand of the machines was not compatible with•«
the brand of the SI laboratory. In this case, the
students could not use the tape they recorded in class
for practice and had to dub a new tape for practice. On
this, the point to pay attention to• is that when
purchasing this sort of equipment, the institutions
should be careful about the compatibility among the
equipment. Many of the teachers at the MIIS had
apparently no idea of such portable laboratories.
(During the field visit, enquiries about these machines
were made during the interviews with teachers, who seemed
to be unaware of them.) But the Director of the Media
Centre of the MIIS confirmed when interviewed that there
t«
was one such machine on campus. Therefore, it seems that
for SI training, which requires the help of technology,
the teachers and the technological personnel should work
closely together so that science and technology can serve
SI training in the best way.
As far as the library is concerned, the teachers and
students of all three institutions were not satisfied
with the situation at the time of the field study. It is
true that the libraries of these institutions did not
have much books on SI or SI training. However, the
collection of journals of these three institutions was
satisfactory. And it should be noted that much of the
literature on SI or SI training are in journals rather
than in books. Even when these literature are found in
•
books, they usually form part of a book rather than the
whole of a book. Therefore, if one tries to look up the
catalogue on the titles of the books collected in the
library, one cannot find much information about SI or SI
training. Besides, an impression obtained from the field
visits is that the teachers had riot been encouraging the
students to read about SI. They had not been providing
the students with reading materials on SI either.
Basically, there was a lack of reading habits among the
students of SI.
Another finding from the field visits is that there
was a serious shortage of literature written in the
Chinese language about SI or SI training. Since this
thesis is studying Chinese-English SI programmes, this is
one aspect which calls for attention. At the time of the
field visit, it was learned that the teaching staff of
the BFSU was trying to contribute to this area by
translating some articles written in foreign languages
into Chinese. They planned to publish these
translations.
6.6 Curriculum Instruction and Assessment
There were similarities and differences among the
curricula, methods of instruction and methods of
assessment of the three institutions. Some of these
««
similarities or differences were due to similarities or
differences in the educational aims, students, teachers,
facilities and the type of graduates that the
institutions aimed to produce. However, there were
similarities or differences which existed irrespective of
the above input and output factors of the system.
6.6.1 Curriculum
Although all of the three institutions offered SI
training, the proportions of the number of
interpretation courses and the number of SI courses
respectively to the total number of courses taken by the
SI students during their entire period of studies
differed from one institution to another. For the MIIS,
the total number of courses of the M.A. Programme in
Translation and Interpretation was about 25.5 (1), the
number of interpretation courses was 13 (about 51%) (2),
and the number of SI courses was 5 (about 19.6%) (3).
For the BFS(J, the total number of courses taken by the SI
students in their two years of studies was 15 (4), the
number of interpretation courses was 8 (about 53.3%) (5)»
and the number of SI courses was 5 (about 33.3%) (6). As
for the CPHEC, the total number of modules for the HD(FT),
HD(PTE) and HC courses were 53, 34 and 17 respectively%
(7), the number of interpretation modules followed by the
SI students during the entire period of these courses was
5 (about 9.4%, 14.7% and 29.4% respectively) (8), and the
number of SI modules followed by these students was 3
(5.7%, 8.3% and 17.6% respectively) (9).
It can be seen that more than half (51% and 53.3%
respectively) of the courses of the MIIS and the BFSU
Programmes were devoted to interpretation, while the
corresponding figure for the CPHK was less than 15% (9.4%
and 14.7%) for the HD courses and less than 30% (29.4%)
for the HC Course. In terms of class hours, the MIIS,
BFSU and CPHK were allocating 404 hours 576 hours and
150 hours respectively to interpretation. (10) If such
proportions and figures can be taken to reflect the
amount of training an institution provides for its
students in respect of a certain discipline, then
apparently the CPHK had only been providing scanty
training in interpretation for its students, not only
when compared to the MIIS and the BFSU but also in the
absolute sense, especially when it is considered that the
diplomas and certificates awarded to its graduates were
in translation and interpretation. Furthermore, if it
can be assumed that the time available to the students to
do practice at home should roughly be proportionate to
the class hours, then it can be said that on the whole,
the students of the CPHK spent much less time in
interpretation than their counterparts at the MIIS and
the BFSU. Moreover, it should be noted that the
apparently higher percentage for the HC Course was not
because the HC students were receiving more training in
interpretation but because they needed to study less
courses on the whole due to a shorter period of study
than the HD students.
As for SI training, it can be seen that about one-
third (33.3%) and one-fifth (19.6%) respectively of the
courses of the BFSU and the MIIS were devoted to SI
training. The corresponding figure for the CPHK was less
than one-tenth (5.7% and 8.3%) for the HD courses and
less than one-fifth (17.6%) for the HC Course. Again,
the apparently higher figure for the HC Course was due to
a reduction in other modules and not due to an increase•«
in SI modules. In terms of class hours, the number of
class hours allocated by the MIIS, the BFSU and the CPHK
to SI training was 150, 360 and 90 respectively.
9
These figures and percentages are presented as a
response to some striking remarks made by Wilhelm Weber
in his book Training Translators and Conference
Interpreters. Weber says,
The occasional 'exercises in consecutive or
simultaneous interpretation' for language
majors, of which we see too many at present,
are, in my opinion, complete nonsense. They
are useless at best, and counter preductive and
unethical at worst. The attempt to increase
the enrollment in foreign language classes by
offering courses in pseudo-interpretation is a
sin against the whole profession! (Weber,
1984, p. 9)
There were also differences in the time at which SI
was introduced in the programmes. The MIIS Programme
introduced SI in the second quarter of the Programme and
the BFSU Programme introduced SI in the second half of
the Programme. The CPHK introduced SI at different
stages for different programmes. For the HD(FT) students,
SI training started in the second term of their third
(final) year of studies; for the HD(PTE) students, SI
training started in the second term of their fourth
(final) year of studies; for the HC students, SI training
started in the second term of their second (final) year
of studies. In other words, the CPHK started SI
training at a much later stage than the MIIS and the BFSU«
in general. It can be said that all three institutions
recognised that SI training should not start immediately
after admission to the programme but should start after a
•»
period of preparation. Sight translation and consecutive
interpretation were included in the preparation provided
by the MIIS and the BFSU for the students. The
preparation provided by the CPHK included sight
translation but not consecutive interpretation, which was
introduced into the HD and HC courses at the same time as
f
simultaneous interpretation. This leads to the
interesting question which the Programme Director of the
BFSU Programme brought up during the interview with him
(11), that is, whether the provision of CI training
before SI training will facilitate or hinder subsequent
SI training. This is definitely another issue that calls
••
for further research.
Although all three institutions included sight
translation in their curricula before SI training took
place, the time interval between the training in sight
translation and the training in SI differed. At the
MIIS, training in sight translation immediately preceded
SI training and continued right up to the end of the
programme, even after SI training was introduced into the
programme. At the BFSFJ, training in sight translation
also immediately preceded SI training (with a summer
vacation in between) but stopped when SI training
started. At the CPHK, the situation differed from
programme to programme: for the HD(FT) Programme, there
was a summer vacation and one term between the training
in sight translation and the training in SI; for the »•
HD(PTE) Programme, after the students learned sight
translation in Term 3 of the first year and in the summer
term of the second year, they had to wait for nine terms
(including two summer terms) before they were trained in
CI and SI; for the HC Programme, there was one term
between the training in sight translation and thef
training in SI; in -any case, sight translation was
offered in the form of one stretched module and stopped
after the module was completed. Hence, the. three
institutions were not consistent in the manner they
treated sight translation as a preparation for SI
training. This leads to issues that can be of interest
to researchers. At what stage before SI training should
sight translation be introduced, until which stage in the
programme can training in sight translation be
discontinued, whether or not there should be a gap
between the training in sight translation and the
training in SI and how long the gap should be are issues
that are worth considering. In the case of the CPHK, the
gap between sight translation training and SI training
varied greatly from programme to programme. Apparently
there were no educational and professional justifications
for such discrepancies. And in the extreme case of the
HD(PTE) Programme, students had to wait for nine terms
(two and a quarter academic years) after their sight•«
translation training before they received their SI
training. It is doubtful to what extent the sight
translation training would benefit the SI training after
such a long lapse in time.
6.6.2 Instruction
All three institutions had tried to provide
opportunities for students to practise in a more 'real'«
situation by arranging simulated meetings for them to act
as interpreters. The frequency of these simulated
meetings was also similar in all three institutions.
Only one or two such meetings were arranged in an
academic year. It can be said that all three
institutions recognised the supplementary effect of these
•
simulations on the regular SI classes but were unable to
arrange more of them due to constraints in time and human
resources,
In their SI training, both the MIIS and the BFSU
tried to expose their students to different types of
subject matter apart from teaching them the SI skills.
It is obvious from the programme structure of the MIIS
that students were exposed to general speeches, speeches
from international organisations (These two groups might
4,•
have included a variety of topics already.), and
political, economic and technical speeches. Although not
obvious from the programme structure, the SI students of
the BFSfJ Programme were exposed to a variety of subject
matter which they would encounter in the course of their
work at the UN after graduation. These included the
issues of disarmament, human rights, Afghanistan, the
Middle East, Cambodia, South Africa, and world economy in
terms of development, food and energy. Apparently, after
providing the students with training in skills (through
shadowing, sight translation, Hendrickx's drills and van
Dam's Strategies), the SI curriculum of the CPHK
Programme did not provide the students with exposures to
different types of subject matter. This has been
mentioned earlier in Section 6.2 of this Chapter in
the discussion on the educational aims. As far as SI
exercises are concerned, a limited number of topics was
included. One possibility was that the number of hours
allocated by the CPHK Programme to SI training was too
little to allow time for the students to consolidate and
integrate in different types of materials the skills that
they had learned. The students also opined that more
types of subject matter should be dealt with in the
training. (12) It seems logical to provide a period of
time within the programme for the students to consolidate
and integrate all the skills that they had learned, as
the MIIS and BFSU have done.
One more point to note is that at the time of the
field study, all three institutions were, in essence,
using written rather than oral materials for teaching.
What is meant here is that the speeches they used were
mostly speeches read from prepared, written scripts (by
the original speaker or somebody else). This means that
the students had very little chance of interpreting
impromptu exchange of ideas. The teachers BT2, BT3 and
BT4 of the BFSU admitted that 60% of the simultaneous
interpretation done at the UN was for impromptu
discussions, and that they had been using written
materials for training simply because the UN Examination
used written materials and they had chosen to adopt an
examination-oriented approach. As for the MIIS and the
CPHK, which are not subject to a sponsoring body, it
seems that more impromptu discussions as teaching
materials will help balance the curricula and benefit the
students.
A very striking feature of the methods of
instruction used by the SI training programmes of the
three institutions is that in one way or another, they
first taught the students some basic skills required in
the performance of simultaneous interpretation. Equally
striking is that in the course of doing so, they had
brought out three different types of skill training. The
MIIS adopted the Strategies of Simultaneous
Interpretation developed by van Darn; the BFSU adopted the
training of the skill of sentence segmentation as
expounded by Zhang Zailiang, especially in the course
of training sight translation, as a foundation of SI
training; and the CPHK employed the drills of Hendrickx
and the Strategies of van Dam.
All these skill training strategies appear to be
logical, at least on the face of the description of them.
Each of them represents the summation by a professional
of one aspect of experience in simultaneous
interpretation. Hendrickx's drills seem to be the most
fundamental among the three, and van Dam's and Zhang's
strategies seem to require the students to manipulatef
more skills at any one time. In any case, this thesis is
of the opinion that these training methods may greatly
contribute to the field of SI training. What is .lacking
may be a scientific ground obtained from research.
%
Another point is that these three types of skills seem to
be existing on their own, without cross-reference to one
another. If scientific researches can be done to verify
the effectiveness of these training. methods, and
correlations, if any, among these methods can be worked
out, then a significant breakthrough in the field of SI
training may be forthcoming to help cure at least part of
the 'blindness' (13) that has hitherto been in existence
in the field of SI training. A further point to
investigate may be whether Zhang's ideas are of
particular relevance to training in Chinese-English SI,
as he is the only one among the three to be involved in
EC SI. Due to linguistic differences, it is possible
that one method of training may be more pertinent to SI
•«
training from a certain language to another.
6.6.3 Assessment
On top of the minimum prerequisites on academic
qualifications, all three institutions administered
strict admission tests which comprised of written and
oral assessment of the applicants. As far as the written
part is concerned, all three institutions tested the
applicants on their language proficiency and performance
in written translation. This indicated the importance the
institutions attached to these aspects. As far as the
oral part Is concerned, it can be said that face-to-face
interview was a desirable method of selection. Although
the BFSU had not been conducting interviews up to the
time of the field study, it had all along preferred to do
so as mentioned in Seotion 4.5.3.1, and it would start to
use this selection method in 1988. Considering the
circumstantial limitations in China in the past, it is
understandable why the BFSU had not required all
applicants to go to Beijing for an admission interview.
Similarly, the MIIS allowed potential students to be
interviewed after arrival in Monterey. The BFSU was the
only institution among the three to include sight
translation and listening and reproduction in the
admission test. Considering these similarities and
differences among the methods of selection of the three
institutions, it seems that another area which calls for
research is the method to select candidates for training.
As measures of assessment in the course of the
programme, all the three institutions introduced SI tests
or examinations at one stage or another in their
programmes. The students of the BFSU had to go through
the most tests and examinations. They had monthly tests,
mid-term tests and end-of-term tests, as well as the UN
Entrance Examination, the Graduation Examination and the»
UN Recruitment Examination. The MIIS students had
to take the Qualifying Examination and the Professional •
Examination. Although they might have to take mid-term
and final examinations, individual teachers might choose
to assess the students' coursework instead of conducting
an examination. Therefore, theoretically, the MIIS
students were subject to less examinations than the BFSU
students. The CPHK students had the least tests and
examinations to take, but given the time that they needed
to spend on SI, this is understandable.
One important difference is that the SI examinations
administered by both the MIIS and the BFSU had a
significant bearing on the promotion and eligibility for
award (and for the BFSU students, even eligibility for
employment) of the students, while the CPHK examinations
on SI could be of no significance at all as far as
promotion, graduation and employment are concerned.
(14)
Finally, a discussion on the criteria of assessment
is in order. For the MIIS, only the Qualifying
Examinations had a fixed scheme of assessment. For the
BFSU, only the UN Examinations had a scheme of assessment
which must be adhered to. Apart from a stipulated ratio
of coursework to examination performance, which was 50:50
for the SI modules, the CPHK did not have any fixed
criteria of assessment, although it had an external
examiner to regulate the grades given by the teacher.
Apart from these examinations of the three institutions,
the teachers of these institutions seemed to have no
particular favouritism for a fixed criteria of
assessment. Whether this is because there need to have no
such criteria, or because there have been no research in
this regard is a point that is worth pursuing.
6.7 Summary of Findings
To reiterate what has been stated in Section 1.3 of
this thesis, the objectives of the present study is 'to
seek enlightenment on SI education, to contribute to the
pool of literature on it, and to suggest future
directions of research.' The foregoing sections in this
Chapter have already compared and analysed the
similarities and differences among the three institutions
•«
along the lines stated in Secions 1.5.3 and 1.5.4. This
Section will try to summarise the discussion into two
groups of issues along the line of the objectives of this
thesis. These two groups of items are: the aspects
that should be considered by an SI programme in order
that its students can develop competence for SI, and the
issues that have been found in the similarities and
differences among the institutions and which point to
the need for further research. It will be seen that the
first group of items mainly concerns the teaching and
learning facilities while the second group of items
mainly concerns the facilities and curriculum.
6.7.1 Aspects of Attention in Running SI Programmes
First of all, the educational aims of a programme
should be clearly defined so that other factors involved
in the training framework can be tailored to cope the
aims.
Then, the location of the institution should be
carefully considered to suit the educational aims of the
institution. Given that SI training is a kind of
professional education which requires clinical experience
(as mentioned in Section 2.7) and observation, the
location to the institution should avail the students of
opportunities to observe SI professionals at work and,
•
where possible, to practise as an intern.
As SI training relies heavily on the support of
technology, close liaison between the technological staff
and the teaching staff of an institution which offers SI
training is considered to be essential so that
technology can serve SI training in the best way. It is
also important that the technology personnel understands
each and every piece of equipment well and can give
accurate advice on the purchase of equipment, in order to
m
avoid incompatibility among equipment.
«
On top of this, the actual' facilities for teaching
and learning are very important. According to findings
from the field studies carried out for this thesis, the
more versatile the facilities, the more methods can be
made use of for training. First of all, it is very
important to have the interpretation of the students
recorded for subsequent analysis. Hence, in a language
•
laboratory designed for the purpose of training, there
should be enough recorders for each student. These
recorders are required particularly when a capture of the
first attempts of the students on a certain exercise is
desired.
The dual-track design that has been mentioned so
often in the reports on the field studies is really
desirable. With it, both the teacher and the t, student
will be able to play back the student's
interpretation with simultaneous reference to the
original. The advantages thus gained have already been
»•
expounded in the sections on teaching and learning
facilities of Chapters 3 to 5 and this Section will not
go into the details again. The effect of the dual-track
design is further enhanced if the volume of the original
and the volume of the interpretation can be adjusted
individually.
For ease of communication among teachers and
students in the laboratory, a conference system is%
desirable. Even where open student booths are installed,
such a system can rid teachers and students of the
trouble of having to take off and put on their headphones
at. undesirably or inappropriately regular intervals.
Turning to the methods of instruction, one
particular point to note is that apart from an initial
training in basic skills, exposure to different types of
materials for interpretation is essential, not only to
prepare students for their future career, but also to let
them integrate and consolidate all the component skills
learned.
The last item in this group is the library, which
concerns not so much the SI skills and their practice but
the research work that has hitherto been so much lacking.
Therefore, if an institution intends to develop not only
training in SI but also related research, then its
library has to be filled with as much relevant
materials as possible.
6.7.2 Issues for Further Research
This Section will recapitulate issues brought up in
the foregoing sections which call for further research.
The word 'research' should be emphasised, as there have
been publications which talk about a number of issues,
but they do not necessarily represent research.
The first issue concerns the selection of candidates
for training. Professional simultaneous interpreters as
well as SI teachers have listed a number of requirements.
All the three institutions under study have laid down
stringent requirements for admission. The question is how
far competency is related to such variables as academic
attainment, exposure, maturity and so forth. Turning to
the factor of teachers, the question is: Must SI be
taught by professionals? Weber says, 1 It would be
professionally and morally dishonest to students to try
and communicate to them the extremely difficult art of
interpretation without having been extensively exposed to
the practice.' (15) But before it can be said so, in
order to be more objective, some reseach should be done
to find out the difference between teaching by a
professional and teaching by a non-professional.
As for teaching facilities, three issues have
emerged from the foregoing discussion in this Chapter.
The first issue is to what extent the student's
effectiveness of learning is affected by noises other
than the voice of the original speaker through the
headphone and the'interpreter's own voice through the
air. Experiments have been conducted on the effect of
noises corning through the headphone together with the
speaker's voice, but what is -meant here is the noises
coming through the air together with the interpreter's
voice. This will need some experimental research. The
second issue is to what extent videos are useful to the
teaching and learning of SI. Weber's views are not very
positive (16), but the question of whether using videos
at times is at least a bit better than providing nothing
to look at at all times (by using audio tapes alone) is
still unanswered, and some research is waranted. The
third issue is the choice between student booths facing
the teacher and student booths facing away from the
teacher.
On the aspect of curriculum, four issues have been
put forward. The first is when to introduce SI in the
whole programme. The second is whether CI training should
precede or run in parallel with SI training. The third is
when to introduce sight translation training in the
programme, whether there should be any lapse in time
between sight translation training and SI training, and
until when sight translation training can cease. The
fourth is that a strong scientific ground should be
sought for the skill training methods developed by van
Dam, Hendrickx and Zhang, with special attention paid to
whether Zhang's method is more relevant to C-E SIf
training. All these-four issues have already been dealt
with in the earlier discussion and this Section will not
go into further discussions.
Finally, there emerged an issue on the method of
instruction. The BFSU and the CPHK Programmes employed
the method of text analysis, which was not used by the
MIIS. To what extent the analysis of the script of the
original speech assist in the students' learning is worth
looking into.
6.8 Limitation of Study
It is the objective of this thesis that by
conducting, reporting on and discussing the present
study, enlightenment can be sought on SI education,
contribution to the pool of literature on SI education
can be made, and future directions for research on SI
education can be defined.
Nevertheless, a final word must be said on the
limitation of the study.
First of all, the field studies were conducted
within a very short period of time only and might not be
able to discover each and every minute detail of the
institutions under, study, but the interviews, class
observations and materials collected were intended to
cover as wide a scope as possible. And it must be pointed
out again that the amount of information and data
obtained from the field studies is much more than what
has been presented in this thesis, which has to confine
itself to the adapted framework of Coombs' 'Systems
Analysis'.
Secondly, information obtained from the three
institutions are not always parallel. What is meant here
is that the amount and depth of information obtained on
the same item may differ from institution to institution.
In case where such conditions have arisen, this thesis
has treated the data with particular care to ensure. that
objectivity is maintained.
Thirdly, only literature written in English and
Chinese have been reviewed due to the author's
«
limitation.
Fourthly, as pointed out in the introductory
chapter, given the approach adopted by the present study,
this thesis is a piece of highly descriptive work.
Nevertheless, every care has been taken to maintain
objectivity and accuracy in preparing this thesis, and it




(1) Courses without regular class sessions are
excluded. These include the courses 'Direct Studies',
'Thesis' and 'Interpretation Seminar'. Courses lasting
for half a semester are taken to be half courses, and
parallel electives are counted as one course only.
(2) Courses 524-525, 527, 634-638, and 644-648. (See
Appendix 5)
(3) Courses 527, 637, 638, 647, and 648. (See
Appendix 5)
(4) Excluding thesis and the course 1 Political
Studies' for the same reason given in (1) above; half-
year courses counted as half courses; coaching sessions
taken to be one course since average contact hours per
week per student equal to two; each SI courses taken to
be two courses since total contact hours per week per
student equal to four. (See Appendix 11)
(5) Including all sight translation, consecutive
interpretation and simultaneous interpretation courses.
(See Appendix 11)
(6) See Appendix 11 and (4) above.
(7) Based on figures in the Course Validation
Document; excluding module on Project for the same reason
given in (1) above.
(8) Modules LA0071, LA0719, LA0091, LA0720 cum
LA0092 or LA0721 cum LA0093. (See Appendix 16)
(9) Half of LA0719 cum LA0091, LA0721, and LA0093.
(See Appendix 16)
(10) Include all sight translation, CI and SI
classes.
(11) See Section 4.5.1.1 of Chapter 4.
(12) Interview with CS2.
(13) Wang Ruojin, The Skills of Simultaneous
Interpretation and their Training, Translator's Notes
no. 8 (1985), p. 12.
(14) See Section 5.5.3.2 of Chapter 5.
(15) Wilhelm K. Weber, Training Translators and
Conference Interpreters (Orlando: Harcourt Brace
Jovanovich, Inc., 1984), p. 8.
(16) Ibid.
Appendix 1
List of Interviews conducted at the
Monterey Institute of International Studies
1.12.87 10: 30 a. rn.
Interview with a second year student in a teacher's
office
1. 12. 87 4: 00 p. m.
Interview with Professor W. K. Weber, Dean of the
Division of Translation and Interpretation in the Dean's
Office
2.12.87 6:30 p.m.
Interview with a second year student in the motel room of
the author
4.12.87 8:30 a. rn.
Interview with a student in a classroom (taped)
5.12.87 2:15 p.m.
Interview with a student outside the Library (taped)
5.12.87 10:00 p.m.
Interview with a student in the motel room of the author
(taped)
6.12.87 11: 30 a. rn.
Interview with a student in the motel room of the author
(taped)
6.12.87 5: 00 p. rn.
Interview with a student at the student's home (taped)
7. 12. 87 8: 00 a. rn.
Interview with a teacher in the Defence Language
Institute (taped)
7.12.87 12:15 p.m.
Interview with a teacher in the teacher's office and on
bus and car (taped)
7.12.87 2:00 p.m.
Follow-up interview with Professor W. K. Weber, Dean of
the Division of Translation and Interpretation in the
Dean's Office (taped)
7.12.87 6: 00 p. rn.
Interview with a teacher in the teacher's office (taped)
8. 12. 87 10:00 a. rn.
Follow-up interview with a student at the student's home
(taped)
8. 12.87 10:30 a. m.
Interview with the Director of the Media Centre in his
office (taped)
8.12.87 12:15 p.m.
Interview with a teacher in the teacher's office and in a
restaurant (taped)
8.12.87 2:00 p.m.
Interview with a teacher in a classroom (taped)
8. 12. 87 3: 30 p. m.
Interview with a teacher in the teacher's office (taped)
8.12.87 evening
Telephone interview with a graduate of the Division of
Translation and Interpretation from the motel of the
author
8.12.87 evening
Telephone interview with a first year student from the
motel of the author
Appendix 2
List of Classes observed at the
Montere? Institute of International Studies
30.11.87 12:00 noon Room 102
Concepts in Law and Legal Translation (CE) (Second Year)
1.12.87 8:00a.m. Room 217
Simultaneous Interpretation of General Speeches (EC)
(Second Year)
2.12.87 10:00 a.m. Room 218
Introduction to Consecutive Interpretation (First Year)
2.12.87 2:00 p.m. Room 102
Consecutive Interpretation of Commercial Topics (CE)
(Second Year)
3.12.87 10:00 a.m. Room 10i
Introduction to Sight Translation (EC) (First Year)
3.12.87 12:00 noon Room 217
Simultaneous Interpretation of General Speeches (French
into English) (Second Year)
3.12.87 5:00 p.m. Room 101
Proseminar in Translation (OE) (Second Year)
4.12.87 11:00 a. m.
A teacher's make up class with a student (Sight,
Translation) (English into Spanish)
8.12.87 4:00 p.m. Media Centre
Simultaneous Interpretation (German into English) (using
new booths)
AERndix 3
List, of Materials collected from the
Monterey Institute of International Studies
Admission information of Monterey Institute of
International Studies.
Application form for admission to Monterey Institute of
International Studies.
Monterey Institute of International Studies. Monterey
Institute of International Studies 1986-88.
(Catalogue)
Handbook for Program in Translation and
Interpretation. Xerox. n.d..
Programme schedules for Master of Arts in Conference
Interpretation, Master of Arts in Translation and
Interpretation, Master of Arts in Translation (3
Languages) and Master of Arts in Translation.
Course descriptions.
Monterey Institute of International Studies. Fall 1987
Course Schedule. Xerox. n.d..
Spring 1988 Course Schedule.
Materials on the Entrance Aptitude Test (EAT)
Monterey Institute of International Studies. Finals
Schedule.
Graduate Division in Translation and Interpretation,
MIIS. Oral Examination Evaluation Form.
Written Translation Evaluation Form.




Monterey Institute of International Studies. Evaluation
of Study Abroad form.
Course Evaluation form.
Pamphlets on William Tell Coleman Memorial
Library and Inter-library loan.
Library Information Guide.
. Directory of area libraries.




Six articles on Translation and Interpretation and the
teaching of them.
Examination papers for Qualifying Examination and
Professional Examination of 1987. Xerox.
Twelve cassette tapes of speeches used as teaching
materials in SI classes. (Copies)
Two videotapes containing a simulated conference. (Copy)
(damaged)
Aseendix 4
QfI Examination Evaluation Form of the
Monterey Institute of International Studies
MONTEREY INSTITUTE OF INTERNATIONAL STUDIES
Graduate Division, in Translation and Interpretation
ORAL EXAMINATION EVALUATION TORM
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Difficulty adjustment points: 5 pts. Date
Appendix 5
List of Courses offered by the
Monterey Institute of International Studies
The first-year courses and their respective code









Public Speaking (first eight weeks of semester)
Introduction to Consecutive Interpretation














Translation as a Profession (first eight weeks of-
semester)
Introduction to Terminology Research Computer
Aids to Translation
Concepts in Economics and Translation of
Economic Texts
Concepts and Translation in Science and
Technologies
Sight Translation of Political Texts
Consecutive Interpretation of Extemporaneous
Speeches
Strategies in Simultaneous Interpretation
The second-year courses and their respective code






Concepts in Law and Legal Translation
Concepts in Politics and Translation of
Political Texts
(Courses 632 and 633 were a pair of electives. Students








Sight Translation of Economic Texts
Consecutive Interpretation of Commercial Topics
Consecutive Interpretation of Technical Topics
Simultaneous Interpretation of General Speeches
Simultaneous Interpretation of Speeches from
International Organisations











Translation Theory and Advanced Translation
Seminar
Translation: New Technologies and Processes
Advanced Sight Translation
Consecutive Interpretation of Political Speeches
Consecutive Interpretation of Multilateral
Negotiations
Simultaneous Interpretation of Political and
Economic Speeches
Simultaneous Interpretation of Technical Speeches
Interpretation Seminar
(Monterey Institute of International Studies Fall 1987
Course Schedule: Translation and Interpretation, 18
August 1987; Monterey Institute of International Studies
Spring 1988 Course Schedule: Translation and
Interpretation, 17 November 1987; Monterey Institute of
International Studies 1986-88, pp. 15-23)
Each semester lasts for fifteen weeks. All courses
are 2-unit courses, except courses 503 (0 unit), 698 (2
or 4 units), 511 (4 units), 514 (1 unit), 504 (1 unit),
631 (4 units), 649 (1 unit), 699 (4 units) and 641 (4
units). Classes of all courses meet two hours a week,
except courses 501 (1.5 hours), 503 (1 hour), 698 (to be
arranged between the instructor and student concerned),
649 (to be arranged by the faculty and students) and 699
(to be arranged between the instructor and student
•«
concerned). (van Dam, n.d., p. 15; Monterey Institute
of International Studies Fall 1987 Course Schedule:
Translation and Interpretation, 18 August 1987; Monterey
Institue of International Studies Spring 1988 Course
Schedule: Translation and Interpretation, 17 November
1987; Monterey Institute of International Studies 1986-
88, pp. 15-21)
Appendix 6
List of Other Activities related to the
Monterey Institute of international Studies
1.12.87 7:00 p.m.
Dinner with the Dean, his wife and a teacher
4. 12. 87 4: 00 p. m.
Brainstorming session in the conference room between the
faculty and student representatives
4.12.87 6:00 p.m.
Party of the teaching staff at the home of a teacher
5.12.87 morning
Short tour round Monterey Peninsula
5.12.87 afternoon
Read through teaching materials provided by a student
5.12.87 evening





Sunday Service in Putonghua
8.12.87
Visit Media Centre, Bookstore, Computer Room and Library
Appendix 7
List of Interviews conducted at the
Beijing Foreign Studies University
24.12.87 9:30am Reception Room 1
Interview with Mr. Zhang Zailiang, Director of the United
Nations Training Programme for Interpreters and
Translators (taped)
26.12.87 8:50am CI Laboratory
Interview with a teacher (taped)
26.12.87 3:00pm Classroom
Interview with three students
28.12.87 10:00am CI Laboratory
Interview with a teacher (taped)
28.12.87 2:30pm Instructors' Room
Interview with three teachers (taped)
28.12.87 7:30pm Room 108,
Foreign Students' Building 7
Interview with a student (taped)
29.12.87 10:00am Director's Office
Interview with a teacher (taped)
29.12.87 7:30pm Room 108,
Foreign Students' Building 7
Interview with a student (taped)
30.12.87 1:30pm Classroom
Interview with four students (taped)
30.12.87 2:45pm Simulated Conference Room
Interview with six students (taped)
30.12.87 5:00pm Classroom
Interview with a student (taped)
3.1.88 8:30am Director's Office
Follow-up interview with Mr. Zhang Zailiang,• Director of
the United Nations Training Programme for Interpreters
and Translators (taped)
4.1.88 1:00pm Teachers' Room
Interview with a teacher (taped)
4.1.88 3:00pm Teachers' Room
Interview with a teacher (taped)
Appendix 8
Li§.t of Classes observed at. the
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Appendix 9
List of Materials collected from the
Beijing Foreign Studies University
Audio-visual Material
Four 60-rnin. tapes on United Nations Radio programmes.
The teaching material for the SI (CE) session on 24.12.37.
The teaching material for the SI (EC) session on 25.12.87.
The teaching material for the sight translation session on
26.12.87.
The teaching material for the CI (CE) session on 28.12.87.
The teaching material for the CI (EC) session on 30.12.87.
PrintedWritten Material
Map of the East Campus and West Campus.
Brief introduction on the Programme.
Detailed description of the Curriculum.
Fact sheet on application for enrolment.





中 阌 射 外 赞 譯 次 妝 別 選 爲 ， 譯 理 論 畏 顧 譯
III
Zhong, Shukong. A Practical Handbook of interpretation
Beijing
、 宁 國 對 外 餉 譯 汰 版
1984.
Materials obtained from the University Library:
民 数 潘 晨 ‘ 从 北 了 、 外 國 哼 艮 评 辦 成 來
0?“X|‘
I
Twenty five articles (all on interpretation except
two).
Scripts of teaching material for the following classes:
SI (CE) on 24.12.87;
SI (EC) on 25.12.87;
French (second year students) on 25.12.87;
Sight Translation on 26.12.87;
CI (CE) on 28.12.87;
CI (EC) on 30.12.87.
Lecture outline, lecture notes and one examination paper for
the World Economics Course.
Evaluation sheets for SI, CI and sight translation.
Tandberg Learning Laboratory IS9: Instructions for the
Teacher Norway: Tandberg AS, 1980.
Three articles on translation and interpretation.
Appendix 10
Competitive Interpreter Examinations Evaluation Sheet
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Appendix
List of Courses offered by the
Beijing Foreign Studies Unjversity
First Year
Consecutive Interpretation (CE) 1里子替荚4




Translation Studies 3X (Fall Semester)
Written Translation (EC' 【岑
译荚
！ (Spring Semester)
Knowledge on and Terminology of the UN ( 聪 令 國 知 潘 與 術 語 》
World Economics(
仗 | 线 濟 、
French 17！-；1’(
(Classes for each course met for a two-hour session per
week, except for World Economics and French, which met




Simultaneous Interpretation (EC) 7
二！.7篪，七矣
Coaching Sessions
( 桶 、 導 諸 、 :
Frftnnh
〈 法 法 〉
Political Studies (last two weeks of Fall
Semester)
(Classes for each course met for two two-hour sessions
per week, except for French, which met for one two-hour
session per week, and Political Studies, which met every
morning.) (Timetables of the Programme; BS1)
There are two semesters each year. The first
semester lasts for twenty-two weeks, and the second
semester lasts only for fourteen weeks to leave time for
the UN examinations. (Letter from BT1 to author dated
19th May, 1988)
The courses of the first semester are basically the
same as the courses of the second semester, except that
for the first year students (that is, the Prep Course
students), the course 'Translation Studies'
in the first semester becomes 'Written Translation from
Eng 1 i sh into Ch inese' in the second
semester. (Letter from BT1 to author dated 19th May,
1988)
Annendix 12
List: o£ Other Activities related to the
Beijing. Foreign Studies University
1. Visits to BFSU Library (31.12.87; 3.1.88; 4.1.88)
-short conversations with Librarian;
-looking up catalogues and periodicals for materials
related to SI or SI education.
2. Looking at facilities for the United Nations Training
Programme for Interpreters and Translators:
-language.laboratories;
-simulated conference room (31.12.87)




3. Attended the Christmas party organized by the students.
(25.12.87)
4. Campus tour (on several occasions)
5. Beijing tour (27.12.87; 1.1.88; 2.1.88)
Appendix 1.3
List of Interviews conducted at the
City Polyteohnio of Hong Kong
4.3.83
Interview with Dr. Benjamin K.Y. T'sou, Head of the
Department of Languages in his office, (taped)
15. 4. 88 6: 00 p. m.
Interview with a teacher in the teacher's office, (taped)
20.4.88 6:30 p.m.
Interview with a teacher in the teacher's office, (taped)
24.5.88 1:30 p.m.
First interview with four students in Room 713. (taped)
24. 5. 88 3: 00 p. rn.
Interview with a teacher in the teacher's office, (taped)
31.5.88 1:00 p.m.
Second interview with three students in Room 713. (taped)
31. 5. 88 2: 00 p. rn.
Interview with a student in Room 713. (taped)
7.6.88 1:00 p.m.
Interview with two students in Room 713. (taped)
7.6.88 2:40 p.m.
Interview with a student in Room 713. (taped)
29.6.88 4:00 p.m.
Telephone interview with a student from author's home
Appendix 14
List of Classes observed at the
City Polytechnic of Hong Kong
9.5.88
SI
6:30-9:30 p.m. Room 711
10.5.88
CI
6:30-9:30 p.m. Room 712
(Observation of a sight translation class cancelled due
to test; information supplied by teacher instead.)
Appendix 15
List of Materials collected from the
City Polytechnic of Hong Kong
City Polytechnic of Hong Kong. Prospectus 1987-88. Hong
Kong: City Polytechnic of Hong Kong, 1987.
_ Department of Languages Student Handbook
198788. Hong Kong: City Polytechnic of Hong Kong,
1987.
Module syllabi of the Department of Languages.
City Polytechnic of Hong Kong. Course Validation
Document: Higher Diploma and Higher Certificate in
Translation and Interpretation. Volume 1-2. Hong Kong:
City Polytechnic of Hong Kong, 1986.
Documents received in the capacity of a teacher.
Appendix 16
List of Modules offered by. the
City Polytechnic of Hong Kong
A. HIGHER DIPLOMA IN TRANSLATION AND INTERPRETATION IFTJL









English Communication Skills for
Translation Interpretation I
Chinese Communication Skills for
Translation Interpretation I
Introduction to Study of Language
Beginning PutonghuaMandarin I
Beginning Japanese I












English Communication Skills for
Translation Interpretation II
Chinese Communication Skills for
Translation Interpretation II
Language, Culture Thought
















English Communication Skills for
Translation Interpretation III


















Foundations of Language Study
Language Society in Hong Kong
Chinese Literary Tradition














Structure of English I
Structure of Chinese I
Methods in Translation Interpretation I
Methods in Translation Interpretation
Laboratory















Structure of English II
Structure of Chinese II
Methods in Translation Interpretation II

























Comparative Studies in- Translation
Specialised Translation Interpretation A1
(CornmerceLaw)




















Comparative Studies: Chinese English
Language Structures
Specialized Translation Interpretation A2
(CornmerceLaw)
Specialized Translation Interpretation T2
(ScienceTechnology)






B. HIGHER DIPLOMA IN TRANSLATION AND INTERPRETATION fPTEl





Foundations of Language Study






Structure of Chinese I
Chinese Literary Tradition





Structure of Chinese II
Methods in Translation Interpretation I
Methods in Translation Interpretation
Laboratory





Structure of English I-
Methods in Translation Interpretation II










































Chinese Syntactic Semantic Structures







Chinese Literary Tradition (transitional
arrangement for 198788)





Comparative Studies: Chinese English
Language Structures
Specialised Translation Interpretation A2
(CommerceLaw)
Part B LYear 41
Summer Terra
LA0314 Project
SAO102 Hong Kong Society (transitional
arrangements for 198788)
Term 1.
LA0311 Discourse Analysis Stylistics
LA0504 Lexical Studies
Term 2
LA0713 Specialised Translation Interpretation T1
(ScienceTechnology)
LA0715 Specialized Translation Interpretation LI
(MediaLiterature)
LA0719[ Approaches to Interpretation
LA0091- Interpretation Laboratory
Term 3
LA0714 Specialised Translation Interpretation T2
(ScienceTechnology)
LA0716 Specialised Translation Interpretation L2
(MediaLiterature)
LA0720] Consecutive Interpretation
LA0092- Consecutive Interpretation Laboratory
LA0721i Simultaneous Interpretation
LA0093- Simultaneous Interpretation Laboratory




LA0304 Foundations of Language Study
LA0305 Language Society in Hong Kong
Term 2
LA0501 Structure of Chinese II
LA0706-f Methods in Translation Interpretation I
LA0071 Methods in Translation Interpretation
Laboratory
Term 3
LA0502 Structure of Chinese II
LA0706-1 Methods in Translation Interpretation I




LA0401 Structure of English I
LA07071 Methods in Translation Sc Interpretation II
LA0071-' Methods in Translation 8c Interpretation
Laboratory
Term i
LA0402 Structure of English II
LA0403 English Semantics
LA0503 Chinese Syntactic 8c Semantic Structures
Term 2
LA0711 Specialised Translation 8c Interpretation A1
(ComrnerceLaw)
LA0713 Specialised Translation 8c Interpretation T1
(SoienceTechno1ogy)
LA0715 Specialised Translation 8c Interpretation LI
(MediaLiterature)
LA0719-1 Approaches to Interpretation
LA0091-' Interpretation Laboratory
Term 3
LA0712 Specialised Translation 8c Interpretation A2
(CommerceLaw)
LA0714 Specialised Translation 8c Interpretation T2
(ScienceTechnology)
LAQ716 Specialised Translation 8c Interpretation L2
(MediaLiterature)
LA072Ch Consecutive Interpretation
LA0092-J Consecutive Interpretation Laboratory
LA0721-1 Simultaneous Interpretation
LA0093- Simultaneous Interpretation Laboratory
f
Note: denotes electives
1 pair of parent and laboratory modules
(City Polytechnic of Hong Kong, Department of Languages
Student Handbook 198783 (Hong Kong: City Polytechnic of
Hong Kong, 10 Sept. 1987), pp. 12-19.)
Appendix 17
List of Other Activities related to the
City Polytechnic of Hong Kong
Teaching; having access to campus and materials.
Appendix 1.8
Photographs of Facilities of the MIIS
1. SI Laboratory
1.1 Teacherls Table and Student Booths
1.2 Equipment on Teacherls Tab1e
1.3 Cassette Decks in front of Student Booths for
recording Students' Interpretation~
1.4 Inside a Student Booth
Ukm•






Photographs of Facilities of the BFSU
1• SI Laboratory
1•1 Teacheris Conspie and Student Booths
1•2 Student Booths
1.3 Teachers Console
2. Simulated Conference Roo
2.1 Conference Table
2•2 Interpreter Booths on one side
2•3 Inter£reter Booths on the other side
2.4 insid© the Interpreter Booth




back of the Inter¬
preter Booths
••
2.7 Equipment for Receiving and Recording satellite
transmission of television programmes from the U.S.A.
4- v .e. vs c vy 5 c Ci 1 OKI
3. Audio-visual Room for Students (Television showing
programmes received through satellite from the
U.S.A.)
Appendix 20
Pdotograehs of Facilities of the CPHK
1• SI Laboratory
1.1 Student Booths (Simulated Conference Room in the
background)
1.2 TeacherLs Console and Student Booths
1•3 The Four Interpreter Seats for the Simulated
Conference Room
2. Simulated Conference Room
2.1 Conference Table (SI Laboratory in the background)
2. 2 Interpreter' s Units on the Conference Table
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